
Introduction

TwelveyearsagoIeditedacollectionofteachingideasforComputerAssistedLanguage

Learning(CALL)entitledRecipesforWiredTeachers(Ryan,2000).Sincethen,aprogressionof

articlesinGakuen(forexample)hasdealtwithtopicssuchastheStylisiticsofdigitalmedia

(2000),Blended language learning (2004),Tolstoy and the Hacker Ethic(2005),Input

frequency and CALL software(2006),Web 2.0and languagelearning (2007),Distance

Learning (2008),Ubiquitous computing and Web 3.0 (2010),and PersonalLearning

Environments(2011)haveallleadtothecurrentarticleinonewayoranother.

Duringthistime,Ihavecometorealizethatuniversitystudentsingeneral,andspecifically

in Japan,and even morespecifically in women・suniversitiesin Japan,only develop

autonomyinlanguagelearningtoanysignificantdegreewhentheygoabroad.Thisisthe

mainobstacletoanykindoftruelanguagelearning.

Duringthissametwelve-yearperiodwehaveseentechnologymakeitsfirsttentativemoves

into thelanguageclassroom in Japan.Largely ignored in many educationalsettings,
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Abstract

Methodology isdead.Long livemethodologies.Aslanguageteacherstakean�alacarte

approach to classroom methodologies,weenjoy freedom�with a bewildering amountof

alternatives�toimprovetheclassroom experienceandmoreseamlesslywedittoexperience

outsidetheclassroom.Welookatonecombinationoftheories,methods,andtoolstofacilitate

auniversityclassroom oflanguagemajorswithlaptopsandwirelessInternetconnections.

BorrowingbitsfromMassivelyOnlineOpenCourses(MOOCs),Constructionism,SocialLearning

(Vygotsky),ProblemPosing,Krashen,Tolstoy,RogerSchank,TaskandProjectBasedLearning

(TBLandPBL),ThornburyandMeddings・Dogme(TeachingUnplugged),UbiquitousLearning,

Gamification (i.e.OnePlusMe),andPeerTeaching,wesetaboutcreating asemester-long

experience(includingvacations)thattranscendstheclassroom.

Thisstyleissimilartoaworkshop,isdesignedforintermediatelanguagelearnersandabove,

startswithspecificsandmovestogeneral,isFlipped(contentoutside,activitiesinside),and

focusesondevelopingautonomy.ItusesMoodle,GoogleDocs,feedbackmechanisms,along

withmanyweb-basedmaterials.Itbalancescooperationandcompetitionwithpeerevaluation

andsmallgroupwork.



computershavebeen・ghettoed・inlaboratories.Atthesametime,wehaveseenstudents

adaptandadoptnew technologywithafervorthatisheartening.Theeducationalsystem,

however,hasbeenleftbehindwithpoliciesthatseektosafeguardthestatusquo,whilelosing

groundtocountrieslikeKoreaandChinathatinvestheavilyinbothtechnologyandtraining.

Methodologyisatthecenterofthisdebate.WhileJapanhasmovedlanguageteaching

methodologyawayfrom grammartranslationtowardCommunicativeLanguageLearning

(CLL),itstillfindsitselfbehindthecurve.Overthelast20or30yearslanguageteaching

hasenteredapost-methodologyera.Hinkelnotedthistrend(quotehere).Savignon,inan

articlewithBrown,Ellisandotherleadersinthefield,discussthelast40years.Thefour

post-millennium trendsshenotesbeginswith・1)adeclineinclaimsforauniversalbest

methodreflectinganincreasedrecognitionofthediversityofteachingcontextsandgoals;・

andendswith・4)thedevelopmentofintegratedanddynamicinstructionalmodelsthat

promotemeaningfulcommunicationasthemeanstodevelopinglearners・communicative

competence.・(Savignon,2007)

Shegoesontonote:

Modelsofintegratedteachingwithafocusonmeaningabound,continuingtoblurthe

fourskillsdistinctionswithwhichlanguagepedagogyhadbecomecomfortable.Current

buzzwordstobefoundinaproliferationofneworrevisedteachingmaterialsclaiming

abasisinongoingresearchincludecontentorthemebased,taskbased,andproject

based.(Savignon,2007)

