
Introduction

Formorethantwodecadesnow,TeachingEnglishasaForeignLanguage(TEFL)in

JapanhasbeensubjectedtoseveralimplementalreorientationasperorderoftheMinistry

ofEducation,Culture,Sports,ScienceandTechnology(MEXT).Muchofthese・moves・in

EnglishlanguagelearninghasbeenmadetofosterJapanesestudents・fluencyandcommand

ofthelanguageinhopeofansweringthegrowingglobalneedsanddemands.Oneofthese

changeswastobringintheinitiatingstagemuchearlier,from juniorhighschooltoGrade

3ofelementaryschoollevel.Truly,thisshowsthatMEXTmeansbusiness.Itisseriously

adoptingwaysinmakingEnglishlanguageaviablepartofthecurriculum.

Furthermore,Japan・sEnglishlanguagecurriculumstreamedtosomesporadic,untenable

structuralreformsintermsofteachingapproach,from Content-BasedInstruction(CBI)to

CommunicativeLanguageTeaching(CLT)(Kojima,2003).MEXT advocatedthechangeto

makeEnglish lessonsmorestudent-centered and practical(MEXT,2008).Thischange,

however,createdamix-upbetweenclassroom strategiesandthetruegoalsofCLT.Many

classroom teachersstillhavewrongnotionsaboutteachingEnglishcommunicativelyand

thatactualclassroom practicesdeviatefrom thesupposedCLTschemeasimplementedby

MEXT(Otani,2013).Accordingly,muchoftheseincongruitiescamefrom teachers・lackof

CLTknowledgethatresultedtofewerchancesforlanguagepracticeinsidetheclassroom.
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Abstract

IntheperiodofcontinuouscurricularcrawlforTEFLinJapaneseclassrooms,thereisa

needtobring in worthwhileactivitiesin aSpeaking class,thatfocusmuch on student

practice.Aqualitativeactionresearchhadbeenemployedtopresentparticipants・responsesto

a・Teacher-ledsmalltalk・activity.Thesaidactivitywasdeliveredforoneschoolyearto

about160 first-year,non-English major students in a women・s university.Open-ended

questionnairesandinterviewsforstudentsandjournalsfrom teacherswereusedtodisclose

boththeirviewsandexperiences.Datawereextractedandthemesweredefinedfrom thegiven

questionnairesandinterviews.Favorablefindingshavesprungup,suchas:studentsbuilding

couragetospeak,asembodiedinincreasedvolumeofvoice,makingmeaningandstrategically

expressingtheirthoughtswiththetargetlanguage.Theactivityhasalsodemonstratedtobe

agood venueforpeerlearning and reviewing languagestructureslearned.In addition,

teachersfindthem asanignitingclasswarmerandatolerantwayforcorrectivefeedback,

andthus,allowinghesitantstudentstofocusmoreontheuseratherthanform.



Lee(2014)believesthatdiscrepanciesbetweenMEXT・schangingideologyandtheactual

classroom teachingpracticeswouldstilllikelytocontinueifEnglishproficiencyforhigh

schoolstudentsdelimitsitsscopetojustsucceedinginuniversityentranceexams.

Grammar,asalanguagecomponent,hasbeenregardedbymanyteachersasessential

inteachinghighschoolstudents(Tsukamoto& Tsujioka,2013).Mostly,Englishclassesare

conductedinJapaneseandrevolvearounddoingmuchtranslationfrom EnglishtoJapanese.

Englishclassesdealwithintensegrammarandvocabularythatisdevoidofpractice.That

is,chancesforpracticeinsidetheclassroom isstillfarbeyond sufficientto support

grammarstructuresandvocabularieslearned.Becauseofthis,studentscarryoutlearning

stylesthatrelymostlyintranslatingdirectlytoJapanesewhenlisteningtoorreading

Englishtexts(Ano,2006).Onthecontrary,teacherswhoadheretoGrammar-Translation

methodfindthem beneficialonbothendsdependingonhowitisunderstoodorusedinthe

classrooms(Sait�o,2012).From amongitsEFLlearningcounterpartslikeChinaandKorea,

percentageofEnglishabilitiesforJapanesehighschoolstudentsemergedtobelow.In2015,

highschoolEnglishproficiencyscoresdismayedgovernment・stargetofhaving50percentof

highschoolgraduatesscoringatEikenGrade2(TheJapanTimes,2015).Thisdatapresent

anurgetofurtherimprovecurriculum andrealignteachinggoalsandapproach.

