
Introduction

LookingbackatthehistoryofteachingEnglishasaForeignLanguage(EFL)inJapan,

manydifferentapproacheshavebeenusedbasedondifferentlinguistic,psychologicalor

sociologicaltheories.AsBailey(2005)pointsout,threemethodshavedominatedlanguage

teachinginthepastsixtyyears.TheyareGrammar-TranslationMethod,Audiolingualism

andCommunicativeLanguageTeaching.

In Grammar-Translation Method,studentsaretaughttoanalyzegrammarand to

translatefrom onelanguagetoanother.Learnershavechancestounderstandtherulesof

grammar,butitdoesn・tmeanthattheyunderstandtheEnglishlanguage.Inorderfor

them tobeabletouseEnglish,theirunderstanding should certify theirfluency and

communicativecompetence.InAudiolingualism,Englishistaughtbyhavingstudentsrepeat

sentencesandrecitememorizeddialoguesfrom thetextbook.Themethodtriestoautomatize

thelanguagehabitstoattainfluencyandautomaticitywithoutmuchfocusonthelearners・

understanding.InCommunicativeLanguageTeaching,followingthewaypeoplelearntheir

firstlanguage,itisbelievedthatlearnersneedabundantauthenticinteractionforacquiring

anotherlanguage.Thus,themethodutilizesinteraction-basedactivities,suchasrole-playing

andinformationgaptasksalongwithpair-workandgroup-workclassorganizations.Those

activitiesprovidemorechancesforlearnerstousethelanguage,butwhetherlearnerscan

acquirethelanguagesothattheycanuseitinacreativewayisnotyetshown.

TheabovebriefdescriptionofEFLteachinghistorytellsthatalthoughsomeimportance

oflearners・cognitiveworkwasconsideredfrom timetotime,theinterestofresearchersand

teacherswasmainlyontheaccuracyandfluencyofthelanguageproducedbythelearnersin

classroom.Itwasnotonhowteacherscanfacilitatestudents・abilitytogeneralizethegained
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knowledgeeffectively;thatishowteacherscanhelplearnersreallyunderstandthelanguage.

Theanswerforthelatterquestionismoreimportantbecausesurfaceaccuracyandfluency

basedonshort-term rotememorywithoutrealunderstandingwillnotworkinrealworld.

Intheareaofeducation,how studentsbuildskillsandknowledgeovertimeandhow

teachersmakestudentsunderstandhavelongbeeninterestingissues.Therehavebeenmyriad

ofteachingmethodsorideaswhichhavetriedtorealizethese.Thebasicideaofthepresent

studyisbasedonseveralofthosestudies,whichweremainlypresentedatthelecturesgiven

atHarvardGraduateSchoolofEducation・Mind,Brain,andEducation・Institutein2008and

WIDE World,adistancelearningprogram managedbytheHarvardGraduateSchoolof

Educationin2009.Bothcoursessuggestagreatinsightontheframeworkandteaching

ideasforJapaneseuniversitylevelEFLclassroom,whichwillbepresentedinthisstudy.

1 TfU andItsView ofUnderstanding

Inthissection,aneducationalpedagogy,TfU,willbeintroducedfirstandthenaview

ofunderstandinginTfU willbeexplained.

1�1.WhatisTfU

TfU isaterm foroneoftheeducationalpedagogiesfirstcoinedbyH.Gardnerand

D.PerkinsofHarvardGraduateSchoolofEducationProjectZeroresearchgroup.Thegroup

hasinvestigatedthedevelopmentoflearningprocessesinchildren,adultsandorganizations

since1967.ProjectZerowasoriginallyfoundedtostudyandimproveeducationintheartsand

overtheyearsitsconcernhasbeengraduallyexpandedtoincludeeducationacrossall

disciplines.AsasuccessiveprojectofProjectZero,TfUwasafive-yearprogram designedto

developandtestpedagogyofunderstanding.Theprojectfirstfocusedonteachingandlearning

inonlyfoursubjects(English,history,math,andscience)inthemiddleandhighschool

years.However,itnowoffersonlineworkshopandtheframeworkisusedasaprofessional

developmenttoolthroughouttheUnitedStatesandinothercountriesinalldisciplines.