Thisarticleisanattempttoassemblepartsofmanydifferentmethodologies,ideas,and

influencesintoanapproachthatworkswithuniversitystudentsinJapan.Itpromotes

autonomyandlearningstrategies,alongwithtechnology,todeveloplearnersintoself-

motivated,social,problem-solving,task-basedautonomouslanguageacquirers.Othershave

attemptedsimilarcombinationsforspecificresultsinuniquesituations.Louckycomments

aboutusingtheInternettofostervocabularyandgrammarlearningamonguniversity

studentsinJapan:

［Traininglearners］intheuseofappropriatestrategies,bothmetacognitiveingeneral

andspecificvocabularyandgrammarlearningstrategies,needtobecomepartofcourse

designandteachingapproaches,bothinclassandonline.AsSkehan(2003,p.408)has

noted,・thewebprovidesincrediblepotentialforautonomyinlanguagelearning―what

isalsorequiredistheopportunitytolearntousethatautonomyproductively・.(Loucky,

2010)

Twelveyearsago,theRecipesforWiredTeachersbookcontainedprescriptionsandtoolsfor

classroom useoftechnology,allinarecipeformatwithingredientsandinstructionsforuse
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inspecificsituations.Inthispaper,webuildontheideaofarecipebylookingatelements

from awiderangeofdisciplinesandschoolsofthoughtasingredients.Thenweassemble,

mix,orblendthoseelementsintoanapproachthatthisauthorhasfoundworkswithsome

butnotallstudents.Anonlineversionofthispaperisavailableatkevinryan.com/research

withlinkstosourcesavailableonlinethatofferdirectionsforexploration.

Part1:Ingredients:BitsofMethods

Herewelookatideas,concepts,methodsandapproachesfrom SecondLanguageAcquisition

(SLA),Linguistics,Pedagogy,Human ComputerInterface(HCI),Webdesign andother

areas.Borrowingfrom theseweadaptelementsbestsuitedforstudentsatauniversityin

Japan.Someoftheseelementsaremuchmorewidelyapplicable,butothersnotso.Itisleft

forthereadertocreatetheirown・Recipe・(syllabusandsetoftools)fortheirteaching

styleandclassroom situation.Pleaseusethisasatemplatetobuildupon.

MOOCs

MassivelyOnlineOpenCoursesareverylargecoursesopentoall,anddeliveredonline.

OneoftheearliestexamplesistheCCK08,Connectivism and Connected Knowledge,

facilitated by Stephen Downesand GeorgeSiemens,and hosted attheUniversity of

Manitoba,in2008.Thisauthorjoinedmorethan1,300othereducatorsfrom aroundthe

globeinanongoingonlinediscussionoftopicsrelatedtoeducation,learning,technology

andpedagogy.DiscussionfocusedaroundtheLMS(LearningManagementSystem)Moodle,

withancillarymaterialspostedontheweb.Twitterwasachannelofcommunicationto

notifymembersofupdatedcontentdevelopedonuserblogs.Themodelwasupdatedfor

PLENK2010(PersonalLearningEnvironmentsandNetworkedKnowledge),andwesaw a

moveawayfrom acentralizedinformationrepository,eventhougharchiveswerecentrally

aggregatedononeserver,againusingMoodle.ThelatestiterationoftheMOOCbySiemens

and Downes(Change11MOOC),dispensed with theLMS altogether,relying on RSS,

twitter,blogsandgroupsinGoogle,LinkedIn,andFacebook,alongwithmembersreporting

updatesonplaceslikeScoop.it.Theorganizationalparadigm wasmademoremodularwith

morethan30notablefacilitators,eachtakingaweektoleaddiscussionanddevelopmentof

ideasrelatedtolearningonline.

Theterm Massivereferstoclassesnumberinginthousands,andsometimesevenhundreds

ofthousands,ofparticipants.Insome,thereareacoreofstudentstakingthecoursefor

credit(searchfords106foragoodexample),whilehundredsaddtheirowncontentto

projectsbecauseofsimpleinterestintryingoutnew methodsofteachingandlearning

onlineingroups.Onenon-creditcoursemadenewswhentwoStanfordprofessorsteamedup

toteachprogramminginaMOOC.Morethan100,000studentssignedup.Stanfordis
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offering12othersimilarcoursesin2012;Iam signedupforHumanComputerInterface,

with an enrollmentin thethousands.My daughterismaintaining hermentalacuity

betweengraduatinghighschoolatShowaandenteringuniversityintheUSinSeptember

bytakingtheStanfordcourseinAnatomy.SebastianThrun,oneoftheprofessorsat

Stanfordintheoriginalexperimenthaslefthistenuredpositiontoheadupanonline

ventureatudacity.com,wherethefirstcourseteachespeopletoprogram asearchenginein

seven weeks.Iam oneof65,000(sofar)signedupandready tobegin thecoursein

February2012.

