
Introduction

Thepresentstudyisthefirststageofanactionresearchprojectthatevaluatesthe

effectivenessoftheEFLprogram attheEnglishdepartmentofaprivateuniversityinthe

Tokyoarea(hereafterreferredtoasPUT).Thisparticularstudyfocusesontheprocessby

whichthethird-yearstudentslearnadvancedEFLskills,includingwrittenEnglishskills,in

theupper-divisionskillcourses(AdvancedSkills)afterstudyingESL attheuniversity・s

overseassatellite.In thisresearch context,written English primarily referstoreading

comprehensionskills,whichthepastTOEICdatahaveshowntobeamajorweaknessofthe

targetstudentgroup.Theultimategoalofourendeavoristoexplorewaystointegratethe

EnglishlanguagecurriculaatthemaincampusinTokyoandtheoverseassatelliteinthe

UnitedStatesmoresystematically,sothatthetwoprogramswouldbebettersynchronized

andthusfacilitatestudents・secondlanguageacquisition.

Thepresentstudyconsistsofquantitativeandqualitativesections.Inthequantitative

section,theparticipants・improvementinreadingcomprehensionperformanceisstatistically

analyzed in the form ofa pretestand a posttest.In the qualitative section,their

performancein,andreactionto,variousEFLactivitiesisobservedandanalyzedthrough

classroom observations,andstudents・perceptionsofwhichactivitiesareenjoyableoruseful

areprobedthroughunstructuredinterviews.
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Abstract

ThepresentstudyinvestigatesthedegreetowhichthenewAdvancedSkillscoursesatthe

English departmentofaprivateuniversity in theTokyoareaimprovestudents・reading

abilityinEnglishaftertheirstudy-abroadexperience,andthewaythestudentsperceivethe

coursesandactivities.Thequantitativestudyshowedthatthestudents・readingcomprehension

scoresdidnotimprovesignificantlyoverthefirstsemesterthatthepertinentcourseswere

taught,butthattheirscoresdidnotdecline,either.Thequalitativestudysuggestedthat

studentstendtopreferspokenEnglishoraudio-visualmaterialstoreadingcomprehension

practicewhereassomehigh-proficiencystudentsacknowledgetheimportanceofthelatter.

FurtherstudiesonthesameissuemighthelptheEnglishdepartmentintegratetheEFL

program atthemaincampusinTokyoandESL programsattheoverseassatellitemore

efficiently.



AllEnglishmajorsatPUT,majoringinEnglishlanguage,literature,andcommunication,

enrollinanESLprogram attheUSsatelliteforfivemonths,oneyear,oroneandahalf

years,depending on theirpreferenceand readinessforintensiveESL training abroad.

Beginningin2011,EnglishmajorshavebeenrequiredtotaketwoAdvancedSkillscourses

aftertheirreturn toJapan attheend oftheirsophomoreyear.Thesenew courses,

AdvancedSkill1andAdvancedSkill2,arebelievedtoenhancetheEnglishskillsthey

acquiredthroughstudyingabroadinadditiontoimpartingsubstantialintellectualcontent.

Asthestudents・TOEICscores(seeTable1)suggest,theESLprogramsattheUSsatellite

havegreatlycontributedtotheEnglishmajors・overalllanguageacquisition,but,thusfar,

nosystematicevaluationhasbeenmadetodeterminehowstudyingabroadinfluencestheir

learningofspecifictypesofEnglishskills.Knowingmoreaboutstudents・perceptionsof,

andabilitiestodealwith,specificlanguageactivitiesislikelytohelptheteachersimprove

theirteachingandthematerialstheyprepare.OneparticularaspectofPUTEnglishmajors・

languageacquisitionthatwehavefoundworrisomeisthattheirreadingcomprehension

scoresin TOEIC arenotably lowerthan theirlistening comprehension scores.Further,

perhapsbecausereadingisdifficultforthesestudents,theytendnottolikereadingin

English(andinsomecasesalsoinJapanese)andtoavoiditwheneverpossible.

Asmentionedabove,thePUT・sEnglishdepartmentinauguratedthetwothird-yearskill

courses(AdvancedSkills)in2011,mandatingthatstudentscontinuelearningpracticalEnglish

skillsafterstudyingabroad.Inthepast,studentshadbeenlefttotheirowndevicestoplan

theirEFLstudyduringthethirdandfourthyears;takingseveralelective,content-based

Englishcourseswasoneoptionthatthestudentswhowantedtocontinueworkingto

improvetheirEnglishmostoftenchose.Unfortunately,somestudentsseemedtobelieve

that,havingstudiedabroad,theynolongerneededtoworktokeeptheirEnglishsharp,

and,infact,suchstudents・Englishabilityoftendeclinedovertime.

Whereascontent-basedelectivesarestillavailabletotheupper-divisionstudentsandare
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Table1.Participants・TOEICMeanScores(SD)

2011 2010 2009

4thYear Listening 331.85 (69.38) 322.37 (61.54) 244.42 (67.22)

Reading 221.57 (70.00) 211.62 (57.95) 160.78 (52.56)

Total 553.43(131.39) 534.46(110.89) 405.19(110.69)

3rdYear Listening 348.08 (58.60) 249.94 (65.00)

Reading 252.62 (62.07) 173.22 (48.85)

Total 600.70(111.59) 423.16(104.78)

2ndYear Listening 237.99 (59.55)

Reading 159.04 (56.29)

Total 397.04(105.83)

Note.4th-yearstudents,N (2011,2010,2009)＝177,194,207;3rd-year,N (2011,2010)＝172,171;
2nd-yearstudents,N＝167.Thetestsin2009,2010,and2011werealladministeredinFebruary.



regardedasanimportantpartoftheEnglishdepartment・scurriculum,thenew Advanced

Skillscoursesaredesignedtoengageallthird-yearstudentsinconstantEFLstudy,which

thepaststudents,forvariousreasons,tendedtoneglect.TheAdvancedSkillscoursesare

alsoexpectedtoplayamajorroleinbridgingtheESLandEFLcurriculaforPUTstudents.

Thisisthemajorreasonthatthesecourseshavebeenchosenasthesiteofthepresent

researchstudy.

The177third-yearstudentsintheEnglishdepartmentaredividedintosixproficiency

groups,and thefourhigher-levelgroupsenrollin two Advanced Skillscourses(i.e.,

AdvancedSkill1andAdvancedSkill2)inwhichtheypracticeallfourEnglishskillsby

watching videos,reading articles,discussing challenging issues,and writing essaysin

English.TheinstructorsareallnativespeakersofEnglish.Thetwolowest-levelgroups

enrollintworemedialcourseswheretheystudybasic-levelEnglishskillswithJapaneseEFL

teachers.Forlogisticalreasons,thegroupstakingremedialcourseshavebeenexcludedfrom

thepresentresearchstudy.

Again,theimmediategoalofthisstudyistoexplorewaystoimprovethequalityof

theAdvancedSkillscoursesbasedonstudents・in-classperformance,expectations,needs,and

weaknesses.Thequantitativesectionevaluatesthestudents・gainsandlossesinreading

comprehensiontestsandinvestigatesthepossibleeffectsofEnglishproficiencyorlengthof

study abroad on theirEFL learning.Thequalitativesection wasmoreemergentand

exploratory,probingtheparticipants・behaviorinclassandtheirperceptionsofvarious

languageactivities.

Review oftheLiterature

Students・AttitudetowardReadingTasks

OnemajorcharacteristicfeatureofJapaneseEFLlearnersisthattheytendtoprefer

auditorymaterialsandorallanguageactivitiestotheuseofwrittenEnglish.PUTstudentsare

bynomeansanexceptionregardingthispoint:theirlackofinterestinreadingcomprehension

practicehasbeenobservedandinformallyreportedbymanyteachers,andthereisastrong

possibilitythattheirfailuretoinvestenoughtimeandeffortinthelearningofwritten

EnglishhasresultedinthelowreadingcomprehensionscoresinTOEIC.

Ogawa(2011)interviewed14third-andfourth-yearEnglishmajorsinaprivateJapanese

universityaspartofareviewofhismovie-basedcommunicativeEFLcourseandfoundthat

allparticipantshadastronginterestinlearningspokenEnglish.Theytendedtoenjoyspeaking

orcollaborativeactivitieseitherinEnglishorintheirfirstlanguage,whereasreadingand

writingactivities,ingeneral,heldmuchlessinterestforthem.Highlyproficientstudents,

whohadasolidknowledgeofEnglishgrammar,acknowledgedtheimportanceofgrammatical

knowledgefortheiroveralllanguagelearning,butevensuchcompetentstudentsperceived
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thelearningofwrittenEnglishasdifficult,painful,orboring,reflectingontheirEFLstudy

experiencesin juniorhigh schoolandhigh school,which wasbasedon theGrammar-

TranslationMethod.Theyhadchosentoentertheiruniversity,hopingthatitsstudy-abroad

programswouldprovidethem withsufficientopportunitiesforspeakingpractice.