1�2.A viewofunderstandinginTfU

Thecoreoftheprogram isaperformanceviewofunderstanding,whichexemplifiesthat

ifastudent・understands・atopic,s/hecannotonlyreproduceknowledgebutalsouseit

inunscriptedways.Theperformanceviewofunderstandingisnotanewideaandthereis

no doubtthatallteachersteach forunderstanding among others.Yet,teaching for

understandingstillcontinuestobeextremelydifficultforallteachers.BlytheandAssociates

(1998)explainthatunderstandingatopicmeansbeingabletodoavarietyofthought-

provokingthingswiththetopic.Theystatethatifstudentsunderstandthetopic,・theycan

explain,findevidenceandexamples,generalize,apply,analogize,andrepresentthetopicin

new ways.・Thus,understandingcomesbeyondsimplyknowingwhatitis.Moreover,the
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developmentofunderstandingisacontinuousprocess,too.Theaboveauthorswritethat

・thereisalwaysmoretobeexploredalongwiththedevelopmentoftheunderstanding・and

theydefineunderstandingas・beingabletocarryoutavarietyofactionsorperformances

thatshowone・sgraspofatopicandatthesametimetoadvanceit・.

1�3.Howstudentslearnforunderstanding

Aswelearnswimmingbyactuallyswimming,welearnlanguageby・languaging・;i.e.,

byusingitinacontext.InTfU,understandingatopicmeansbuildingupperformancesof

understanding around thattopic,thusthemainstay oflearning forunderstanding is

actuallycarryingoutsuchperformances.Learnersareabletolearnforunderstandingby

spendingthelargerpartoftheirtimewithactivitiesthataskthem todothought-provoking

taskssuchasexplaining,makinggeneralizations,and,ultimately,applyingtheirunderstanding

ontheirown.Themostimportantpointisthattheymustdothesethingsinathoughtful

way,usingtheirownthinking.Inaddition,teacher・sandstudents・appropriatefeedbackwill

surelyhelpthem dothisbetterbecausethefeedbackstimulateslearner・sdeeperthinking.

2 TheTfU Framework

Inthissection,theframeworkemployedbyTfU willbeexplained.Itconsistsofthe

fourframes:generativetopics,understandinggoals,performancesofunderstandingand

ongoingassessment.

2�1.Generativetopics

Generativetopicsareissues,themes,concepts,andideas,whichprovideenoughdepth,

significance,multipleconnections,andvarietiesofperspectivetosupportstudents・development

ofunderstanding.TheguidelinesofgenerativetopicsarestatedasfollowsinBlytheand

Associates(1998):

① Centrality: Topicisofcentralimportancetooneormoredisciplines.

② Engagement:Topicisinterestingandengagingtothestudents.

③ Accessibility:Topicisaccessiblethroughvariedage-appropriateresources.

④ Connections:Topic offers opportunities for multiple connections to their previous

experiences.

⑤ Challenges: Topiccanalwaysbeexploredmoreandmoredeeply.

2�2.Course-longandunit-longunderstandinggoals

Understandinggoalsbothcourse-longandunit-longindicatewhattheteacherwants

his/herstudentstogetoutofworkintheclass.Thegoalsclarifywhataremostimportant

forstudentstounderstandinacourse/unit.Thus,twotypesofunderstandinggoalswillbe

describedinTfU.Theformerspanstopicsandthelatterfocusesonthecentralaspectsof
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agenerativetopicoftheunit.

Bothunderstandinggoalssharethefollowingfeatures(Blythe& Associates,1998):

① Theyfocusontheunderstandingofimportantconcepts,methods,purposes,orformsin

disciplines.

② Theyarenotbehavioral;theydescribewhatistobeunderstoodinsteadofwhatstudents

willdo.

③ Statedgoalsarereadytosharebeyondtheclassroom withparents,colleagues,and

administrators.

④ Theyreflectmorethanonedimensionofunderstanding(knowledge,methods,purposes,

orforms).

⑤ Theyfocusonsomecommonmisconceptions,assumptions,and/ortroublesomeknowledge

thatcouldblockunderstandingifleftunchallenged.