Obviously,thesemassiveenrolmentsareonlypossiblebecausethecourseisdeliveredonline.

Thefinalwordlefttoexplainintheacronym MOOCisOpen,whichmeansOpenSource,or

freelyavailable.TechcirclesliketonotethetwotypesoffreebynotingthatOpenisFree,

asinFreeBeerandFreeasinFreeSpeech.OpencoursesarealsoapartoftheOER(Open

EducationalResources)movementmostprevalentintheUK,butnowglobalizing.

IhavenowtakenaboutsixoftheseMOOCs.Myinitialexperienceofthemwasofbeinglost.

TheresourceswithinthecoursearedistributedaroundtheInternetinmanyparticipant・s

blogs.Theleaderofthediscussionwilloftenhaveapageoflinkstostartoutwith,but

from thereyouhavetodevelopanetworkofpeopleandsitestocustomizethecourseto

yourneeds.BuildingaPersonalLearningNetworkorEnvironment(PLN orPLE)isan

essentialpartofmakingyourMOOCexperiencesuccessful.Thisrequiresalotofdiscipline

andskilltodevelop.

Constructionism

Thatpeopleneedtoconstructknowledgeinsteadofhavingitdeliveredtothem iscentralto

learning,andworksespeciallywellwithonlinelearning.SeymourPapertbuiltuponPiaget・s

Constructivism.LEGO,theDanishtoymaker,hassponsoredPapert・sresearchtodevelop

Mindstorms,alearningenvironmentforprogramming.BasedonPapert・ssimplesoftware

to explore programming by making turtles move on a screen,whole programming

languageslikeLogo and Smalltalk now allow anyoneto learn thebasicconceptsof

programmingbybuildingandmakingsoftware.

Usingideasdevelopedforartificiallanguagesofprogramming,itisnotsuchareachto

applythesetonaturallanguagesandlearning.・ToPapert,projectingoutourinnerfeelings

andideasisakeytolearning.・(Ackermann,2001)Languageproductionismuchmore

closelylinkedtoacquisitionwhenthereisanelementofemotioninvolved,whichusesthe

limbicsystem inthebrain.
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Vygotsky(Social)

Vygotsky・sworkonchildrenandplayprecededPapert.HisconceptofZoneofProximal

Development,whereyoungchildrengraduallyincreasetheirabilities,whichallow them to

learnmoreandatafasterrate,iscentraltomanylearningtheories.Vygotsky・semphasis

onlanguageasthebasicorganizationaltoolofthoughtbringslanguagelearningtothe

forefrontofalllearning.

Vygotsky・sconceptoflearningmirrorsPapert・s.Papertseesthelearnerasmovingfrom

selftoexplorethesocialworld,creating,thenattachingskills,ideasandconceptstoa

publicsocialworld.Vygotskyseespublic,socialcommunicationmovefrom theoutsideinto

theself,with smallchildren only thinking outloud.Gradually thesocialdialog and

languageisinternalizedandindividualized,creatingwhatislikeapersonallanguageof

thoughtandconceptswithineachperson.

Problem Posing

TheBraziliansocialpedagoguePauloFreireadvocatedposingproblemsasamodelforthe

relationship between teacher and student.Instead of the teacher being the expert,

disseminating knowledgetothestudents,thetwoworkedtogetheron aproblem.The

methodhasthreestages.Inthefirst,listeningbytheteacherallowsthestudenttoarrive

atadefinitionoftheproblem tobesolved.Discussionbetweenthetwointhesecondstage

worksonmethodstosolvetheproblem.ThefinalstageisAction,wherebothstudentand

teacherworktogethertofollowtheplandiscussedanddefinedinearlierstages.

Krashen

Krashen・sComprehensibleInput,exposuretolanguage(inourcase)thatisunderstandable

(withoutusingadictionary)inalow-key,non-threateningsituationiskeytolanguage

acquisition.Acquisitionrequirescommunicationwithspeakersofthetargetlanguageabout

meaningfulevents.Acquisitionisunconscious,anddoesnotfollow acurriculum.Learning,

ontheotherhand,isconscious,andinvolvesaMonitor,wherethelearnerthinksspecifically

aboutthematerialandmonitorsbothinputandoutput.Whenthematerialisslightlymore

difficultthanthestudentisabletoprocess(i＋1,orinputplusone)thelearnerisableto

monitorthematerialsothatlearningcantakeplace.