Ano(2006)hadpointedoutthatstudentswhoexcelingrammarandlisteningtests,and

withlargervocabularysizearethosestudentsthatnevertranslatetoJapanese.Japanese

highschoolstudentshaveagoodsetofvocabularytostartwith.Conversationally,theycan

use2,000Englishwordsuponreachingseniorhighschool.Itis,therefore,reasonabletoput

thesevocabulariesinuse.Ruegg(2007)emphasizednotthenumberofwordsstudentsknow,

buthowoftentheyareputinpracticaluse.Apparently,thiscouldmeanthatmanyofthe

wordsmemorizedby studentsarepointlessconsidering thatstudentsdonothavefull

understandingoftheirmeaningandfunctioninreallifesituations.

JapaneseStudents・AttitudetowardsLearningandUsingEnglish

ManybelievethatmanyfactorswhyJapanesefailtosucceedinhoninganEnglishskill

aremostlyduetotheirattitudetowardstheusageofEnglishitself.Asakura(2013)had

proventhatalargenumberofJapanesestudentsstillfindstudyingEnglishunappealing.

Isoda (2008,ascited by Iwamoto,2010)noted thatstudentsdo notwillingly talk in

classroomsbecauseofthelittleexperiencetheyhadinthepast.Thisisaclearmanifestation

ofalackofconfidence.AccordingtoIwamoto(2010),students・anxietyandself-confidence

subduedtheirwillingnesstospeakanduseEnglish,andthatmanyEnglishclassroomsdo

notofferopportunitiesforstudentstoexpressthemselves.

Tsuda(2003)stressedoutstrongreasonswhyJapanesestudentshavenegativeattitudes

towardslearning,toinclude:perceivingEnglishasdifficult,dislikingstudyinggrammar,

andbelievingEnglishasnotanecessarylanguageforthem.Thereisaclearindicationwhy
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studentsarehardlymotivatedinlearningEnglishintheclassrooms.Asakura(2013)added

thatsomereasonswhystudentsdislikedEnglishwasbecausetheyhadexperiencedshameful

situationsintheclassrooms.DespitethesenotionsabouthavingtolearnEnglish,Tsuda

(2003)addedthatmanyJapanesestudentsstillthoughtEnglishshouldbearequiredsubject

inschoolandmustbeintroducedmuchearlierinthecurriculum.Tosum itup,varied

factorsmayhavecausedsomeJapanesestudents・apathyforlearningEnglish;mostofit

weregenerallyimpelledfrom outsideinfluenceorexperience.

SmallTalkasaClassWarmer

Attimes,asimpleclassroom greetingcanbeoverlookedasamereopeningbymost

teachersfixatedwiththedesireofaccomplishingtheinstructionalgoalswithinthegiven

timeframe.FormostEFLteachers,facingday-to-dayscenarioscanbeverystressfulwith

apprehensionsofwhetherstudentscanaccomplishlearninggoals,ruminateonthegrammar

pointspresentedandperform meaningfulevaluativetasksattheendofthelesson.Most

greetingsdieoutafteraquick・Goodmorning!・andresponsesthatstudentsmakebecome

involuntary,sometimesfaint.Littledosomeoftheteachersknowthatitcouldbethebest

phaseoftheclassroom timelearning.

Greetingsoropenings,thatareprimersinanyclassroom communicativeacts,canbe

givenmoreimportanceifusedmoreintentlyinthedesiretoopenuponeselfandexpress,

andgettoknow aperson.Firstactsareseenaseffectivereachouttotheperson.Inthe

classroom,firstfew minutesofinstructioncapturebeststudents・attentionandmaybea

・makeorbreak・platform dictatingstudents・instructionalflowforreception.