Gilmore(2011)hasproposedthatprovidingauthenticmaterials,includingsamplesof

genuineinteractionsin English orcontextualizedspoken orwritten discoursesbetween

nativespeakers,ismoreeffectiveforJapanesestudents・acquisition ofcommunicative

competencethanusingartificialtextbookscontrivedbytextbookwriters.Healsoexplained

howdifferentsubcomponentsofcommunicativecompetencecouldbedevelopedthroughdifferent

activities.HisfindingsprovideagreatinsightintothewayJapanesestudentsmightacquire

practicalEnglishskills.However,astudent・scommentwhichheusedashisarticle・stitle,

・IPreferNotText,・canalsobeinterpretedasasignthatcontemporaryJapanesestudents,

surroundedbyothermeansofobtaininginformation,prefertodispensewiththereadingof

textsperse,whethertheyareartificialorauthentic,becausereadinggenerallyrequiresa

differentkindofknowledgeofEnglishthanwatchingorlisteningtoEnglish;students

believethatreading islessenjoyable.Theexperimentalgroup in hisstudy generally

performedwellintheteststhatmeasuredcommunicativecompetences,butthematerials

usedinhisprojectwerepredominantlyspokenEnglish,andthedemandonreadingskills

wasminimal.WhereasGilmoretheorized thattheexperimentalgroup benefitted from

exposuretoauthenticmaterialsasopposedtoartificialmaterials,itispossiblethatthey

weremorehighlymotivatedtoparticipateinthegivenspeakingtasksthanthecontrol

groupthatwasguidedtoreadmoretexts.Theresultsofhisstudyalsoshowedthatthe

experimentalgroupdidnotattainsignificantlygreatergainsinthereadingandgrammar

tests;i.e.,theskillslearnedinhiscoursedidnottranslateintohigherabilityinwritten

English.Theimplication isthatthemoremotivating materialsoractivitieswerenot

necessarilythemoreeffectiveforoveralllanguageacquisition.

Learners・individualcharacteristicsandpreferencesmustalsobeconsideredforthe

preparationofappropriateEFLmaterials.Pecorarietal.(2011)investigatedSwedishstudents・

perceptionsoftheuseofSwedish and English textbooksin university courseswhere

instructionwasconductedinSwedish.Englishtextbookswereusedasauxiliarymaterialsso

thatstudentsmightincidentallylearntechnicalterminologyinEnglish.Studentsgenerally

preferredtheuseofL1(i.e.,Swedish)textbooksbecausetheyfounditdifficultandtime-

consumingtoreadtechnicalmaterialsinEnglish.However,oneinterestingpointwasthat

somestudentsidentifiedbenefitsinthelearningofEnglishtechnicaltermsandindicated

theirpreferenceforEnglishtextbooksevenifitentailedaninvestmentofextratime.

Vidal(2011)comparedtheeffectsofreadingandlisteningactivitiesonSpanish-speaking

EFLstudents・acquisitionofacademic,technical,orlow-frequencyvocabularyitems.Vidal・s

studyrevealedthattheparticipantslearnedmorewordsthroughreadingthanthrough
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listening,althoughthehighest-proficiencystudentslearnedmorewordsduringlistening

thanthelower-proficiencygroups.Thelower-proficiencystudentscouldnotperceiveand

acquirephonologicalpatternsonline.Theimplication isthat,in EFL coursesthatare

intendedtoteachoverallEnglishskills,insteadofsimple,spokenexpressionsalone,learners

mightlearnvocabularyitemsmoreefficientlythroughreading,althoughrepeatedauditory

inputmaycontributetothelong-term memorizationofpartiallyfamiliarizedvocabulary

items.Vidal・sstudyisadditionalevidencethattheteachingofwrittenEnglishisimportant

andshouldbeincorporatedintoEFLcourses.

EffectivenessofStudy-AbroadPrograms

ThepresentstudyevaluatestheEFLskillcoursesthatfollow theparticipants・stay

abroad.Thissectionreviewsafewstudy-abroadstudiesinordertounderstandtheirpositive

andnegativefeatures.SomeofthereportsalsoprovideadditionalevidencethatJapanese

studentstendtohaveastrongerinterestinspokenEnglishthaninwrittenEnglish.

Manystudiesinthepasthavereportedonshort-term study-abroadprograms,andthe

generaltendencyisthattheparticipantslearnsimpleexpressionsorsentencestructuresto

dealwithdailytasksbutdonotnecessarilylearntocarryoutcomplexlinguistictasks.

ParticipantstendtoexpresstheirappreciationforsubstantialexposuretospokenEnglish

andfrequentopportunitiestoconverseinEnglishduringtheirstayabroad.

Geisand Fukushima(1997),forexample,reported theresultsofaNiigatajunior

college・ssix-weekstudy-abroadprogram.A groupof24Englishmajors,mostlyfirst-year

students,participatedintheESLprogramatalanguageinstituteaffiliatedwithanAmerican

universityinIllinois.GeisandFukushimaencountereddifficultiesinmeasuringthestudents・

improvementinlanguageproficiencybecausethelengthoftheirstayintheUnitedStates

wasshortandthestandardizedEnglishproficiencytestadministeredbeforeandafterthe

program (i.e.,TOEFL)wasnotsensitivetochangesinJapanesejuniorcollegestudents・

languageabilities.However,theyrevealedthatthestudents・attitudeinclassaftertheir

returntoJapanwasmorepositive:thosewhousedtobesilentandinactivehadlearnedto

participateactivelyingroupdiscussionsandotherin-classactivitiesinEnglish.

Ishino,Masaki,Visgatis,andKimura(1999)investigatedthedegreetowhich99Japanese

studentsgainedconfidenceintheirEnglishabilitiesthroughafour-weekESLstudyprogram.

AsinGeisandFukushima・sstudy(1997),Ishinoetal.cametorealizethatgloballanguage

tests,suchasTOEFL,didnotaccuratelymeasurestudents・subtleimprovementinlanguage

proficiencyafterfourweeksoftrainingandthuschosetoevaluatetheparticipants・perceptions

ofwhattheyhadachievedthroughaquestionnairesurveyconductedbeforeandafterthe

program and thehostfamilies・comments.Theresultsshowed thattheparticipants・

confidenceinperformingeasyreal-lifetasks(e.g.,orderingmealsatarestaurantorasking

directionsinEnglish)improved,buttheirabilitytodealwithcomplexlinguistictasks(e.g.,
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describing Japanesecustomsormaking afarewellspeech in English)didnotimprove

noticeably.

Drake(1997)attendedtothefactthatJapanesestudentsnormallydonotfullybenefit

from study-abroadprogramsbecause,being reclusive,they donotinteractwith native

speakersfrequentlyenough.Hereportedonasix-weekstudy-abroadprogram designedto

integrate19Japaneseuniversitystudentsintothehostlinguisticandculturalcommunityin

Alabama,theUnitedStates.Inadditiontoengagingtheparticipantsintask-basedactivities

thatinducedactiveoralinteractionsintheclassroom,theprogram administratorsguided

them toplanandholdpartiesfornon-Japanesestudents,accommodatedthem inthesame

housingfacilityasnativespeakers,andarrangedforthem tostaywithlocalfamilieson

weekends.TheG-STEP,astandardizedtestadministeredattheendoftheprogram,wasnot

sensitiveenoughtomeasuretheparticipants・linguisticimprovementoveraperiodofsix

weeks,butthestudents・perceptionsoftheESLclassesandextracurricularactivitieswere

verypositive.

Regarding skillareas,mostparticipants in ESL programs abroad tended to be

interested in speaking activitiesand endeavored to improvetheiroralEnglish skills.

However,Asai(1997)reportedthatsomeJapaneselearnersperceivedgrammarcoursesas

importantbecausetheyfeltthatsolidgrammarknowledgefacilitatedtheircommunication

inEnglish.UnlikeGeisandFukushima(1997)andIshinoetal.(1999)whoanalyzedthe

effectsofshort-term study-abroadprograms,Asaiinvestigatedaone-yearprogram・seffect

onsecondlanguageacquisition.Sheconductedaquestionnairesurveywith49studentswho

hadspentoneyearintheUnitedStatesorAustraliaandalsocomparedtheirTOEFLscores

beforeandafterstudyabroad.Thepurposeofherstudywastoassessthecombinedeffects

ofexposuretoEnglish in naturalisticsituationsandformalESL training atlanguage

institutesinEnglish-speakingcountries.TheresultsshowedthattheTOEFLscoresfor48

outofthe49studentsimproved,and41studentsbelievedthattheybenefitedfrom their

studiesabroad.Whenaskedaboutthemostusefulpartofthestudy-abroadprograms,23

studentsreferredtolisteningandspeakingcourses.However,totheresearcher・ssurprise,as

many as10studentsansweredthatthey hadappreciatedthegrammarcoursesasan

instrumentformoreaccurateandfluentcommunicationinEnglish.

Anotherimportantissueforstudy-abroad research concernslearners・psychological

changesaftertheiroverseasexperiences.Jones(1997)investigatedhow returnees・attitudes

towardthesurroundingpeopleorthehostandhomecultureschanged.Jonesinterviewed10

studentswhohadstudiedforfouryearsataCanadiancollegeanddrew upreentrymaps

basedontheirperceptionsofcomfortableoruncomfortableadjustmenttothefamilies,work

places,andcirclesoffriendsaftertheirreturntoJapan.Theresultsindicatedthatall

studentssufferedpsychologicaldepressionofvaryingdegrees,particularlybetweenfourand

sixmonthsaftertheirreturn.SuchreadjustmentdifficultiesmightaffecttheirL2language
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learningprocesses.

Inanotherqualitativestudyprobingintoparticipants・perspectives,Wilkinson(1998)

investigatedfourAmericanstudents・experiencesin,andperceptionsof,aone-monthstudy

abroadprograminFrance.Sheconductedaneight-monthlongitudinalstudy,interviewingeach

ofthefourstudentstwicebeforethedeparture,twiceduringtheirstayinFrance,andtwice

aftertheirreturn.Theresultsoftheinterviews,supportedbythedatafromwrittensurveys,

observations,anddocumentsrelatedtothesummerabroadprogram,suggestedthatthe

teacher-initiatedinteractionalnorm intheFrenchclassroom influencedtheparticipants・oral

interactionsoutsideofclassandthatthehostculture,whichwasbelievedtofacilitateL2

learners・languageacquisition,frustratedtheparticipantstotheextentthattheyperceived

thepeergroupsupportandhomecultureenclaveasessentialfortheirlivesabroad.