Again,theoverallemphasisofthemethodsresultingfrom thesetheoriesisoneofstudent

control.Materialsshouldbedevelopedinthei＋1rangeforeachstudent.Gradedreadersare

agoodexampleofthis.Studentsneedtheopportunitytogetareaderatthecorrectlevel.

Thereisasignificantamountofinputbytheteachersandmaterialsdevelopedbythe

teacherbeforethestudentisaskedtoproduceanyofthetargetlanguage.
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Tolstoy

Tolstoyopenedhisfreeschooltothechildrenofuneducatedfieldworkersin1859asaway

tobegindevelopmentofaliteratepublic,whosetasteswouldeventuallychangeliterature.

AftervisitingschoolsatKissingen,hejotteddowninhisdiary:・Itisterrible!Prayers

fortheking;blows;everything by rote;terrified,beaten children.・Anotherentry

shortlyafter:・Theideaofexperimentalpedagogyagitatesme.Icanscarcelycontain

myself....・Andinstillathirdentry,afterreadingMontaigne,hewrote:・Ineducation,

oncemore,thechiefthingsareequalityandfreedom.・(Simmons,1968)

Tolstoy・semphasisonfreedom forchildrentolearnwhattheywantedtolearnwascentral

tohismethods.Histeachersdevelopedlessonsinmanydifferentsubjects,but・Noconsistent

orderwasfollowed,however,andlessonswerelengthenedoromittedaccordingtothedegree

ofinterestmanifestedbythestudents.・(Simmons,1968)Tolstoywouldoftenleavethe

classroom inthemiddleofalesson,andstudentscontinuedtostudy.Studentswereself-

motivatedbecauseanenvironmentofexperimentationandplaywereintroducedintothe

schoolhouse,andthecurriculum followedstudentinterests.

RogerSchank

RogerSchank leftthestudy ofArtificialIntelligenceatYaletofocuson learning at

Northwestern.Aniconoclast,hesawclassroomsasoneoftheworstplacestolearn.Rooms

withbarewalls(littleinput),and30ormorestudentstooneteacherwerejusttheopposite

ofareallearningsituation.Hearguedthatthestudent/teacherratioshouldbeswitched,

andsuggestedhavingmultipleexpertsadviseeachclass.Ofcourse,thiscouldonlybe

deliveredthroughtechnology.

ThemotivationalfactorinSchank・sclassesweresimulations,andtheclosertorealitythe

better.Thelearnerentered a simulation and encountered a problem.Resourceswere

providedsothatthestudentcoulddevelopmaterialstosolvetheproblem.Someoftheinput

wasinterviewswithexperts.Theyexplainedsimilarsituationstheyhadexperienced,and

howtheyfailedtofindasolution.Onlythensuggestionsfortechniqueswereprovided.

TBL:TaskBasedLearning

Task-basedlanguagelearningusesspecifictasksasagoalandtheresultoflearningthe

languagetoadegreethatallowsthecompletionofthetask.Whilelanguageisfocusedon

in thepreparatory stages,itisde-emphasizedduring thetask itself.TeresaPicaand

MichaelLonghavedoneextensiveresearchinthisarea.
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PBL:ProjectBasedLearning

Settingaseriesofprojectsthatrequirelanguageforcompletionisonemethodologythat

takesasimilarapproachtoTBL,butonalargerscaleandoverlongertimes,typically

morethanoneclass,andpossiblyaslongasasemester.Anotherstepupincomplexityis

Problem BasedLearning,whichwouldrequireahighintermediateoradvancedlevelof

Englishtocomplete.

Dogme:TeachingUnplugged

ScottThornburyandLukeMeddingswroteTeachingUnplugged:DogmeinEnglishLanguage

Teachingin2009.A simpleguidetoamethodthatdevelopedoutofaschooloffilm

direction.Classesareminimalist,withveryfewmaterials(someeschewtextbooks),andvery

student-centered.AnotherantecedentisCurran・sCommunityLanguageLearningwherethe

instructoractsasacounselor.