Smalltalkshavebeen integralin improving businessand/or socialrelationships

(Coupland,2000ascitedbyLuk,2004).Itisawayofgettingreadyandfeelingateasewith

eachotherbeforerealproceedingsofthemeetingcantakeplace.Similarly,intheclassroom,

bothteachersandstudentscaneasetheteaching-learninganxietythatmayspringup

especially on firstfew meetings.Newman (2010)believes thatby lowering students・

nervousnessthrough regularsmalltalk practicesin theclassroom,successin language

learningcanbeachieved.Otherthanjustcoveringsuperficialandphaticinteraction,small

talkscould engagestudentsin amoremeaningfulinteraction whileestablishing good

relationshipbetweenteachersandstudents(Gonz�alez,G.A.etal.,2011).Thepurposethey

wouldbringnowwanestowardhavingmoreroom forpracticeratherthanthe・getting-to-

know-you-more・valueitintends.

A moreguidedsmalltalkhasbeenthoughtoftomakeaneffectivetalk-elicitingguide

(seeAppendixA).Inthisactivity,theteacherdoesalltheaskingwiththestudentstrying

toexpandtheirtalk.Forthemostpart,studentsdowaitforan・initiator・toletthem talk.

Thoughitmayseem deviatoryfrom theusualsmalltalk,itcouldbringoutalotof

interestingfactsaboutstudents・viewsandwayofthinking.
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TheoreticalLens

ThisresearchdwellsontheoccurrencesofLong・sNegotiationforMeaninghypothesis

and Swain・sComprehensibleOutputHypothesisin a teacher-studenttalk.Long (1996)

positedthatinteractionpromotesL2languageproficiency.Throughface-to-facediscourse

betweenanL2userandL2learner,interactionaladjustmentsoccursuchasnegotiating

meaning and modifying output.Pica (1994,ascited by Foster& Ohta,2005)further

exemplifiedLong・sbeliefsthatinteractiveclassroom activitiesbetweenteachersandstudents

canbestbringoutlearningasbothtrytoconveyinformationtooneanother,andreach

mutualcomprehension.Teachersmayhelpstudentsgetthroughtheirintendedmessages

throughrestating,clarifyingandconfirming.Furthermore,learnerssucceedinbringingout

theirmessagesastheyhelpeachotheralongthecourseofinteraction.

TheneedforL2learnerstohaveviableopportunitiestoreinforcetheirlearningallows

them tofurtherunderstandtheiractualleveloftheL2comprehension.SwainandLapkin

(1995)positedthatwhenlearnersusetheL2inagivensituationtheyrealizethatwhatthey

wanttosayandwhattheycanactuallyutteraredifferent.Moreover,theyadded,that

whenL2learnersrealizethesegaps,theybecomeawareofitandmaybeabletomodify

theiroutputandthereby,learningsomethingnewinthelanguage.

Methodology

Findingwaysofmaximizingstudent-talktimeandimploringpracticalgroundsfor

usingthetargetlanguagelearnedintheclassroom weretheprimaryreasonsforputtingin

a・smalltalk・activityaspartofeveryclassmeeting・sinstructionalplan.Specifically,what

impressionithasonstudentsandteacherswastheprimaryconcernofthisstudy.Wanting

to・prove・histeaching beliefsby doing astudy,whereeveryonecan havean active

participationinaclassroom practicebeingstudied,broughtouttheideatodoaqualitative

actionresearch.Theresearcherbelievesthatitisnotonlyenoughtorealizethatsuch

pedagogicalimplementationworksand/orhow itworks,butalsotoknow whatrelative

viewsandexperiencesitbringstostudentsandteachers.

Actionresearch,orpractitionerresearchineducationisatypeofresearchthatlooks

intohowsomepedagogicalchangesoritsimplementationcouldhelpsolveexistinglapsesor

problems in instruction (Merriam & Tisdell,2016).Itinvolves both participants and

researchers in bringing out views and opinions,thereby,verifying the conjectured

improvementsandrevealingpossibleissuesthatcomealongwithit.

Thus,this low-key research study that looks through both interpretivist and

constructivistlensescameinasawell-fittingchoicetobringaboutaviablephenomenon

fromboththepractitioners・andparticipants・viewpoint.Learnersandteachersasparticipants

havetheirownsubjectiveexperiencesfrom whichtheirinterpretationsoftheissues,aswell
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asmeaningsorbeliefs,areconstructed(Hatch&Cunliffe,2006,Blaikie,1993,2000,ascited

byFlowers,2009).Thiscouldpavewaytoanchorbothteachingandlearningpracticesand

valuesaboutL2learning.