2�3.Performancesofunderstanding

Activitiesthatrequirestudentsto useknowledgein new waysorsituationsare

performancesofunderstanding.Inclassrooms,studentsareoftenaskedtowritememorized

vocabulary,toanswerquestionsaboutfactsreportedinatextbook,toreadaloudmodel

dialogues,ortotaketrue-falseorshort-answertests.Allofthesearenotperformancesof

understanding.Inordertoelicitperformancesofunderstanding(i.e.toreshape,expandon,

extrapolatefrom,applyandbuildonwhattheyalreadyknow),teachersshouldaskstudents

toexplaintheiranswers,togivereasonsfortheiranswers,tooffersupportingevidenceand

tomakepredictions.

Therearethreelevelsofperformancesofunderstanding(introductory,guidedinquiry,

andculminating)andstepbystep,studentsenhancetheirperformances.

2�4.Ongoingassessment

Thisisthefinalfactoroftheframework.Receivingassessmentisasimportantas

performance ofunderstanding.Although this frame is explained as the lastframe,

assessmentcriteriashouldbeestablishedattheearlierplanningstage,andfeedbackfrom a

varietyofperspectivesshouldbeofferedtothestudentsevenwhenthestudentsareatthe

introductory levelof performances.To attain satisfactory levelof performances of

understanding,assessmentcriterianeedtobeinmindofboththeteacherandstudents.

Needlesstosay,notonlyteacher・sbutalsootherstudents・feedbackisindispensable.

Givingfeedbackorassessmentiswhatteachersoftendoinclassroom withoutmuch

consciousness.However,manyofthem donotnecessarilysupportunderstanding.Oneofthe

reasonsisthattheyareinclinedtoevaluatestudentperformanceswithouthavingmadethe

assessmentcriteriaexplicitbeforehand.Sinceteachersnaturallyhaveacertainassessment

criteriainmindbasedontheirownexperiences,theymiss-supposethatstudentswouldalso
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havethesameobjectivesandassessmentcriteriaastheydo.Anotherphenomenonoftenseen

istoevaluatestudentperformancesonlyattheendofaunit.Thepurposeofevaluationis

togivestudentschancestoimprovetheirperformances,nottogivethem grades.

Insummary,thefollowingchartshowstherelationshipamongthefourframesofthe

TfU frameworkbasedonBlytheandAssociates(1998).

3 ComparisonwithOtherPopularPedagogicalIdeas

In thissection,thetwelvemostpopularpedagogicalideaswillbeintroduced and

comparedtoTfU.

3�1.BacktoBasics

BacktoBasicsemphasizestheroutineandbasicskillsofreading,writing,andarithmetic.

InTfU,theseskillsaretaughtwithinthecontextofmorecomplexperformancesof

understanding.Focusedpracticesessionscan alsobeusefulifstudentsunderstandthe

relationshipbetweentheskilltheyarepracticingandtheperformanceofunderstandingin

whichtheywillusetheskill.

3�2.CooperativeLearning

CooperativeLearningisateachingstrategystartedbySpencerKagan(1994)inthe

1980・s,wheresmallteams,eachwithstudentsofdifferentlevelsofability,useavarietyof

learningactivitiestoimprovetheirunderstandingofasubject.Eachmemberofateam is

responsiblenotonlyforlearningwhatistaughtbutalsoforhelpingteammates,which

createsanatmosphereofachievement.Studentsworkontheassignmentuntilallgroup

memberssuccessfullyunderstand.
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Manyperformancesofunderstandingcaninvolvecooperativelearning,butCooperative

Learningitselfdoesnotaim forunderstandingbystudents.

3�3.EssentialQuestions

AnEssentialQuestioncapturesthemostimportantaspectsofatopicthatstudents

studyduringagivenunit.EssentialQuestionsresideatthetopofBloom・sTaxonomy

(Bloom &Krathwohl,1956),whichhasbeenwidelyusedbyeducatorsinplanningeducation.

Thequestionsareframedtoprovokeandsustainstudentinterestaswellaslinktoother

essentialquestions.

EssentialQuestionsdirectstudentstoconsiderparticularaspectsofthattopic,whilea

generativetopicinTfU isabroadfieldforexploration.