A strictDogmeApproachwouldseetheintroductionoftechnologyasadistractiontothe

main focusoftheclasses,wherestudentsdevelop questionsaboutlanguagebased on

examples,thenanswerthosequestionswithlanguagesamplesprovidedbytheteacherinthe

moment.Thisauthorwouldarguethatbothexamplesandsamplescouldbeeffectively

providedthroughtheInternetinalearner・squestforanswers,andthusprovidearicher

experience.

UbiquitousLearning

Technologyisgivingusopportunitiestolearnanywhereandanytime.Puttingmaterials

andactivitiesonlineallowsforamoreseamlessintegrationofworkinsideandoutsidethe

classroom.Eventuallywemayseethislinebetweenhomeworkandclassworkdisappear.

Gamification

JaneMcGonigal,inherbookRealityisBroken,pointsoutthatpeopleplayabout3billion

hoursofgameseachweek.Sheisreworkingthemotivationalelementsofgamingtoapply

toreal-worldproblem solvingsuchashungerorclimatewarming.Shestates,・Whenyou

stripawaythegenredifferencesandthetechnologicalcomplexities,allgamessharefour

definingtraits:agoal,rules,afeedbacksystem,andvoluntaryparticipation.・(McGonigal,

location447)

OnePlusMeisasimplewebsitewhereyoucansendaquickvoteofconfidencetoanyoneon

theInternet.Thiskindofinteractionisaverygoodwaytobuildteams,andcollaborateon

acommongoal.Itevenworkswellincompetitiveenvironments.
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PeerTeachingandFlippedClasses

BrianLukoff,ProfessorofEducationandEricMazur,PhysicsProfessor,bothatHarvard,

workedtogethertodevelopamethodwhenMazurfoundonedaythatifheletthestudents

whounderstoodhislectureexplainittothestudentswhodidn・t,comprehensionskyrocketed

foreveryone.Now Mazurrequiresreadingbeforeclass,andthestudentspreparebecause

they know thatMazurwillonly ask them questions,andthey willonly cometoan

understandingofitthroughdiscussionwiththeirclassmates.

Flippedclassestakethelectureoutoftheclassroom andputitonline,possiblywithsome

comprehensionactivities.TwochemistryteachersinaColoradohighschoolfoundtheycould

usetheirtimebetterbyputtingtheirlecturesonline.Thestudentswouldthenspendtime

intheclassroom eitherdiscussingthelectureorrunningexperimentstotestthetheories

presentedoutsideclass.

Part2:TheBlending

Pleasenotethatthisstylehasbeendevelopedoverthelast2years,withinputfrom other

teachers,butfocusesmainlyonuniversitystudentsinTokyo,Japan.Thisapproachhas

beenusedat2differentuniversities,onetop-tier,andtheothermid-tier.Studentswere

willingtoinvesttimeandenergyintothismethodbecauseofthevarietyofactivitiesand

thefreedom to choose.Whatstillneedsto bedetermined iswhether thisleadsto

improvementinlanguageproduction.Asanoverallimpression,though,studentsspentmore

timeonactivitiesbothinclassandoutsideclassontask(producingthetargetlanguagein

anauthenticsituation),thanregularclasses.

TheTechnology

Toleveragenon-classtimeweuseavirtualclassroom online.Moodleisthemostpopular

LearningManagementSystem (LMS).Itconsolidatestheadministrationofaclassonline.

Teacherscaneitherinstallitonawebserverthemselves,orpayasmallfeetohaveit

maintainedonawebserverforthem.Studentseachhaveanaccountinthisopen-source

database-drivensoftware.Recently,moreandmoreeducationaladministrations(universities,

departmentsofeducation)areemployingin-housetechnicianstocustomizeandmaintainthis

software.

Moodlecontainsmany differentkindsofactivity templatessuch asdiscussion groups,

quizzes,assignments,forums,journals,surveysandwikis.Inadditionabaseofthousands

ofusersdevelopsmodulesofadditionalactivitiesofeveryimaginablesort,suchasphoto

gallerieswithcomments,rubricinput,andquestionnaires.Onecanbuildawebpageinside

thecourse,orlinkoutside.Activitiescanbeconnectedwithstipulationsastoperformance

ononebeforeanothercanbestarted.Thenewestversionhascompletelynewcode,allowing
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formanyWeb2.0relatedactivitiesthatpromotesocialinteractionwithintheclass.The

mostoutstandingfeatureisthatMoodleismultilingual,withover100languagesinits

interface.