Thisactionresearchexploredonbothteachers・andstudents・experiencesinthe・Three-A

talk・activitywherestudentsfollowthepatternofAnswer,AddandAddmoreasshownin

AppendixA.Thisspeakingpracticehadbeenemployedforawholeschoolyeartoeight

classesofnon-Englishmajoruniversitystudentsintheirfirstyear.Studentsunderstudy

wereallnon-Englishmajors,althoughtheybelongtothetoponeandtwosectionsinthe

firstyear.Beinginthetopgroups,actuallevelsrangefrom lowtomiddleintermediate.

Theall-femaleparticipantswereneitherinformednorawareoftheconductofthe

study.Theincorporationofthesaidactivitywasmadepartasaclasswarmertakingfive

totenminutesforeachmeeting.Thetaskswereallpartofthenormallessonplanandwere

notpresentedasbeinginanywaydifferentfrom otherclassroom activities.Twoteachers

(one,beingtheresearcher)hadimplementedthisspeakingpracticeovera20-weekperiodin

whichtimethestudentsmayhave,atleast,a100-minute-exposuretotheactivity.Teachers

took noteoftheirobservationsandkeptthem in journals.Attheendofthesecond

semester,80studentswerepickedrandomlyandgivenquestionnairesandanothersetof20

wassubjectedtoaone-on-oneinterviewinEnglishandJapanese(seeAppendixB).

Thecollecteddatawerereported,sorted,translated(intoEnglish),then analyzedto

bringoutrelevantthemesthatarenoteworthyofpedagogicalimplications.Teacherjournals

weremadereferencetosupportclaimsofstudents,thus,strengtheningthem.

ResultsandDiscussions

Students,attheendoftheyear,hadafull-experienceofthesaidspeakingactivity.

Having experiencedthechangein themselves,theircorroboration oftheirresponsesto

questionsinbothquestionnairesandinterviewswereatmostpart,wellsupportedand

reliable.Teachers,ontheotherhand,asbothobserversandparticipants,gaveanother

dimensiontotheissuespresentedbythestudentparticipants.Withthecollationofboth

findings,interestingthemessprouted.

WayforAttuningtheLearningClimate

Thereexistsaremarkablecomfortinstartingalanguageclasswithateacher-student

talk.・Three-Atalk・,asitiscalledintheclassroom,introducedacasualstartforteachers

toestablishawarm connectionwiththeirstudents.A teacherparticipantremarkedthat:

・Havingalittlechatwithstudentsmakeiteasierformetoleadintothelesson...theatmosphere

becomesfriendly...Idon・thaveproblemsofgettingtheirattention.・

Studentswouldreactdifferently.Somewouldfindthesmalltalkasa・push・inearly
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startofclasses.

・IfinditeasytoswitchtoEnglish-modewhenwetalkEnglishattheverystartofclass.・

・Jumpingtolessons,sometimes,makesmefeelunprepared.Listeningtoagoodtalkfrom my

classmatesrelaxesme.・

Comfortableenvironmentleadsto effectivelearning.Studentsbelievethata good

teacher-studentcommunication lead toamoreconducivelearning environment(Glomo-

Narzoles,2013).Classopenersare,therefore,salientinprovidingthese.Whenthereistrust

between ateacherandstudents,instruction isusually established.Warmerssuch asa

teacher-studenttalkreleasemuchofstudents・anxieties.Itopensuptheirmindstoexpress

non-instructional,lightertopics.Luk (2004)stressed theimportanceofsmalltalksin

classroomsasaform meaningfulstudent-teacherinteractioninananxiety-freecontext.

A CorrectiveFeedbackPeriodforSpeaking

Whethersuchclassroom activitycanpromoteahealthyfeedbackopportunityornotis

notassignificantastherealgoalthatitseeks.Manybelievethatdoingcorrectionsduring

speakingactivitiesrequiressomecarefulconsiderations.Tsuda(2003)urgedonfocusingon

students・fluencyratherthanaccuracywhendoingoralcommunicativepracticeinsidethe

classroom.HepointedoutthatstudentsloseinterestinlearningEnglishoncetheybuild

anxietyorfearoverteacherscorrectingtheirmistakes.