A review ofthestudiesinthissectionsuggeststhatstudy-abroadprogramsarelikely

toexpediteEFL learners・languageacquisitionthroughintensiveexposuretothetarget

languageandcommunicativeactivitiesinandoutsideofclass.However,differentprograms

influencetheparticipants・languagelearningandtheirpsychologydifferently,andeach

individualprogram hasitspositiveand negativefeatures.With regard tothestudies

reviewedhere,Japanesestudents・reactiontostudy-abroadexperiencesisgenerallypositive

becausetheirdesiretospeakEnglish,ratherthanengagingingrammaranalysisorreading

tasks,issatisfied.However,iftheirfuturestudiesorprofessionaljobsrequireanabilityto

accomplishcomplexlinguistictasksinEnglish,thelearningofmoresolidsyntacticor

lexicalknowledge through both spoken and written English mightbe indispensable.

Furthermore,study-abroadexperiencescaninfluenceEFLlearners・motivationaftertheir

returnhomeeitherpositivelyornegatively,anditisnecessarytoanalyzetheirneedsand

expectationspreciselyandexploreeffectivewaystoaccommodatethem backinJapanese

classrooms.

Thefollowing research questionsguided thepresentstudy.Thefirstthreewere

quantitativeresearchquestions.

ResearchQuestion1:Dothethird-yearEFLskillcoursesfacilitatetheparticipants・reading

comprehensionasmeasuredbyanin-classreadingcomprehensiontest?

ResearchQuestion2:Istherearelationshipbetweenthelengthofstudyabroadandpar-

ticipants・learningofreadingcomprehensionskillsinEnglish?

ResearchQuestion3:Istherearelationshipbetweenparticipants・languageproficiencyand

theirlearningofreadingcomprehensionskillsinEnglish?

Thequalitativeresearchquestionswereasfollows.

ResearchQuestion4:How dotheparticipantsreacttotheactivitiesinthethird-yearEFL
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skillcoursesincludingreadingcomprehensiontasks?

ResearchQuestion5:Howcantheparticipants・study-abroadprogramsinfluencetheirattitude

towardthelearningofwrittenEnglishaftertheirreturntoJapan?

ResearchQuestion6:Whatarethedifferencesbetweentheparticipants・perceptionsofuseful

andenjoyablereadingactivitiesandtheteacher・sideasofusefulactivities?

Method

ActionResearch

ThisstudyisactionresearchfocusingonthetwoAdvancedSkillscourses,Advanced

Skill1andAdvancedSkill2,offeredtothethird-yearstudentsatPUT・sEnglishdepartment.

Eachcoursehad15classsessions,andeachclasssessionlasted90minutes.Theaimofaction

researchisforteacherstoreflecton,andanalyze,theirowndailypracticeinclassrooms

systematicallysothatproperdecisionscanbemadefortheirfutureteaching(Wallace,1998).

Thesearchforsolutionstoaproblem inalocalsituationisemphasized(Krathwohl&

Smith,2005),andresearchersstrivetodescribeaparticularteachingcontextoraspecific

individuallearnerorgroupoflearners(Nunan,1992).Otherimportantelementsofaction

research arecollaboration among researchers,teachers,orgraduatestudents(Cohen &

Manion,1985ascitedinNunan,1992)andtheeffortstoreform curricula(Kemmis&

McTaggart,1988,alsocitedinNunan,1992).

Anothermajorrationalebehindactionresearch,applicabletothepresentstudy,isto

bridgethegapbetweenacademicresearchandteachingintheclassroom (Burns,2005).We

followedtheestablishedproceduresforstatisticalandqualitativeanalyses.Atthesame

time,however,itisourbeliefthatclassroom researchmustbecloselyconnectedtoteachers・

practicesinclass.Teacherscanconductactionresearchstudieswithoutbeingrestrictedby

thetraditionalcriteriasuchasrandom selection,generalizability,andreplicabilityandstill

acquireknowledgethatisvaluabletothem asbothresearcherandteacher.Thus,labeling

thepresentstudyasactionresearchwouldbynomeansminimizethevalueorauthenticity

ofitsresults.Thisapproach makesitpossibleto tap a variety ofdata sourcesto

understandthepositiveandnegativefeaturesoftheactivitiesadministeredinclassandthe

students・perceptionsofthoseactivities.

Participants

ParticipantsincludedanativeEnglish-speakingteacher�oneofthethreeauthorsofthis

article�and103third-yearEnglishmajorsatPUT.Sixteenstudentswereeliminatedinthe

processofdatacollectionbecausetheymissedeitherthepretestorposttestordidnotmark

theirstudent-IDnumberscorrectlyonthecomputer-scannableanswersheets.Thus,thefinal
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N-sizeforquantitativeanalyseswas87.

TheteacherandresearcherhasbeenteachingatPUTforsevenyearsandhasservedas

acoordinatorforvariousskillcoursessincehestartedteachingatthisuniversity.Hehas

beenappointedascoordinatorofthenewAdvancedSkillscoursesaswell.Thestudents,all

female,majorinEnglishlanguageandliterature,andweremostly21or22yearsold.As

mentionedabove,theentiregroupofthird-yearstudentswasdividedintosixsubgroups

accordingtoEnglishproficiency.Thefourhigherproficiencygroups(N＝103)wererecruited

forthestudy;thetwolowerproficiencygroups,whoenrolledinremedialcourses,were

excludedfrom thestudy.

Onenotablefactorthatmightaffectthestudents・learningofadvancedEFLskillsafter

studyabroadistheirlanguageproficiency.TheaverageTOEICscoresforthethird-year

Englishmajorsin2011were348.08inlistening,252.62inreading,and600.70total(seeTable1).

Thenumberofthird-yearstudentswhotookthe2011test,conductedinFebruaryattheUS

satellite,was172;fourthird-yearstudentswhohadnotparticipatedinanoverseasESL

program wereexcluded.AnotherfactorthatmightaffecttheirlearningofadvancedEFL

skillsisthelength oftheirstay overseas.A longeroverseasstay mightpositively or

negativelyinfluencethestudents・motivationforcontinuingL2studyingbackatthemain

campus,includingreadingcomprehensionpractice.AsWilkinson・sstudy(1998)suggests,

study-abroadexperiencescansometimesweakenlearners・motivation.Forstatisticalanalyses,

thestudentswereclassifiedasfive-month,one-year,andone-and-a-half-yearESLgroups,

althoughthegroupingbythelengthofstayabroaddidnotnecessarilymatchthegrouping

forthird-yearskillclassesbasedontheirproficiencies.

PUTopeneditssatellitecampusintheUnitedStatesin1988asanoverseaslanguage

trainingfacilityforitsstudents,andtheESLprogram preparedforfour-year-university

English majors(asopposedtotwo-yearjuniorcollegestudents)cametobeknown as

Five-monthESLProgram (5-Month).WhereasthelengthoftheFive-monthESLProgramhas

changedovertime,dependingonthedepartment・spedagogicalpoliciesandtheuniversity・s

administrativeconstraints,thiscompulsoryprogram�arequirementforallEnglishmajors�is

presently fivemonthslong.In 2000,PUT startedanew long-term program,hereafter

referredtoas18-month ESL Program or18-Month,whichenrollsagroupofabout30

chosenstudents(outofapproximately200)attheUSsatelliteforoneandahalfyears.

Eighteen-monthapplicantsmustdemonstratecomparativelyhighTOEIC scoresandhigh

motivationforoverseasstudiesinthescreeningtestsandinterviews.In2009,thesame

departmentlaunchedaone-yearprogram labeled12-monthESLProgram (12-Month)asyet

anotheralternativeforstudentswhopreferamid-length stay abroadorwhoarenot

proficientenoughtoenterthe18-monthprogram.Asstatedabove,thelengthofstudents・

stay abroad mightinfluencetheirlearning,orperceptionsof,reading comprehension

activitiesintheAdvancedSkillscourses.
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Fiveoftheparticipantswereaskedtoparticipateinqualitativeinterviews;fourofthem

representeddifferentAdvancedSkillsclasses.Thefifthstudentwasenrolledinaremedial

course,butshewasknownasadiligentstudentwhoperformedwellinothercoursesand

wasthusrequestedtoofferherviewsoftheEFLcoursesinTokyoandtheESLcoursesin

theUnitedStates.Thesefivestudentswererecruitedbecause:(a)theywerebelievedtopay

attention in classand could expresstheiropinionsclearly and (b)oneofthethree

researcherscouldeasilyestablishrapportwiththem.

InstrumentationandProcedure

InordertoanswerResearchQuestions1to3,whichwereconcernedwiththepossible

influenceoftheAdvanced Skillscourseson theparticipants・EFL learning afterstudy

abroad,apretestandanimmediateposttestwereconductedtoassesstheirimprovementin

readingcomprehension.Thepretest�ashortreadingcomprehensiontestwith21question

itemsbasedonaTOEIC practicetest�wasadministeredatthebeginningofthespring

semesterin2011toidentifythestudents・basereadingabilities.Theimmediateposttest�

comprising22similarquestions�wasadministeredattheendofthespringsemesterto

measuretheirpossibleimprovementin reading comprehension afterasemesterofEFL

training.Theoriginalresearchplanincludedadelayedposttestinthefollowingsemesterto

measurethecarryovereffect,butitwasnotimplementedduetotechnicalconstraints.

Theparticipants・scoresonthereadingcomprehensionpretestandposttestwereconverted

intoRaschmeasures,andapairedt-testwasconductedtoexaminewhethertherewasany

statisticallysignificantdifferencebetweenthemeanscoresofthetworeadingtests(i.e.,

ResearchQuestion1).