3�4.Exhibition

Through exhibitions,studentsstriveto achievespecialized knowledgeand aim to

considerlearningasanadventure.Exhibitionshelpstudentsdevelopteam spiritandtheir

abilitiesinattractingtheattentionofviewers.Theyarebydefinitionpublicandinclude

feedbacknotonlyfrom teachersandclassmatesbutalsofrom peopleoutsidetheschool.

AsforTfU,itisnotpublicandfeedbackcomesonlyfrom teachersandclassmates.

3�5.Hands-OnLearning

Hands-OnLearningprovideslearningbyhelpingstudentstoacquireknowledgeandskill

outsideofbooksand lectures.Learning can occurthrough work,play and otherlife

experiences.

Notallhands-onactivitiesareperformancesofunderstanding.Anactivitymustpresent

acognitivechallengewhichwillleadstudentstodevelopanddemonstrateunderstandingto

beaperformanceofunderstandinginTfU.

3�6.InterdisciplinaryCurricula

InInterdisciplinaryCurriculateaching,educatorsapplycontentandmethodologyfrom

morethanoneacademicdisciplinetoexamineatheme,issue,question,problem,topic,or

experience.

BecausemanyconnectionscanbemadebetweenissueswithinasingledisciplineinTfU,

teacherscanteachforunderstandingjustaseffectivelybyfocusingonasingledisciplineor

domain.

3�7.Lectures

A lectureisanoralpresentationintendedtopresentinformationortoteachpeople

aboutaparticularsubject.Usuallytheteacherwillstandatthefrontoftheroom andrecite
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information.Criticspointoutthatlecturingisaone-waymethodofcommunicationthat

doesnotinvolvesignificantparticipationbystudents.However,lecturesdeliveredbytalented

speakerscanbehighlystimulating.Lecturesareusefulforgivingstudentsnewinformation

fornewtopics.

TfU believesthatlectureswork bestwhen they arebrief,targeted,and given in

responsetoquestionsstudentsraiseastheycarryoutperformancesofunderstanding.

3�8.MultipleIntelligences-BasedTeaching

ThetheoryofMultipleIntelligenceswasdevelopedin1983byDr.HowardGardnerat

HarvardUniversity (Gardner,1993).Heproposeseightdifferentintelligences:linguistic,

mathematical,spatial,musical,kinesthetic,interpersonal,intrapersonaland naturalist

intelligences.Dr.Gardnerstatesthatalthoughweesteem thehighlyarticulateorlogical

peopleofAmericanculture,weshouldalsoplaceequalattentiononindividualswhoshow

giftsin theotherintelligences.Hisframeallowsstudentsto build and demonstrate

understandinginavarietyofways,usingdifferentintelligences.

Allperformancesshouldhelpstudentsdeveloptheunderstandingsstatedinthegoalsin

TfUand,indoingso,alltheintelligencesabovewillbestimulatedattheendofthecourse.

3�9.Portfolios

Portfoliosarecollectionsofstudents・workovertime.A portfoliooftendocumentsa

student・sbestworkandmayincludeothertypesofprocessinformation,suchasdraftsof

thestudent・swork,thestudent・sself-assessmentofthework,andtheparent・sassessment.

Portfoliosmayalsobeusedforevaluationofastudent・sabilitiesandimprovement.

Portfoliosthatincludeexamplesfrom allphasesofstudents・workaremorehelpful

thanportfolioscontainingonlyselected・bestworks・forongoingassessmentinTfU.Students・

progresstowardtheunderstandinggoalscanbereviewedbycheckingtheportfolios.

3�10.Project-BasedLearning

Project-BasedLearningactivitiescreateopportunitiesforstudentstoworkonproblems

intherealworld.Projectsrelevanttotheworldoutsidetheclassroom canhelpthestudents

toseeandunderstandtheconnectionsbetweenclassroom activitiesandtheworldoutside.

InTfU,projectsareusefultohelpstudentsachievetheunderstandinggoals,butthey

mustbeaccompaniedbyongoingassessment.