Oneteacherparticipantindulgesin・recast・feedbackstyleandsometimesignoresstudent・s

lapseswiththeintentionofjustbringingoutagoodtalk.

・I・venoticedthatmystudentsreactedtomycorrectionpositively.ButI・m stillcarefulnottodo

itwithanxiousspeakers.Theiruptakeisgood.・

Asari(2012)believesthatrecastputstudentsinlessstressfulwayofrealizingtheir

mistakesandallowsthem tohavemoresensibleoutputsintalkinginsidetheclassrooms.

LysterandRanta(1997,ascitedbyMiura&Ide,2014)cameupwithseveralclassifications

forrecastanduptake.Recastsarebelievedtobeanimplicitwayofcorrectingspeaker・s

errorsbyrepeatingstudent・sanswerinagrammaticallycorrectway.Uptakes,ontheother

hand,refertohowstudentsreacttothecorrection.Itisusuallymarkedwiththestudents

repeatingthephrase.

A fewofthestudentsaskedmadesomepositivereceptionforfeedback.

・WhentheteacherrepeatswhatIhavejustsaid,IrealizeIshouldsayitinanotherway.・

・Ilikeitwhentheteacherpointsoutmymistake...Itrynottodoitnexttime.・

・Iwanttoknowmymistakes...Talkingdoesgivemeachancetocorrectmyself.・
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Despitethevariedopinionsonwhetherrecastisaneffectiveform ofCF(Corrective

Feedback)ornot,studentsasrecipients,generallyrealizetheirerrors,repairthem andif

not,acknowledgethem witha・Yes・(Miura& Ide,2014).Havingthesethingstoconsider,

correctingstudentsduringsuchactivityoffersanadvantage.

A VenueforPeerLearning

Mostofthestudentrespondentsexpressed pleasureoverhearing theirclassmates

perform smalltalk.Primarily,theyseeitasawayofknowinghow othersdoitand

comparewhattheyhaveheardtotheiractualpotentials.

・Isometimestakecuesfrom myclassmates....・

・Itrytoremembersomewordstheyuseandevenwriteitdown.・

・It・sinterestinghowmyclassmatesaresoeagertospeak.Itmakesmemoremotivated.・

Itisevidentthatstudents,evenifnotdirectlyinvolvedwiththeactivity,findithelpfuland

canlearnfromothers.Somehavefoundtheurgencytokeepabreastwiththeirpeer・slevel.

・Sometimes,IthinkIneedtobeasgoodspeakerasmyclassmates...Iwilltrynexttime.・

EnhancesThinkingandMetacognitiveSkills

Inperformingsuchactivity,teachersallowstudentstotaketheirtimebeforeengaging

inatalk.Somecantakemuchtimeonlisteningtoothersthatgavewayforthem topre-

emptthesituation.Studentsdidfindthishelpful.

・YouhavetothinkwhattosayinEnglishthat・swhyIcanhaveabetterperformancewhenit・s

myturn.・

・SomeclassmatesaregoodinimpromptutalksandIlearntofigureouthowIcandoitmyself.・

Many havelearned tothink fastwhen responding.Somestudentsexpressed their

satisfactiontohowtheyhaveimprovedintermsofspeedandaccuracyintalking.

・Youhavetoreactquickly...Itisverypractical.・

・Afterdoingthisactivity,Icanreacttoaquestionfasterthanbefore...Icancomeupwiththe

Englishexpressionsfaster.・

Otherstudentshavetriedtothinkabouthow theywouldgoaboutthewholeprocess-

makinguseoftheirmetacognitiveskills.

・Ifocusonit(talk)andthinkwhatIam goingtotalkabout.・
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・IsometimesreflectonwhatIhavejustdone...Icandomuchbetternexttime.・

A Review forPreviousLanguageStructuresLearned

Teachersrealizethathavingsmalltalkorspeakingactivitycouldofferagoodtimefor

practicingsomeofthegrammarpointsandlanguagestructureslearned.Forthem,aonce-

a-weekmeetingisnotsufficienttohavemoredrillinoralcommunication.