Second,thedifferencebetweeneachESL,orproficiency,group・spretestandposttest

scoreswascalculatedasanindicatoroftheirimprovementoverthesemester.Twoone-way

analysesofvariance(ANOVAs)wereperformedtocomparethedifferentgroups・progress

scores(i.e.,theparticipants・improvementinreadingability),assessingtheinfluenceofthe

lengthofstudents・ESLexperienceabroad,ortheirproficiency,ontheirreadingcomprehension

testscores.Thefirstone-way ANOVA wasconducted with theprogressscoresasa

dependentvariableandthelengthofstudyabroadwiththreelevels(fivemonths,12months,

and18months)asanindependentvariable.ThiswasbelievedtoanswerResearchQuestion2.

Thesecondone-wayANOVA wasconductedwith theparticipants・progressscoresasa

dependentvariableandtheirEnglishproficiencywithfourlevels(thefourskill-grouplevels

inwhichtheywereplacedatthebeginningofthesemester)asanindependentvariable.This

wasintendedtoanswerResearchQuestion3.

AsregardsResearchQuestions4,5,and6,whichwererelatedtotheparticipants・

reactiontotheactivitiesintheAdvancedSkillscourses,theteacherandresearchercarefully

observedthestudents・behaviorinclass,keptteachernotes,andanalyzedtheirpositiveor
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negativereactionstoeachactivityinclass.

Asan additionalapproach toanswering Research Questions5and6,unstructured

interviewsandnarrativeanalyseswereconductedtoprobethestudents・perceptionsof

enjoyableorusefullanguage-learningactivitiesandfindcommonalitiesbetweenindividual

students・ideas.Unstructuredinterviewsaremeaningfulspeechorconversationforparticular

researchpurposes(Mishler,1986;Seidman,2006).Itisimportantfortheinterviewerandthe

interviewee(s)toengageincollaborativestorytellingandinterpretation,tellingnew stories

andreflectingonthepastrecountingofexperiences(ConnellyandClandinin,1990).

Narrative analysis is the process ofanalyzing the narrative or story parts of

interviewees・responses.As Polkinghorne (1988)explained,this analysis technique is

instrumentalindescribingandreportingdiversehumanexperiencesandmakingconnections

betweenparticulareventsindifferentcontexts.Carefulobservationsarelikelytoprovide

clearly defined genres into which particular,seemingly unrelated cases of learning

experiencesandstrategiesmightfall(Bruner,1996).

Onlyasetofgeneralquestionswasprepared,andoneoftheresearchersasinterviewer

guidedthechosenfivestudentstorecountexperiencesinESLactivitiesattheUSsatellite

orEFLactivitiesatthemaincampus,whichmightreflecttheirideasofenjoyableoruseful

activities.Eachqualitativeparticipantwasinterviewedtwice:thefirstinterviewwasatthe

beginningofthesemesterandthesecondtowardtheendofthesemester.Interestingideas

andviewsthatemergedin theprocessofearly interviewswereusedtogeneratenew

questionsforthefollowinginterviews,i.e.,eitherwiththesameintervieweeordifferent

interviewees.

Thedataweretape-recordedandfullytranscribed,andthenarrativesections(orstories,

insteadofmonosyllabicorsentence-levelanswers)wereextractedandanalyzedtodetermine

thestudents・perceptionsofenjoyableandusefulreadingcomprehensionactivitiesormaterials.

Theteachers・ideas(basedonclassobservations)andthestudents・ideas(generatedfrom

interviews)werecomparedandcontrastedtoexplorethewaystheAdvancedSkillsprogram

afterstudyabroadcanbechangedoradjustedforimprovement.

Results

QuantitativeResults

Asmentionedabove,16ofthe103participantswereexcludedasinvalidcasesinthe

processofdatacollection,buttheremaining87involvednooutlierswhosez-scoresexceeded

the±3.29criterion.TheRaschpersonmeasuresweretransformedtoresponseprobability

units(CHIPS).Thislineartransformationmeantthattheaverageitem difficultywassetat

50CHIPS.Thepretestmeanfortheentiregroupof87studentswas52.05(SD＝3.50),and

theposttestmeanwas52.36(SD＝3.87).Tables2and3displaythedescriptivestatisticsof
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proficiencygroupsandESLgroups.Toourdisappointment,noneoftheproficiencyorESL

groupsshowedanoticeablegainoverthesemester.Forexample,Group1・spretestmean

(53.75)and posttest mean (53.78)were almost identical,and there was considerable

overlappingbetweenthelowerandupperboundsofthe95％ confidenceintervals.Likewise,

18-monthstudents・posttestmean(54.46)waspracticallyidenticalto�orslightlylowerthan�

theirpretestmean(54.51).Theonlynoticeablegainsoverthesemesterwererecognized

betweenGroup2・spretestmean(52.07)andposttestmean(53.52)andbetween12-month・s

pretestmean(50.8)andposttest(51.81),buttheywerestillnotverylarge.

Tables4and5displaytheparticipants・meanprogressscores,representingtheextent

towhichtheirreadingscoreshadimproved,ordeclined,from pretesttoposttest.Noneof

thestudy-abroadorproficiencygroupsdemonstratedamajorgain.
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ESLGroup Pretest Posttest

18-month N 15 15

M 54.51 54.46

95％ CI LowerBound 51.88 52.05

UpperBound 57.15 56.87

SD 4.76 4.36

Skewness 0.29 －0.14

SES 0.58 0.58

Kurtosis －1.24 －0.51

SEK 1.12 1.12

12-month N 20 20

M 50.8 51.81

95％ CI LowerBound 49.31 50.36

UpperBound 52.29 53.26

SD 3.18 3.10

Skewness －0.82 0.02

SES 0.51 0.51

Kurtosis 1.90 －0.60

SEK 0.99 0.99

5-month N 52 52

M 51.82 51.97

95％ CI LowerBound 51.02 50.90

UpperBound 52.62 53.05

SD 2.87 3.85

Skewness 0.07 0.85

SES 0.33 0.33

Kurtosis －0.22 1.52

SEK 0.65 0.65

Note.N (total)＝87.18-monthenrolledintheUSsatelliteforoneandahalf
years,12-monthenrolledforoneyear,and5-monthenrolledforfivemonths.

Table2.DescriptiveStatisticsfortheReadingComprehensionTests(ESLGroups)
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SkillGroup Pretest Posttest

Group1 N 23 23

M 53.75 53.78

95％ CI LowerBound 52.01 51.81

UpperBound 55.49 55.75

SD 4.03 4.56

Skewness 0.86 0.42

SES 0.48 0.48
Kurtosis －0.17 0.05

SEK 0.93 0.93

Group2 N 20 20

M 52.07 53.52

95％ CI LowerBound 50.58 51.68

UpperBound 53.55 55.35

SD 3.18 3.92

Skewness －0.44 0.36

SES 0.51 0.51

Kurtosis －0.58 －0.08

SEK 0.99 0.99

Group3 N 27 27

M 51.8 51.46

95％ CI LowerBound 50.62 50.30

UpperBound 52.98 52.61

SD 2.98 2.92

Skewness 0.25 －0.18

SES 0.45 0.45

Kurtosis －0.86 0.02

SEK 0.87 0.87

Group4 N 17 17

M 50.12 50.53

95％ CI LowerBound 48.58 48.89

UpperBound 51.66 52.17

SD 2.99 3.19

Skewness －0.85 0.85

SES 0.55 0.55

Kurtosis 3.18 2.41

SEK 1.06 1.06

Note.N (total)＝87.Group1isthehighestproficiencygroup,andGroup4
thelowest.

Table3.DescriptiveStatisticsfortheReadingComprehensionTests(ProficiencyGroups)

ESLGroup N ProgressMean SD

18-month 15 －0.05 4.15

12-month 20 1.01 4.08

5-month 52 0.16 4.46

Note.Progressmeanrepresentsthemeandifferencebetween
pretestandposttestscores.

Table4.MeanProgressScoresinReadingComprehensionTest(ESLGroups)



Inthefirststepofthestatisticalanalyses,themeansofthetworeadingtests(pretest

andposttest)werecomparedbyperformingapaired-samplest-test.Theresultsindicated

thattherewasnostatisticallysignificantdifferencebetweenthetwomeans(t(86)＝－.69,

p＝.49,r＝.07);thetestfactoraccountedforonly7％ ofthevariance.

Inthesecondstage,aone-wayANOVA wasperformedtodeterminewhetherornot

therewasanysignificantdifferencebetweenthemeanprogressscoresofthethreeESL

groups.TheresultsindicatednosignificantdifferenceamongthethreeESLgroups(F(2,

84)＝.35,p＝.71,・
2
＝.01),showingthatthelengthofstayabroadaccountedforonly1％ of

thevariance.

Thethirdstepofstatisticalanalysisinvestigatedtheeffectofproficiency.First,we

triedtoperform aone-wayANOVA,butLevine・sTestforEqualityofVariancedidnot

verifytheequalityofvariancesofthefourgroups・progressscores.Thus,aKruskalWallis

testwasconducted to measuretheinfluenceofproficiency on reading comprehension

performance.Theresultsshowednosignificantdifferenceamongthefourgroups・mean

progressscores(N＝87,・
2
＝2.18,p＝.054,r＝.23).However,itisnoteworthythatthevalue

wasveryclosetothetargetedlevelofsignificance.

Tosum up,theparticipants・readingabilitydidnotimproveoverthesemestertoany

significantdegree,andneitherlengthofoverseasstaynorproficiencyhadasignificant

effectontheirgainsorlossesintheposttestscores.

Reading:How andWhy

Thethird-yearskillsclassesarefour-skillsclasses.Thisstudyfocusesononeofthose

skills,reading,butofcourse,itisneverentirelypossible,eveninclassesthatareostensibly

devotedtoasingleskill(astheseclassesarenot),toteachoneskillinisolationfrom others.

Thisisevenlessthecaseinaclassdevotedtofourskills.Inthethird-yearskillsclasses,

readingistaughtindifferentways,andstudentsareassignedtextstoreadfordifferent

purposes.