3�11.Text-BasedTeaching

Textbooks provide students with the knowledge and information they need for

understanding.Theyoftenincludeconventionalproblem solvingtasks.However,textbooks

oftenpresentdifficultiestosomestudentsbecausetheyoftencontainfactsthatarehardfor
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studentstosummarizeandexplain.

InTfU,textbookswillbeusedtoofferstudentsbasicknowledgeandinformation,which

willbeextendedassourcesforperformancesofunderstanding.

3�12.ThinkingSkillsCurricula

Theterm ・thinkingskills・referstothehumancapacitytothinkinconsciouswaysto

achievecertainpurposes.Suchprocessesincluderemembering,questioning,formingconcepts,

planning,reasoning,imagining,solving problems,making decisions and judgments,

translatingthoughtintowordsandsoon.Thosecurriculacanprovidecognitivechallenge,

collaborativelearning,andmeta-cognitivediscussion.Bloom・staxonomyofthinkingskills

(Bloom &Krathwohl,1956)hasbeenwidelyusedbyteachersinplanningtheirteaching.He

identifiesanumberoflowerordercognitiveskillsandhigherorderskillsasfollows:

Thequestioninthelowerpartofeach・ThinkingCues・columnshowsanexample

questionteacherscanaskwhentellingastorytostudents.

InTfU,thinkingskillsaredevelopedinthecontextofperformancesofunderstanding.
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Chart2.Bloom・sTaxonomy(BasedonBloom & Krathwohl,1956)

No. Order CognitiveGoal ThinkingCues

1 lower Knowledge ・Saywhatyouknoworremember

・Repeat ・Define ・Identify

・Tellwho,when,which,where,orwhat

Q:Whathappenedinthestory?

2 lower Comprehension ・Describeinyourownwords

・Tellhowyoufeelaboutitorwhatitmeans

・Explain,compareorrelate

Q:Whydidithappenthatway?

3 lower Application ・Howcanyouuseit? ・Wheredoesitlead?

・Applywhatyouknow ・Demonstrate

・Useittosolveproblems

Q:Whatwouldyouhavedone?

4 higher Analysis ・Whatarethepartsortheorder?

・Whatarethereasonswhy orthecauses,problems,

solutionsorconsequences?

Q:Whichpartdidyoulikebest?

5 higher Synthesis ・Howmightitbedifferent,howelseorwhatif?

・Suppose,puttogether,develop,improveorcreateyour

own.

Q:Canyouthinkofadifferentending?

6 higher Evaluation ・Howwouldyoujudgeit?

・Doesitsucceed? ・Willitwork?

・Whatwouldyouprefer?・Whydoyouthinkso?

Q:Whatdidyouthinkofthestory? Why?



4 ApplicationtoEFLClassroom inJapan

Understandingtheaboveframeworkandclaims,whatwecanapplytoEFLclassroom

inJapanwillbediscussedinthissection.

4�1.Fivekeypoints

Manyofthepointsproposedbythepedagogicalideaslistedabovehavealsotakena

focusedpositioninEFL.Thefollowingisthelistofideaswhichareandcanbeappliedto

EnglishlanguageteachinginJapan.

① Setgoalsforgenerativetopics

Teachinggoalsmustalwaysbeinboththeteacher・sandstudents・minds.Settinggoals

beforehand isalso theidea proposed by many teaching professionalsthesedays

(Mckeachie& Svinicki,2006).

② Elicitfrom students

Elicitationfrom thestudentsisanextremelyimportantissueespeciallyinteaching

languages.Studentsshouldalwaysbeinthecenteroflearning.Teachersneedtolet

them thinkthroughthought-provokingactivities.

③ Usetask-basedteaching

Task-basedteachingisoneoftheeffectivewaystoapplystudents・understandingto

practicaluse.Alwaysgivestudentschancestobecognitivelyactiveistherule.Task-

basedlanguageteaching(TBLT)hasbeenabigissueinSLA forseveralyearsand

investigation on how andwhy TBLT works(ex.Corony & Willis;2005,Van den

Branden,Bygate& Norris;2009)isbeingsearchedintheareanow.