・Today,Ihaveimplementedsomefunctionalassessmentwithmystudentsontheirweakgrammar

points.Itriedtohavethem talkabouthowtopreparetheirfavoritefood.Theymadeagooduse

of・imperatives・andtransitionalwords.Smalltalkhasgivenitanaturalcourseforpractice.・

Studentsalsotakeagoodleadforpracticeofthelessonstheyhadpreviouslylearned

inclass.Theyadmittedtohavingbeenremindedofitsusageinnaturalconversation.

・Icanrememberwhichphrasesandwordstousewhendoingthesmalltalk,eventhoughIhave

learnedthem lastweek.・

・WhenItalkwiththeteacher,IrememberandpracticewhatIhavelearnedlasttime.・

EnhancesStrategicCompetenceforSpeaking

Attimes,studentsinthemidstofthinkingforwordstouse,tendtoresorttotheir

naturalskillsofexpressingthem.Thoughattimes,theexpressionsutteredmaybefarfrom

theintended targetgrammarand vocabulary,creativethinking doeshelp in pursuing

communication.Teachers,asimplementers,aretheprimewitnesstosuchsituations.

・WhenIcalledYuki(notherrealname)today,Ihavenoticedshegavemefreshsentences...Ihave

nottaughtthem thisbutthewayIseeit,sheexpressedherpoint.・

Studentsdorealizetheurgencytoreactfastandindoingso,sometimesforgetthe

languagepatterninfocus.Theyinsteadconveytheirmessagesintheirownway.Asa

result,theyfeelmoresatisfiedwithhavingdonesomethingtheythemselvesdidnotexpect.

・Youhavetothinkfastandsometimes,Icomeupwithexpressionsonmyown.Ifeelsafe.・

・Iwasabletothinkofalotofnewsentences.IusewordsthatIam notsureifthey・reEnglish

words.・

・IwasabletolearnexpressionsIdon・tknow.Iwasabletodiscoverawaytoconveymyidea

clearly.・

CanaleandSwain(1980)definestrategiccompetenceastheabilityofL2learnerstouse

otherreferenceorseeminglyclosewordsorphrasestocoverupcommunicationbreakdowns.

Uponobservation,studentsexhibiteduncommonwaysofexpressingthoughtsthatcanbe

（56）



permissibleinanyL2speaker-L2learnerdiscourse.

PromptsStudentstoIncreaseVolumeofVoice

A lotofstudentshavelearnedtospeakinaloudvoicewhenengaginginateacher-

studenttalk.Thispracticehasbeeninitiatedbytheteacherstoallow studentstoriseand

speakouttheiranswersconfidentlyandaudibly.Oneteacherexpressedhisviewsonthis:

・Iletmystudentstospeakoutloud.Iusuallydothishandsignal(placinghandsbehindtheear)

andtheyrealizethattheycan・tbeheard.Andsotheyrepeatwhatthey・vejustsaidinalouder

voice.・

Students,however,valuethisform ofencouragementfrom teachers.Theyhaveadopted

thehabitandfeltthattheyaredoingtherealdealofa・smalltalk・.

・Ihavelearnedtospeakinaloudvoice.BeforeIwasreallyveryshybutaftermany・Three-A

talks・,IthinkIam notscaredofspeakingoutloudevenIcommitmistakes.・

・IrealizedthatIam speakinginaloudvoiceinEnglish...It・samazing.・

ConclusionandRecommendation

Basedonthisactiveenquiry,itisevidentthathavingsmalltalksmaystrengthennot

onlystudents・abilitytohandlenaturallyoccurringconversationsbutalsotheyboosttheir

confidenceandsharpentheirresponsivethinking.Classroom atmospherebecomeswarmer,as

studentsgetaccustomedtotalking.The・Three-A talk・activityalsoallowsstudentstogo

through with previouslanguagestructureslearned reinforcing comprehension oftheir

meaninganduse.Throughencouragementandsupport,freshsentencesmayevenbeheard

from them,thatcouldincreasecomprehensibleoutput(Swain& Lapkin,1995)andchances

tousestrategies(Long,1996)indealingwiththeirintendeddiscourse.Addedtothislineof

positiveposition,theThree-A talkalsoincreasesstudents・voicelevelthroughteacher・s

initiation.Theylearnfrom theirpeersandmayevenstrivetokeepuptheirlevelinthe

aspectsoforalperformance.