Notextsareusedsimplybecausetheyillustrateagrammaticalform oralinguistic

functionorbecausetheyintroduceparticularvocabularyitems.Thesearecontent-based

classes,soalltextsareprimarilychosenfortheinformationtheyimpart.Ofcourse,that
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SkillGroup N ProgressMean SD

Group1 23 0.04 4.54

Group2 20 1.45 5.92

Group3 27 －0.34 3.17

Group4 17 0.41 3.19

Note.Progressmeanrepresentsthemeandifferencebetween
pretestandposttestscores.

Table5.MeanProgressScoresinReadingComprehensionTest(ProficiencyGroups)



doesnotprecludetheirbeingusedtoteachgrammarandvocabulary,andmostteacherswill

takeadvantageofsuchopportunitieswhentheypresentthemselves.

Studentsareoftenaskedtoreadtexts�usuallynewspaperormagazinearticles�at

homeinpreparationforactivitiesthefollowingclass.Teacherswillsometimesgivestudents

aspecifictaskortaskstoguideeitherthewaytheyreadthearticleortohelpthem focus

ontheaspectsofthearticletheteachersfeelaremostrelevantorimportant.Thiscan

eitherbeaverbalinstructionsuchas,・Bepreparedtogiveaone-minuteoralsummaryof

thearticlenextclass,・ormightbeaprintedworksheetwhichstudentsworkthroughas

theyreadthearticle.

Othertimes,studentswillbetoldsimplytoreadthearticleand(usually)totakenotes

onit.Thentheymightbegiventasksinclasstochecktheirunderstandingand,having

finishedthat,dootheractivitiesinwhichtheyemploytheknowledgetheyhavegleaned

from thearticle.Theymightbeaskedtosummarizetheauthor・sclaimsandtodevelop

argumentseitherinsupportoforinoppositiontothoseclaims.Theywillalmostcertainly

usetheknowledgetheyhavegainedfrom thearticleinadiscussionoruseitasthebasis

ofapresentation.

Sometimesateachermightassign,forexample,fourdifferentarticles,withaquarter

oftheclassbeingaskedtoreadeacharticle.Thenstudentswillgettogetheringroupsof

fourwithstudentswhohavereaddifferentarticlesandsummarizethearticlestheyhave

readforeachother.Thentheywouldcombinetheinformationtheyhavesharedtoproduce,

forexample,apresentation.

Teachersinthethird-yearskillsclassesarerequiredtobecreativeandinnovative.Thus

theaboveareonlyafew ofthewaystheymightusearticlestheyhaveaskedstudentsto

readoutsideofclass.

Othertimestheymightaskstudentstoreadtextsinclass.Thesetextsare,ofcourse,

generallyshorterthantheonestheyareassignedtoreadathome.Again,thesetextsare

usedprimarilybecauseoftheinformationtheyimpart,butusingthem inclassallows

teacherstofocusonreadingskillsthatevenourthird-yearstudentsstillneedtoreview,

develop,andpractice.Thusteachersareabletolimitthetimestudentshavetoreadatext,

forcingthem toskim itquicklytogetthegist,ortoscanitforspecificinformationrather

thanreadingthewholearticleslowlyandcarefully.Whenreadingathome,studentstend

toreadextremelyslowlyandoftenstopeveryfew linestocheckthemeaningofaword.

Sometimes,ofcourse,itisnecessaryandappropriateforthem toreadinthisway,but

activitiesthatrequirestudentstoscanandskim canhelpstudentstorememberorlearn

thatthereareotherwaysofreadingthatare,inothersituations,moreappropriate.

Ourstudentstendtobebetteratspeakingthanreadingand,therefore,tolikeitbetter.

Asmostofthem arenotfluentreaders,readingisnotfunforthem;discussionofeven

challengingtopicswiththeirfriends,ontheotherhand,oftenis.Thusoneofthegreat
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challenges facing teachers ofthe third-year skills classes is how to make students

understandhow necessary reading is(thatmuch reading isnow doneon-linehasnot

changedthis),andalsothatreadingcanbeenjoyable.Sometimes,withalltheotheroften

valuable,butalwaysdistracting,formsofmediatowhich studentstoday haveaccess,

convincingthem toread(again,whethertheyreadon-lineoroffisirrelevant),andthat

readingcanbepleasurable,seemsanimpossiblegoal.Itisneverthelessagoaltowardwhich

teachersin thethird-yearskillsclasses(andallofourskillsclasses)needtodedicate

themselves.

Interview Results

Theunstructuredinterviewsinvestigatedtheparticipants・needsandexpectationsfor

language acquisition.Their generalperceptions of enjoyable and/or usefullanguage

activitieswereprobed,butthefocalpointswere:(a)theirperceptionsofESLinstructional

treatmentattheuniversity・sUSsatellite,whichthethird-yearskilltrainingmightbebuilt

uponorrelatedto,and(b)theirreactionsto,andperceptionsof,theAdvanced Skills,

includingwrittenEnglishskills.Pseudonymsareusedtorefertotheparticipantsforthe

protectionoftheirprivacy.

Students・PerceptionsofUsefulandEnjoyableActivities

Thefiveintervieweesunanimouslyreferredtospeakingasthemostenjoyableanduseful

category ofESL/EFL activity.They allenjoyed English conversationsorsmall-group

discussions in the classroom and acknowledged thatoralpresentations,even though

challenging,playedanimportantrolefortheiracquisitionofcommunicativeEnglishskills.

Particularly,theparticipantsperceivedtheESLcoursesattheUSsatelliteasenjoyableand

usefulbecausetheyhadfrequentopportunitiestopracticespeakingEnglishandcouldlearn

usefulcolloquialoridiomaticexpressions.

Ontheotherhand,Akiko,ahighlyproficientstudentasevidencedbyherscholastic

achievementandTOEICscores,statedthatshehadalwaysregardedreading�aswellas

speaking�asanimportantskillareabecauseithelpedher:(a)improveherknowledgeof

Englishgrammarandenlargehervocabularyand(b)attainhigherTOEICscores.

Akiko:やっぱりリーディングの読み込みですね。さっと読むのではなく，自分で単語を調べな

がら，ゆっくり一文一文読んでいくというのが，今こちらに帰って来て一番役に立っている

し，語彙も伸びたことだと思います。

Akiko:Afterall,［Ibelieve］ themostimportantisintensivereading.Instead of

skimmingoverapassageformeaning,Ireadeverysentencecarefully,lookingup

unknownwords.I・vealwaysfeltit・susefulsinceIcamebacktoJapan,andmy

vocabularyhasexpanded,too.(AkikoInterview1)

Akikowasin thehabitofstudying allprovidedreading materialsvery carefully,
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lookingupunknownwordsandanalyzingcomplexsentencestructures.Asisthecaseof

manyJapanesestudents,theEFLtrainingthatshehadreceivedinjuniorhighschooland

highschoolwasmainlybasedontheGrammar-TranslationMethod,anditwaslikelythat

shehadcontinuedtoutilizetheanalytical,bottom-upreadingstrategytoimproveher

knowledgeofEnglishgrammarandvocabulary.Inhercase,herpositiveperceptionofslow

butcarefulreadingwasstrengthenedaftershecompletedherESLstudiesintheUnited

States and returned to Japan although,as willbe described below,she appreciated

communicativelanguagepracticeaswell.

Akiko・sattachmenttothebottom-up,analyticalreadingwaspartlyaccountedforbyan

instrumentalmotive:i.e.,toimproveherscoresinEnglishtestsinschoolorTOEIC.Such

instrumentalmotivationisnotuncommonamongJapanesestudents.Izumisimilarlystated

thatreadingwasanimportantskillareabecausestudents・futureprofessionswouldmore

likelyrequirethem toreadorwriteemailsandotherdocumentsinEnglishthantoconverse

with English-speaking customers or business associates. However, after receiving

communicative ESL training,Akiko realized thatdifferentpurposes require different

learningstrategies:e.g.,ananalytical,bottom-upreadingstrategyforexplicitgrammar-

focusedlearningandspontaneousconversationanddiscussionforlearningcommunicative

Englishskills.

Akiko:中学・高校の時も，TOEICではないんですが，テストのための英語ってことだったの

で，リーディングは重視してたんですけど，大学に入って［アメリカ］留学で（...）のスキ

ルクラスで，スピーキングの比重が大きくなってきた時に，リーディングは出来てもコミュ

ニケーションを取ることが出来ないんだなってことを思ったので，コミュニケーションって

意味ではリーディングじゃないんだなっていう事に気づきました。

Akiko:Injuniorhighschoolandhighschool,wedidn・ttakeTOEIC,butwealways

studiedEnglishfortests,andIsetstorebyreadingpractice.ButIenteredthe

universityandtookskillcourses［attheUSsatellite］,wherealargeportionof

classtimewasspentonspeakingtraining.Then,Irealizedthatwewouldn・tbeable

tomakeourselvesunderstoodevenifwecouldreadEnglish,andcommunication

［withEnglish-speakingpeople］requiressomethingotherthanreadingskills.(Akiko

Interview2)

MayumihadexperiencedthesamepsychologicalchangeasAkikodescribed�understanding

thenecessityoforalEnglishtraining�whenshestartedreceivingcommunicativeL2training.

Thatistosay,someproficientstudentsappreciatedintensivereadingtasksinadditionto,

notinplaceof,speakingpractice.