④ Giveappropriatefeedback

Ongoingassessmentbasedonclearlyarticulatedcriteriaforsuccessfulperformances

bothbytheteacherandstudentsiscrucial.InSLA,somedetailedstudiesonfeedback

(Lyster,R.& Ranta,L.,1997;Lyster,R.,2004,etc.)havebeenpublishedandstillmany

researchersareinterestedinwhysomefeedbackworksandsomedon・t.

⑤ Keeprecords

In order to gauge progress towards understanding goals,portfolios thatinclude

examplesfrom allphasesofstudents・workarehelpfulforreflectingonperformances.

Keepinglearningrecordintheform ofportfoliosisalsobeingtriedbymanyteachers

withsomeeffect.

Itissomewhatsurprisingthatwhathavebeendiscussedinthedisciplineofeducationare

alsoissuesmanyresearchersandteachersinSLAandEFLdisciplineareinterestedin.Whatis

notfocusedoninEFListhenotionthatallkindsoflearningtakesplacebydoingavarietyof

thought-provokingthings.Itisclearfrom theabovesurveythataskinglearnerstodo

cognitivelychallengingtasksisextremelyimportantforthemtoreallyunderstandthelanguage.
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4�2.A ModelEFLLessonPlan

FollowingtheTfUguidelinesexplainedintheformersections,amodelEFLunitlessonplan

willbepresentedhere.Chart3showsaunitlessonplanon・PersonalLetters・forFreshmen.

① Generativetopics

Following theTfU guidelines,thegenerativetopicchosen forthesampleclassis

・PersonalLetters.・ThemainpurposeofEnglishlearningforJapaneseuniversitystudents

isproficiency forrealcommunication.Somestudy English so thatthey can usethe

languagewhentheyhaveachancetotaketripstoEnglish-speakingcountries,whilesome
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Chart3.ModelEFLUnitLessonPlan

Subject FreshmenEFL

Course-LongUnderstanding

Goals

1.How doeswritinginEnglishhelpmetocommunicatewith

peoplefrom othercultures?

2.HowcanIcommunicateeffectivelywhenwritinginEnglish?

GenerativeTopic(Unit) PersonalLetters

Unit-LongUnderstanding

Goals

1.Whatisthepurposeofwritingletters?

2.WhatEnglishlettershaveIbeenmostimpressedby?

3.HowcanIwritegoodletters?

Sequence UGs
Performancesof

Understanding
OngoingAssessment

Introductory #1 ・Students(Ss)reflectthepurposesfor

whichtheywrotelettersinEnglish.

・Ssdiscusstheirresponsesandasa

classgeneratealistofpurposes.

Criteria:

Diversity of reasons.Teacher (T)

discussesthiswithSs.

Feedback:

InformalT-Student(S)and S-S in

contextofwhole-classdiscussion.

Guided

Inquiry

#2 ・Ss in groups pick up some

impressive English letters from

thesamplesin thehandoutand

discuss why they・re impressive,

coveringbothstylesandlinguistic

features.

・After the presentation by each

group,theclassmakesalistof

characteristics.

Criteria:

Sensitivity to the range of

characteristics thatmake a letter

impressive.Awarenessofstylesand

linguisticfeatures.

Feedback:

More formalduring presentations

thanduringgroupwork.

Culminating #1

#2

#3

・Individually,SswriteanEnglish

letter.Theletterneedstoincludea

purpose,theaddressee and key

expressionsusedtomaketheletter

impressive.

・Boththedraftandthefinalletter

willbekeptintheportfolio.

・Thefinalletterwillbesenttothe

addressee.

Criteria

Co-developedbyTandSsbeforeSs

beginwriting.

Feedback

Formal.Thefirstdraftiscritiqued

byaclassmateandthefinaloneby

selfandT,usingcriteriasheet.



studyEnglishincasetheyneedtouseitattheirfutureworkandsoon.Forthose

students,lettersinEnglish,forexample,seasons・greetings,thankyounotesareimportant

mediaforcommunication.Manykindsofresourcesareavailable,forexample,sampleletters

on theweb,copiesofletterswritten by famouspeople,personalcardsreceived from

teacher・sfriendsandsoforth.StudyingEnglishletterwritingrelatestotheunderstanding

ofgrammaticallycorrectsentencesandalsoofthesamenessanddifferencesofbackground

culturesofthetwolanguages.Connectionstostudents・non-schoolcontextsarealsoevident.