CurricularreformsforEnglishlanguageteachingandlearninginJapaneseclassrooms

maycontinuetounfoldbutitwouldstilltakeaslow holdbeforethegoalscanbetruly

met.Itisgoodtonotethatmoreworthwhileactivitiesarebeingstrewnuponbydetermined

teachersintheclassroomsandnotworryingaboutthenumberofvocabularytheirstudents

couldmuster.Theimportantthingforteacherstothinkaboutishowinstructioncouldbe

more・satisfying・forthelearners,thatis,creatingactivitiesthatgeartowardsstudents

elicitingmoreofthelanguageinmeaninganduse.

Grammaring(Celce-Murcia&Larsen-Freeman,2008)mustbetaught,thatis,integrating

grammarintoclassroom practicesasameaningfulwholeinsteadofteachingthem asa
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separatecomponent.Hence,theimplicitteachingofrulesmaybringaboutcommunicative

challengesforstudentsthatareanxiety-freeandfulloflearning.Speakingpracticein

classroomsshouldregularlybringoutmeaningfulandcontent-filledcommunicationtokeep

students・curiosityandmotivationtolearnEnglish.

ImplicationsforFurtherInteractiveActivities

ConsideringthefactthatputtinginanearlyspeakingactivityinanEnglishclassroom

workstoanadvantage,teachersmaybringoutotherpossiblewaysforexploringmore

fitting strategieson student-teacherinteraction.Pushing formoreparallelactivitieson

improvingandmaximizingstudent-talktimewouldbestsupplementsuchendeavorputon

thisresearch.Otherpossiblesmalltalkoptionswouldbeforthestudentstostartengaging

talksamongthemselves,ofcourse,withaguidefrom theteacher.Hesitantandunpracticed

Japaneseuniversitystudentsneedallthe・push・andthathavingthem learnedprimarily

from teacherswouldbeeasytoreplicate.
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AppendixA

・Three-A Talk・

ActivityTitle:Three-A Talk:Answer,Add,AddMore

Rationale

A teacher-ledsmalltalk asclasswarmersissalientandcan beavitalelementof

classroom learning.Oftentimes,studentswanderaboutafterthecustomarygreetingof・Good

morning・;theybringouttheirtextbooks,writingmaterialsandwaitfortheteacher・snext

instruction.Somanythingscansometimessmothertheirattentionthatwe,teachers,may

finditdifficulttosetthelearningclimaterightattheverystart.InListeningandSpeaking

classes,Ihavethoughtofanactivitythattargetsmostofourteachinggoalsandbringout

surprisingresults.

Makinguseofthefirst15minutesoftheclassperiodandtargetingfourorfivestudents,

thisactivityencompassesalotofadvantagestoincludewaysfor:(1)attuningthelearning

climate,(2)practicingcorrectivefeedback,(3)peer-learning,(4)increasingstudentthinking

skillsinthetargetlanguage,(5)usingstrategiccompetenceinexpressingideas,(6)boosting

student・sconfidencein using thetargetlanguageand (7)reviewing previouslanguage

structureslearned.

Procedure

Stepone:Teachergivesoutasetofclosedandopen-endedquestions(Thesemaybeeither

writtenontheboardorflashedontheprojectorscreenfrom apowerpoint).These

questionsmaybesimplesmalltalkquestionsorquestionscoveringuplastmeeting・s

languagestructure.

Whatdoyoudoinyourfreetime?

Doyoulikeshopping?

DoyouwatchTV inyourfreetime?

TheteachersetsanexamplebydoingitALLbyhimself.・Whatdoyoudoinyourfree

time?...Iplaygolf(showingthe・expand-gesture・)...IandmyfriendsgotoYokohamatoplay

golf(doinganothergesture)...Afterplayinggolf,wegotoan・Izakaya・anddrinkbeer.・

Throughthisexample,studentsmayunderstandwhattheactivityisallabout.Teacherallows

aminuteortwoforstudentstoprepareandperhaps,figureouttheiranswers.