Tosum up,theparticipantsseemedtopreferlearningspokenEnglish,butserious

studentsacknowledgedtheimportanceofcarefulanalysisoflexicalandsyntacticstructures

throughintensivereadingpractice.TheirbeliefthatthelearningofwrittenEnglishis

importantpersistedaftertheirESLexperiencesabroad.
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Students・PerceptionsoftheESLProgramsattheOverseasSatellite

Asmentionedabove,theparticipantsenjoyedESLspeakingactivitiesattheUSsatellite,

whichincludedperson-to-personconversations,smallgroupdiscussions,andoralpresentations

infrontofasmallaudience.TheyalsoreportedthatteachersattheUSsatellitehad

encouragedthem tospendmoretimeandenergylearningoralcommunicationskillsin

Americawheretheyhadgreaterenvironmentalsupport.Allintervieweesexpressedtheir

satisfactionwithperson-to-personconversationpractice,whichnormallyfocusedontheir

dailyactivities(e.g.,whattheyhadexperiencedonthepreviousdayorwhattheywere

planning todolaterin theday orthenextweekend),becauseitprovidedthem with

frequentopportunitiestoexpresstheirownideasinEnglishwithoutrequiringhigh-level

cognitiveprocessing.Theparticipantsalsofeltthatsuchspeakingpractice,notonlyin

speakingcoursesbutalsoinreading/writingcourses,wouldenablethem toconversewith

foreignersor,possibly,copewithserviceencountersituationsattheirfuturejobs.

ThetypesofspeakingandlisteningpracticeattheUSsatellitevaried.InMayumi・s

speakingandlisteningclass,studentsfirsthadaperson-to-personconversationoninformal

topicsasawarm-upactivity.Subsequently,theteacherusedtheassignedtextbookand

taughtthem,forexample,wordsandexpressionstodescribeone・srelationshipsandlikely

interactionswith herneighbors.Oralpresentationsafterreading werealso regularly

conducted.In addition toclassroom activities,studentsalsoenjoyedconversationswith

Americansduringoff-campusactivities,asexemplifiedbySachiko・svisitwithpupilsata

localelementaryschoolorIzumi・sfieldtripduringwhichsheandherclassmatesvisiteda

localmuseum andlistenedtoatourconductor・sexplanationsinEnglish,whichcontained

novelexpressionsandphonologicalcharacteristicsofalocaldialect.

AkikostatedthatsheperceivedthespeakingcoursesattheUSsatelliteasnotonly

enjoyablebutalsoeffective.Herteacher(s)haddeftlysolicitedstudents・ownopinionsona

giventopicbyasking,・Whatdoyouthinkaboutit?・Theteacher-studentinteractions,

consistentlyaimedtogeneratenovelandoriginalideas,motivatedstudentstothinkdeeply

aboutethicalorsocialissuesandactivelyparticipateinfollow-upgroupdiscussions.The

groupdiscussionsrequiredstudents,first,togatherfactualinformationfordiscussionand,

then,tolookupthevocabularyitemstopresenttheirideasexpressly.Akikoperceivedthese

tasksasusefulandappreciatedtheteachers・effortstosolicitstudents・individualopinions

andengagethem incriticalthinking.

AnotherfactorthathadmotivatedAkikotoparticipateinallcourseworkattheUS

satellitewasthatreadingactivitieswereintegratedintoin-classdiscussions.Theassigned

readingcomprehensiontasksfacilitatedtheacquisitionnotonlyofsyntacticandlexical

knowledgethathelpedthem understandthemeaningsinlocalcontextsbuttrainedthem to

infermeaningsatthediscourselevel.Then,inthediscussionsthatfollowed,studentshad

opportunitiestoretrieveandusethewordsandexpressionsthey hadlearnedthrough
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reading.The reading and discussion topics thatshe had found interesting included:

internationalmarriage,ghostsconnectedtoHalloween,anAfro-Americanimmigrantwho

hadarrivedintheUnitedStateswithnoknowledgeofEnglishatallandenteredan

Americanuniversitythreemonthslater,andthelifestoryoftheauthorofHarryPotter.

Sachikocitedhistory,religion,marriage,andhealthassomeoftheinterestingreading

topics,and sheperceived them to beusefulforboth reading and follow-up speaking

activities.

However,itwouldbeoptimistictoassumethatthereadingactivitiesattheUSsatellite

helpedallstudentsimprovetheirreadingskillssignificantly.Afterherreturnfrom the

UnitedStates,SachikotriedtoreadanEnglishnewspaperarticleaspartofherindividual

readingpracticebutgaveitupsoonbecauseshecouldnothandlealargenumberof

unfamiliarvocabularyitems.Mayumireportedthat,duringtheESLprogram wherethe

emphasiswasplaced on meaning-focused reading,shedid notalwaysunderstand the

assignedreadingmaterialsclearly.Thereadingactivitiesdidnotenlargeherrepertoireof

Englishexpressions,either,becausethemeaning-focusedreadingdidnotguidehertoattend

tolinguisticforms.Furthermore,Izumiobservedthattheamountofreadingrequiredatthe

USsatellitehadbeensmallerthanwhatthefirst-yearcoursesatthemaincampusrequired.

(Izumi・sstatementmustbeinterpretedcautiouslybecauseaformer18-monthESLstudent,

whowasnotinvolvedinthisstudyproject,hasreportedotherwise.)Individually,students

weremoreanxioustofindopportunitiestospeakEnglishanddidnotfullyutilizetheirfree

timeforreadingEnglishnewspapers,magazines,orbooks.

Interview dataregardingwritingactivitiesandgrammartasksattheUSsatelliteare

scarce,andtheinterviewees・viewsoftheeffectivenessorefficiencyofinstructioninthese

areasdifferedfrom persontoperson.SachikoreportedthatherteacherintheGrammarand

Writingcourseprovidedadequatefeedbackonallofheressaysandjournalsintheform of

grammarchecksorcontent-basedcomments.Ontheotherhand,Mayumistatedthatshe

hadreceivedcorrectivefeedbackonlyonjournalsandthattheessayssheandherclassmates

hadsubmittedwerenotnormallyreturned.IzumiindicatedthatherknowledgeofEnglish

grammarhadnotimprovednoticeablyduringheroneyearintheUnitedStatesbecause

explicit explanations of grammaticalrules were rarely provided.Interestingly,some

American teacherswhocould speak Japaneseoccasionally explained grammaticalitems

explicitlyinJapanese,andIzumifounditveryhelpful.

Weacknowledgethattheseresultssimplyreflecttheinterviewedstudents・perceptions

andthattheauthenticityoftheirobservations,andofourinterpretations,wouldhavetobe

verifiedthroughourfirst-handobservationsattheUSsatelliteandinterviewswithteachers

therewhenthechancesmightariseinthefuture.
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PositiveandNegativePerceptionsoftheAdvancedSkillsCourses

Fouroutofthefiveintervieweesappreciatedthecompulsory,AdvancedSkillscoursesas

greatopportunitiesforbrushinguptheircommunicativeEnglishskills.Immediatelyafter

theirreturnfrom theUnitedStates,ESLstudentsstartedtheirtwo-monthspringvacation,

andMayumireportedthatshehadbeenexposedtoverylittlespokenEnglishduringthe

springbreakandthusappreciatedthethird-yearskillsclassesasopportunitiesforpracticing

Englishagain.ShefeltmotivatedtostartstudyingEnglishhardinafreshstateofmind.

Mayumi:（少し笑いながら）楽しいです。何か，帰って来てから春休みにすぐ入ってやっぱり

英語を聞くってのが，すごい一気に減ってたので，3年生になってスキル科目があって，や

っぱり久しぶりに英語を聞けて，なんかもっと頑張ろうって思いました。

Mayumi:(Slightlylaughingly)Ienjoyitverymuch.Soonafterwecameback［form the

UnitedStates］,wewereonourspringbreak,and,suddenly,wehadverylittle

chancetolistentoEnglish.Then,［whenthenew semesterbegan］ Ifoundout

therewereskillcoursessetupforthethirdyear,too.Ienjoyedlisteningtospoken

EnglishagainafteralongbreakandthoughtI・dtryhardagaintolearnEnglish.

(MayumiInterview1)

AkikodescribedherAdvancedSkill1classasabalancedcombinationofreading,small-

groupdiscussion,oralpresentation,andessaywriting.First,herteachergaveacommon

topic,distributedcopiesofanarticle,andaskedtheclasstoreaditbeforecomingbackto

classnextweek.Atthenextsession,studentsansweredasetofcomprehensionquestions,

debatedimportantissues,andsubsequentlyhadachancetopresenttheirindividualopinions

bysubmittingawrittenreport.Inthefinalstage,onestudentfrom eachsmallgrouporally

presentedasummaryoftheirideasinfrontoftheentireclass.

Akikoexplainedthattheclasshadabout30studentsandthatitwasdividedintosix

smallgroupsfordiscussion.Inotherwords,aboutsixstudentsspokepublicallyoneach

topic,andshedidnotparticularlyperceivetheclasssizetobeinconvenientlylarge.The

activitiesinwhichstudentsengagedweresimilartothoseattheUSsatellite,butthe

providedreadingmaterialsweresomewhatmoredifficult,andAkikostruggledtoreadthem

withadictionaryathand.Hiroko,whostudiedwiththesameteacher,concurredwiththis

view.Eachin-classactivitytookaconsiderableamountoftime,andtheclassusedabout

fourclasssessionsoneachpreparedtopic.

TwocharacteristicfeaturesoftheAdvancedSkill1courseinwhichAkikoenrolled

deservespecialattention.First,inthiscourse,themembersofeachsubgrouptookturnsin

oralpresentation,and,therefore,everyonewasrequiredtoparticipateinpublicspeaking.

Second,thereadingassignmentsweresomewhatlengthierandmoredifficultthanwhat

studentshadreadattheUSsatellite.Akikoappreciatedbothaspositivefeatures,butsome

studentsmighthaveperceived thedifficultreading tasksasa burden.Forexample,

althoughHirokoregardedthereadingactivitiesintheAdvancedSkillscoursesasuseful,she
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haddifficultiesunderstandingthematerialsthatconcernedunfamiliartopicsandfeltthat

lookingupunknownwordsinthedictionarywasalaborioustask.