Whenplanninggenerativetopics,thebestwayistothinkaboutwhatintereststheteacher

andthestudentsmostinthesubjectarea.

② Performancesofunderstanding

Inthesampleclass,eachstudentwillbeaskedtoreflectonthepurposesofwriting

Englishlettersanddiscusstheirresponseswithotherclassmates.Thiswillsatisfythe

introductory understanding performances.Then they focuson whatmakestheletters

impressive.Theywillnotonlylookatstylesoflettersbutalsoatlinguisticfeatures,and

thewaytouseuniqueexpressionseffectivelyinordertocommunicatewhatyoureallyfeel.

Thenfinally,studentsindividuallywriteanEnglishlettertosomeonewhom theywantto

sendamessage.Thefinalletterwillbesenttotheaddressee,whichconnectswhatthey

learnintheclasstotheirreallife.

③ Understandinggoals

Thecourse-longunderstandinggoalsforthesampleEFLclasssethereisatypicalones

for theuniversity levelnon-major EFL course.Although when asked which English

languageskilltheymostwanttodevelop,mostJapanesestudentsanswer・speaking,・along

withthedevelopmentofinternetsystems,studentswillhaveincreasinglymorechancesto

writeEnglishthanspeakitinthefuture.

Theunit-longunderstandinggoalssetforthiscoursearereadytosharebeyondthe

classroomsandreflectseveraldimensionsofunderstanding(knowledge,methods,andforms,

atleast).WritinggoodEnglishlettersissometimesmisunderstoodbystudentstomean

writing grammatically correct sentences following a specialformat.It is extremely

importanttounderstandthatthecontentofthelettersismostimportantandgoodletters

canmovethereaders・mindaswellasgiveaccuratemessagestotherecipient.

④ Ongoingassessment

Alongwiththesequencesofperformancesofunderstanding,thecriteriaandfeedbackin

ongoingassessmentchange.Intheintroductorylevel,theteacherhelpsstudentsalotand

thefeedbackisinformal.Intheguidedinquirylevel,theteacher・shelpbecomesless,while

thefeedbackbecomesmoreformal.Attheculminatinglevel,criteriawillbeworkedbetter

ifthestudentsandtheteacherco-developit.Inthisway,studentsareforcedtochallenge

someofthemoredemandingcognitivetasks.
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Summary

Althoughhow cognitionworksinforeignlanguagelearningisstillanissuetobe

studied,alltheresearchersnow admitthatitaccountsforalargepartoflearning.Good

languagelearnerstudiesinSLAtellthatanawarenessoflearner・sownlearningprocessis

oneofthemajoraspectsofsuccessfullearning(Ellis,1994).Thisawarenessisclassifiedas

oneofthemeta-lingualstrategiesandisrealizedbymeta-cognitiveknowledgewhichhelps

them assesstheirneeds,evaluateprogress,and givedirection totheirlearning.Such

awarenessgiveslearnerscontrolovertheirown learning.Even in assessing one・sown

learning,thoughitisonlyasmallpartofwholelearningprocess,cognitiveactivitiesare

extremely important.Thusteaching forrealunderstanding,which focuseson cognitive

challengesbystudents,iswhatgoesbeyondpracticeforsurfaceexchangeofwordsinEFL

classrooms.Thought-provokingactivitiesareindispensableinthispointofview.Whilein

SLA,researchersaresearchingforwhyandhowthosethought-provokingactivitiesleadto

acquisitionoflanguageandarestrivingtofindevidenceforit.Forexample,althoughsome

detailedstudiesoftheeffectofdifferentkindsoffeedbackhavealreadybeenprogressedas

statedbefore,whyfeedbackiscognitivelyusefulisnotyetanswered.Atthesametime,one

ofthebiggestpracticaldevelopmentsthesedaysinSLA istask-basedlanguageteaching

(TBLT).Consideringtheinsightfrom theTfU,TBLTissurelyoneofthemostpromising

waysforEFLtoelicitsomecognitivechallengesfrom studentswhenitiscarefullyplanned.
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