Steptwo:Teachercallsoutonestudentasksheroneofthesequestions(teachercanalterthe

questionstogiveafreshimpressionlike・Howaboutyou?...doyouenjoyshopping,

too?・).Studentanswers(usuallyashortone).Teacherencouragesthestudentto

answerinafullsentencebydoingthe・*expand-gesture・.
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T:Doyoulikeshopping?

S:Yes....(Teacherwaitsforstudenttoanswerinalongsentenceashedoesthe・expand

gesture・)....(Ifstudentstruggleswithanswering,theteachergivesafollow-upquestion)

T:Howoftendoyougoshopping?

S:Twomonths...onetime.

T:Oh,youmean...Onceintwomonths?

S:Yes...onceintwomonths.

T:Wheredoyougoforshopping?

S:Shibuya...(teacherdoesthegestureagain)...err,IgotoShibuya.

T:Whatdoyoudoaftershopping?

S:IgotoStarbucks.

Stepthree:TeacherencouragesthestudenttoREPEATeverythingshesaidbyaskingagain

thesamequestion.Teacherguidesstudentsbyleadinghertopointsshemust

havemissed.

T:OK,canyoupleasesayEVERYTHINGyouhavejustsaidonemoretime?...(teacherutters

thesamequestion)...Doyoulikeshopping?

S:Yes,Ilikeshopping...Igoshoppingonceintwomonths.IgotoShibuya.Igoto

Starbucksafter...

Stepfour:Teachergivespraise.Repeatsthesameprocedurewithanotherstudent.

Note:Itisalsoimportantthatteachersdoatoned-downrepair(correction)either(teacher)

other-initiated;(teacher)other-repairedor(teacher)other-initiated;(student)self-repaired

depending on the studentattitude towards receiving corrections (Schegloff,2007).

Teachersmaytrytoskipthecorrectionandcontinuewiththetalkor・sidestep・(Wong,

2005).Ifyoufeellikeitmayintimidateorgiveanxietytoastudent,skippingthe

・correctingerrors・partisadvisable.Itshouldbenotedthatclosed-endedquestionsare

idealasstart-upquestions.Teachersmayrecastanswerslike・Yes,Ido・ifastudent

justanswereda・Yes・.Thiscanhelpgivestudentstheideathattheyneedtoanswer

infullsentences.Anoptionwouldbetohavethisactivityeitherinthemiddleorbefore

theendoftheclass.

References:

Schegloff,E.A.(2007).SequenceOrganizationinInteraction:A PrimerinConversationAnalysis.Vol.1.

Cambridge:CambridgeUniversityPress.

Wong,J.(2005).Sidestepping grammar.In K.Richards& P.Seedhouse(Eds.),Applying Conversation

Analysis(pp.159�173).Basingstoke:PalgraveMacmillan.

*expandgesture� Withpalmsfacingeachother,movethem apartmakingsurethestudentseesthem.
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AppendixB

StudentQuestionnaire:

1.Doyouthinkthe・Three-A talk・(3A・s)hashelpedimproveyourSpeakingskills?

3A・sはあなたのスピーキング力を高めるのに役立ちますか？

2.Whatdoyoulikeabout3A・s?

3A・sについてあなたはどう思いますか？

3.Doyoulearnfrom otherswhileyouarelistening?

他の人が話すのを聞いている間他の人から学びますか？

4.Doyouspeakbetternowbecauseof3A・s?

3A・sを続け効果があったと思いますか？

WhyorWhynot?

その理由を書いてください。

5.Doyouwantmoreof3A・sinyourfutureclasses?

今後のクラスでもっと3A・sを続けたいですか？

Interview GuideQuestions

1.Howdoyoufeeltowards3A・s?

2.Doyouthinkithashelpedyou?Ifyes,how?

3.Whatdon・tyoulikeabout3A・s?

4.Doyouthinkitshouldbecontinuedinclass?

5.Whatdoyouthinkyourclassmatesthinkabout3A・s?

（アルネル�フランシス�ヴェラ�モラレス 総合教育センター）
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