Hiroko:［アメリカ］にいる時は自分が興味のある映画をずっと選んでいたので，それは楽しめ

てやれたのですけど，こっちに帰ってきて出される課題は宗教とか（...）とか，えっとそん

な馴染みがないテーマについて読んだりするので，読んでる時にすごい難しく感じてしまっ

たり，苦痛に思ってしまったってことがありました。

O:はい。で役には立つと思いますか。

Hiroko:はい，役には立ったと思います。

O:読むことによって，物を書く時に使える新しい単語とか表現とかを覚えますか。

Hiroko:そうですね，読むことによって発話する時にもすらすら出てきたりするので。

Hiroko:Whenwewerein［America］,wewereallowedtochoosemoviesweliked［and

writecommentsonthem］,sowealwaysenjoyedtheactivities.Butbackhere,the

teachersprovideunfamiliartopicssuchasreligionand(...),and,whenI・m reading,

Isometimeshaveaveryhardtimeunderstandingthecontentandfindthetask

painful.

O:Isee.Butdoyouthinkit・suseful?

Hiroko:Yes,Ithinkit・sbeenuseful.

O:Doyouthinkyoucanlearnusefulexpressionsorwordstouseincomposition

byreadingthem?

Hiroko:Ithinkso.Icanalsoquicklyretrieve［usefulwordsorexpressions］whenspeaking

becauseofmyreading.(HirokoInterview1)

IntheUnitedStates,studentswereofteninstructedtodiscussorwriteaboutfilm clips

ordebateontheinformationthattheteacherorallyprovided.InHiroko・scase,students

wereevenallowedtochoosemoviesoftheirowninterests.Incontrast,theAdvancedSkills

coursesatthemaincampusrequiredthem toreadanassignedarticlefirst.Hirokoperceived

itasaburdenbut,atthesametime,acknowledgedthatshecouldusetheexpressionsshe

learnedwhenspeakingEnglishafterward.

InoneAdvancedSkill2course,theteacherusedmultimediadevicestoshowfilm clips

andengagedstudentsin small-group,orwhole-class,discussion on thedepictedissues.

Akikofeltthatthistypeofinstruction,withtheaidofadvancedaudio-visualtechnologies,

wasveryeffectivebecauseitattractedstudents・attentionstrongly.Sachikoagreedthatthe

useofmultimediainstrumentsprovidedstudentswithopportunitiesforintensivelistening

comprehensionpracticeonawidevarietyoftopicsandallowedthem toconcentrateon

listeningastheywerenotrequiredtoeitherlookupunknownwordsindictionaries.She

alsoappreciatedthecontentofavideoclipmorefullywhenshedidnothavetopreparefor

afollow-uppresentation.

However,althoughmoreentertainingandeffectiveinmanywaysthanpen-and-pencil

instruction,thefrequentuseofmultimediadevicesentailedaminordisadvantageaswell.

Akikoobservedthatalargeportionofclasstimewasspentonlisteningandthatstudents

werenotobligated to makeextra effortsto speak in classvoluntarily.Theteacher

instructedthem todiscussimportantissueswith・oneortwootherclassmatesaround,・but
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shedidnotfeelasstronglypressuredtoofferheropinionsasintheread-discuss-and-

presentclasswhereeverybodywasrequiredtoperform anoralpresentationafterward.

Someintervieweesexpressedtheirdesireformorefrequentopportunitiesforwriting

essaysandreceivinglanguage-focusedfeedback.Forexample,Sachiko,theonlypersonwho

expressed reservations about the Advanced Skills courses,stated that,although she

appreciatedcontributingideasbypostingnotesontheteacher・sblogandreceivingcontent-

basedcomments,shepersonallypreferredmoresubstantialgrammar-basedcommentsonher

writing.

Mayumireferred toanotherminorproblem ofan Advanced Skillscourse.In her

AdvancedSkill2class,theteacheroftenguidedstudentstoimproviseashortskitandact

itout.Theactivity wasuniqueand interesting and wellaccepted by many students.

However,Mayumiobservedthattheteacherwasextremelyenthusiasticwithhiscoaching

fordramaticperformanceontheonehandbutdidnotteachasmanyusefulexpressionsas

shewantedontheotherhand.Shepreferredtolearnusefulexpressionsthatshecoulduse

inlikelyconversationalsituationsabroad,insteadofperfectingheractingskills.There

remainsapossibilitythattheteacherwasprovidingusefulexpressionsandMayumimissed

them,butherimpressionsuggeststhatstudents・expectationsdonotalwaysmatchthe

teacher・steachingpriorityorrationale.

AtacertainclasssessioninthesameAdvancedSkillscourse,theteachershoweda

videoclipextractedfrom YouTube,butthespeakersinthemoviespokewithaBritish

accent.Mayumihaddifficultyunderstandingthedialog,buttheclasssessionwasconcluded

beforeshehadachancetoconfirm themajorpointsofthedialog.Itappearstobeaminor,

isolatedincident,butevensuchminorirregularitiescanconfusestudentsandinterrupttheir

languagelearning.

Discussion

ResearchQuestion1waswhetherornotthethird-yearEFLskillcoursesfacilitatePUT

students・readingcomprehensionskills,asmeasuredbyanin-classreadingcomprehension

test.Unfortunately,thestatisticalresultsindicated thattheirscoresdid notimprove

significantlyoverthesemester.Thecoursematerialsandactivitiesmightbemodifiedbased

upontheteacher・sobservationandthestudents・perceptionsorpreferenceslearnedthrough

qualitativeanalyses.Atthesametime,however,thestatisticalanalysisprocedureneedsto

beadjustedinseveralways.First,theintervalbetweenthepretestandtheposttestwas

veryshort,whichmighthaveresultedintheinsignificantt-testvalues.Onesemesterisvery

shortinthefirstplace,andweadministeredthepretesttowardtheend,insteadofthe

beginning,ofAprilbecauseamajorearthquakethathadhittheTohokuandKantoregions

inMarchaffectedthetimingofpretesting.Somestudentswereexcusedforbeingabsent

from classesinApril.Anotherpossibleproblem wasthatthenumbersofquestionitems
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includedinthepretestandposttestweresmall.Wepreparedcomparativelyshorttestsin

ordernottospendtoomuchclasstime,butitisclearthatagreaternumberofquestion

itemsoughttobeincluded.

Ontheotherhand,althoughtherewasnostatisticallysignificantimprovementinreading,

neitherwasthereadeclineinstudents・readingability.Thisisimportantbecauseteachers

andstudentsintheyearsbeforetheAdvanced Skillscourseswereinstitutedhadbeen

painfullyawarethatstudents・abilityineveryskillareatendedtodeclineoncetheywere

backinaJapaneseenvironment.TOEICscoresbearthisout.IftheAdvancedSkillshelp

them maintaintheskillstheyacquiredintheUnitedStates,theymustbecountedasuccess.

ResearchQuestions2and3wererelatedtothepossibleinfluenceoflengthofstudy

aboardandproficiencyonstudents・readingabilityinEnglish.Theone-wayANOVAsand

KruskalWallisresultsindicatedthatneitherfactorinfluencedstudents・posttestreading

comprehension scores.Forourreference,wefurtherproceeded to perform a one-way

ANOVAwiththeprogressmeansasadependentvariableandproficiencyasanindependent

variabledespitethefactthattheassumptionoftheequalityofvarianceswasnotmet.The

resultsindicatedthatthestudentsinGroup1performedsignificantlybetterthanthosein

Group4(F(3,83)＝3.71,p＝.02,・
2
＝.12;TukeyHSD test,Group1(M＝53.78,SD＝4.56)＞

Group4(M＝50.53,SD＝3.19),p＝.04).Thus,therestillremainsapossibilitythatthehigher-

proficiencystudentsmightbenefitbetterthanthelower-proficiencystudents.Replication

studiesmustbeconductedtoprobethisissuefurther.

ResearchQuestion4wasrelatedtothewaytheparticipantsreactedtotheactivitiesin

thethird-yearEFL skillcoursesincludingreadingcomprehensiontasks.Thequalitative

interviewresultssuggestedthatstudentsgenerallyappreciatethetwonewAdvancedSkills

coursesasgreatopportunitiestobrushuptheEnglishskillstheyhadlearnedduringtheir

studiesabroad.A balancedcombination oflanguageactivitiesandan appropriatetime

allotmentareindispensableforheightening students・motivation forEFL learning,and

interestingtopicsforreadinganddiscussionseem tomotivatethem toparticipateinthe

readingandspeakingactivities.Regardingspeakingactivities,thestudentshadenjoyedESL

studiesattheUSsatelliteverymuchandtendedtoperceivesimilarEFL activitiesas

enjoyableanduseful.Ontheotherhand,theytendedtoregardthereadingcomprehension

activitiesaschallengingintermsofthetargetvocabularyitemsanddiscussionissues.One

probablecauseisthattheyhavenothadenoughreadingpracticeyetevenaftercompleting

theirstudiesabroad.Wemightbeabletodeterminetheleveloftheirreadingcomprehension

abilitymorepreciselybyexperimentingwithagreatervarietyofreadingmaterialsand

activities.

Itisalsonecessarytokeepinmindthatdifficultyisnotnecessarilyanegativefactor.

Ifstudentsfoundtheassignedreadingseasy,thiswouldbeasuresignthattheywerenot

learningmuch,eitherlinguisticallyorconceptually.
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ResearchQuestion5wasconnectedtothewayPUT・sstudy-abroadprogramsmight

influencetheparticipants・attitudetowardthelearningofwrittenEnglishaftertheirreturn

toJapan.Firstofall,theirmotivationforlearningcommunicativeEnglishwasgenerally

heightenedbytheirESLstudiesoverseas,andtheirpositiveattitudehadalastingeffect

aftertheirreturntoJapan.Onestudentstatedthatshemightfeellike・try［ing］hard

againtolearnEnglish・throughtheAdvancedSkillscourses;thiswasinaccordwiththe

resultsofsomepaststudiesthatindicatedthepositiveeffectsofstudy-abroadprograms

(GeisandFukushima,1997;Ishinoetal.,1999;Drake,1997;Asai,1997).However,their

attitudetowardreadingcomprehensionactivitieswasnotequallypositive.Thestudentshad

beensoaccustomedtomeaning-focusedreadingactivitiesduringtheirESLstudiesthatthey

founditdifficulttocopewithreadingactivitiesthattheyperceivedtobelanguage-focused

andstruggledtodealwiththereadingmaterialsthatPUT teachersconsideredtobeof

optimaldifficulty.

In fact,theAdvanced Skillscoursesaretheme-based,anditisunlikely thatany

Advanced Skillsteacherwasassigning readingswith theprimary goalofinculcating

grammaticalorotherlinguisticpoints.Thearticlesprovided by theAdvanced Skills

coordinatorarechosen becausethey providegood,andoften controversial,information

aboutthetopicunderdiscussion.Intheteachers・notesdistributedtoallAdvancedSkills

teachers,thecoordinatorwrites:

Thetopics...werechosenbecausetheyare(orshouldbe)ofinteresttoourstudents,

becausetheyarealwaysimportant,andbecausetheyareusually,insomeform or

other,inthenews.Theywerealsochosenbecausetheyaretopicsaboutwhichpeople

disagree.Ifthetopicissomethingnon-controversialthereisverylittletotalkabout,

andwiththatinmind,Ihavenotonlytriedtofocusoncontroversialtopics,butalso

soughtoutmaterialsthattakecontroversialpositionsaboutthosetopics.

Readings,thatis,arechosennotbecausetheycontainexamplesofthisorthatlinguistic

point.They arechosen becausethey arestimulating taskson thechallenging topics

discussedintheseclasses.

Again,whereasthestudentsbasicallyperceivedtheinstructionaltreatmentattheUS

satellitepositively,aslightlyworrisomeaspectoftheESLcoursesmightbetheintensity

�orlackthereof�ofreadingcomprehensiontraining.A highlyproficientstudentstated

thatsheconsultedthedictionarymorefrequentlyintheAdvancedSkillscoursesthaninthe

ESLcourses,andanotherstudentfounditdifficulttofinishthereadingassignments.The

readingmaterialsassignedintheAdvancedSkillscoursesarechallenging,butstudentsneed

tolearnthatitisonlybybeingchallenged,andchallengingthemselves,thattheylearn.

SomeadjustmentsmightbeneededatboththemaincampusandtheUSsatellite.More

first-handresearchontheESLcoursesandconsultationwiththeUSfacultymightenable

ustoproposespecificideasfortheadjustmentoftheoverallESLandEFLcurricula.
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ResearchQuestion6waswhatthedifferencesbetweenstudents・perceptionsofuseful

and enjoyablereading activitiesand theteacher・sideasofusefulactivitiesare.One

importantfinding is thatthe mostpowerfulinstruments thatteachers employ can

occasionallyruncountertowhatstudentshopetodoinclass.Particularly,low-proficiency

learnersmaylosemotivationforclassparticipationwhentheyfeel:(a)agreatamountof

classtimeisspentononeparticularactivityalone,(b)theinstructionofexpressionsand

grammarrulesisnotsufficient,(c)opportunitiesforspeakingordiscussioninEnglishare

scarce,or(d)feedbackontheiroralorwrittenreportsisnotsufficient.

ProficientstudentsaregenerallysatisfiedwiththeAdvancedSkillscoursesbecausethey

attendtopositiveaspectsofeverycourseoractivityandmakevoluntaryeffortstobenefit

from them,compensating forwhateverweaknessesindividualcoursesmighthave.This

tendencyresonateswithPecorarietal.・sreport(2011)onproficientSwedishstudentswho

werewillingtospareextratimeandefforttolearnEnglishtechnicaltermsthroughthe

readingofEnglishtextbooks.However,thecompulsoryAdvancedSkillscoursesaredesigned

toimproveallEnglishmajors・languageacquisition,anditisnecessaryfortheteacher,or

syllabusdesigner,todesignthem tobebeneficialtothemajorityofstudents,notthemost

proficient.Fortunately,asthemostproficientstudentsaregenerallyconcentratedinthe

higherlevels,andtheweakerstudentsinthelowerlevels,teachersateachlevelarefreeto

developandusematerialsastheyseefit.Thus,itshouldbepossible,andrelativelyeasy,to

tailorclassestotheneedsofthatparticularproficiencylevel.

Furthermore,evenminorirregularitiesorincidentscanimpairstudents・motivationfor

classparticipation.Oneparticipant・sreactiontoBritishEnglishusedinavideoclipisa

demonstrableexample.Nativespeakersorfluentnon-nativespeakerstendtotakesuch

auxiliary linguistic characteristics as dialectal differences for granted because they

understandthemeaningsbyrelyingoncontextualcuesortheirschemata.However,EFL

learnerswhosecommandofEnglishislimitedoftenhavedifficultiesgraspingthemajor

semanticor pragmaticpoints,heavily dependenton thebottom-up strategy in their

languageuseorlearning.Itisimportantforteacherstobeawarethatstudents・motivation

forin-classlanguagelearningcanbeaffectedmoreseriouslybyminorirregularitiesthan

theymightassume.

Thisisnottoargue,ofcourse,thatanythingthatisdifficultforstudentsbeavoided.

Rather,teachersneedtobeawarethattheselinguisticfeaturescanposeachallengeandbe

surestudentsunderstandwhyitisworthmakinganefforttomasterthem andprovidethe

necessarysupportforthem toovercometheobstacles.Ashorttalkaboutthefactthatmost

speakersofEnglishdonotspeakwithanAmericanaccentandanintroductiontosomeof

thepronunciationsusedbyBritishEnglishspeakersthatmightbeunfamiliartostudents

mayhaveobviatedtheproblem.

Finally,referring back to a pointin thepreceding partthatconcerned Research
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Question5,thereisapossibilitythatstudentsmighthaveapproachedthereadingactivities

intheAdvancedSkillscoursesasthoughtheywerelanguage-focusedEFLcourses.Students・

experienceslearningEnglishoftenleadthem tobelievethatexplicitclassroom instructionin

grammarandvocabularyistheonlywaytheycanefficientlylearnthem.Thereisreason

todoubtthatthisistrueatanylevel,butitseemscertainthatthelevelofthestudents

enrolledintheAdvancedSkillscoursesmakesitmuchmoreefficient,andalsointeresting,

forthem topickupgrammarandotherlinguisticknowledgeinthecourseofmakingsense

ofthedifficultmaterialtheyprocessintheclass.Becausethestudentsdonotseethe

teachertakingtimetoexplicitlyteachgrammarpoints,theymayfeelthattheyarenot

learninggrammar.Teachers,whounderstandmoreaboutlanguageteachingthandothe

students,knowthatthisisnotthecase.

Conclusion

TeachingabalancedcombinationoffourEnglishskills(i.e.,speaking,listening,reading,

andwriting)isimperativebecauseEnglishmajorsmustbeguidednotonlytolearnsimple

expressionsfor daily conversationsin English butalso to build up solid skillsand

knowledgeofbothspokenandwrittenEnglishandpreparefortheirfutureprofessional

careers.From theperspectiveofmotivation,greateremphasismightbeplacedonspeaking

becauseitiswhatmoststudentsenjoythemost.However,highlyproficientparticipants

haveacknowledgedthatasolidknowledgeofwrittenEnglishisindispensableforaccurate

communicationandvocabularylearning.Thus,theteachermightstrivetobalancebetween

themajorskillareasandalsoadministerdifferentactivitiestoteachvarioussubcategories

oflanguageskills.

Teachersareencouraged toemploy theiruniqueteaching techniquesbased on the

expertiseacquiredoutsideofclass,butitseemsnecessarytoreflectonthelevelofstudentsand

makesurethattheyarereadytofullybenefitfrom them.Dailyobservationofstudents・

reactiontothegivenactivitiesmighthelpthem makesuchdecisions.Theteachers・burden

concerningclasspreparationisheavywhentheyareaskedtoteachanewcourse,butafew

minoradjustmentsmaybemadeforeachfollowingsemester,bridgingtheteacher・sideas

andstudents・expectations.

Itwouldbeidealtodividetheentirethird-yeargroupintosmallerskillclasses(e.g.,

eightgroups,insteadofthepresentsix)sothattheteachercanprovidemoredetailed

feedbacktoeachstudent.Duetoadministrativeconstraints,thenumberofteacherscannot

easilybeincreased,butthefacultymustcontinuetoaddressthisissueasavitalcondition

fortheimprovementoftheEFLprogram atthemaincampus.

Wemustacknowledgeseverallimitationsconcerningourmethodofevaluation.Thefirst

limitationisthatwefailedtoadministeradelayedposttest.Ouroriginalresearchplan
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includedit,buttheclasseswereregroupedforthefallsemesterbasedonanotherplacement

testattheend ofthespring,and itwould havebeen extremely difficultand time-

consuming,ifnotimpossible,tomatcheachstudent・sscoresonthepretestandimmediate

posttestinthespringandherscoresonthedelayedposttestinthefall.Nonetheless,the

assessmentofapossiblecarryovereffect,baseduponadelayedposttest,wouldbevery

usefulandshouldbeadministeredinfutureinquiries.Itisworthwhiletoexploremore

accuratetypesofreadingcomprehensionaswell.

Thesecondmajorlimitationisthatthequalitativestudyreflectedonlyfivestudents・

perceptionsandideas.Ouroriginalplantoconductawrittenquestionnairesurveyonall

participantswasabortedatanearlystageofthisprojectforlogisticreasons.Follow-up

studiesshouldincludeasurveythatinvolvesagreaternumberofparticipantsandquestion

items,andthenumberofintervieweesshouldalsobeincreased.
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