Moodleisusedheretoserveasarepositoryofinformationforstudentsoutsideofclassand

anadministrativetooltotrackstudentuseofthatmaterial.Eachweekthestudentsaccess

Moodlebetweenclassestoeitherreadashorttext,watchavideoorlistentosomeaudio

(seeFlippedClassabove).Oftenthereareaidsforcomprehension,andstudentscanbuilda

commonglossaryamongtheirclassmemberstohelpeachotheroutwithvocabulary.

AllstudentshaveaccesstotheInternetonacomputer,eitherdesktoporlaptopwith

wireless.ManyhaveaccessthroughsmallerdevicessuchasiPodTouchorsmartphones.As

studentsentertheclassroom afinalshortquizisopenforthefirstfiveminutesofclass

time.Thisinsuresthatstudentsareontimeandhavetheirlaptopsonandreadytostudy,

aswellastakingaform ofattendance.Theteachercanfillstudentsinonanythingthat

isnotclearintheassignedwork.

TheClassroom

Asstudententertheclassroom theyareaskedtositindifferentconfigurationsdepending

ontheday・sactivities.Onecommonconfigurationistositingroupsofthreetofive

(cafeteria,orkyushokustyle),desksfacingeachotherandallowingforroom aroundsothe

teachercancirculate.Anotherconfigurationisdesignedforalargergroupdiscussioncalled

SocraticCircles,withfourstudentsfacingeachother,eachflankedby2otherstudentsto

commentupontheircomments.

Inthisapproach,therearealwaysthreecommonactivitiestobegineachclass.Afterthe

quiz,theteachertellsastoryaboutapersonalexperience.Thisisnotalecture,butserves

asawayforstudentstogettoknowtheteacherbetterandasawaytofocustheactivities

thatfollow.Oftenthiswillincludeslidesofpictures,graphsorevenashortvideoclipfor

variety.Whiletheteacher・lectures・studentsanswerfeedbackquestionswiththeiriPod

Touches,usingawebsitecalledQuestionPress(oralternatively,MOARS).Thesewebsites

allow theteachertoformulatecomprehensionquestionsinthemomentandstudentsto

eithergivetheiropinionsorchooseadirectionforthestorytogo.ThistypeofClassroom

ResponseSystem (CRS)oftenuses・clickers・.Thesestoriesareveryfastpacedandshort

usuallylastinglessthan5minutes.

Thethirdcommonactivityisoneofquestionformation.Oncethetopicordirectionofthe

classhasbeensetbythestory,studentsareaskedtoformulatequestions.Thisgives

studentstimetothinkaboutthetopicandrelateittotheiroutsidework.Eachstudentis

askedtosubmitthreequestions,whicharedisplayedontheprojectoranonymously.The
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teacherchoosesto answersomeofthebetterquestions,and pointsoutwhereother

questionscanbeimproved.

Thisthirdfocusisthejumpingoffpointforotheractivities.Questionformationisatthe

heartofautonomouslearning,andisthefirststepinexplorationofnewtopicsthatareof

interestandvaluetothestudents(seeTolstoy,Task-basedandDogmeabove).

AutonomousActivities

Eachweekstudentsaccessamenuofaboutadozenactivities.Theyallowforeasylinking

tomaterialsforthefirstthreeactivitiesinclass,andforthematerialspresentedoutside

class.Ofthesedozenactivities,morethanhalfareoptional.Theyusuallyincludeaccessto

materialsthatshouldsparkdiscussion.

Inalmosteverymenutherearelinkstoshortvideoclipsonthetopicoftheday,andif

possible,from differentviewpoints.Pairsofstudentscouldwatchclipsfrom oppositesides,

anduseitfirstasakindofinformationgapactivity,thenasabasisfordiscussion.

Anothersetoflinksgoestoinfographics,orvisualizations.Usingnumbersandstatisticsis

akindofliteracythatisbecomingmoreandmoreimportantinourdata-drivensociety.

Beyondthese,therearelinkstootherkindsofmaterials.ThreesetsoflinksaretheMake,

Do,andTeachlinks,wherestudentscanassimilatesmallbitsofinformation,andturnit

intoknowledgeandtheneithermakesomethingwithit,orusetheinformationtodo

something,orteachthisinformationtoothermembersofthesmallgroup.Thesethreesets

oflinkspromoteautonomyonascalemuchwiderthantheinitialthreesets,orthelinks

topromotediscussion.

Thesmallgroupdynamicisimportantinthisclass.Ofcourse,everyonehasagreedto

interactinEnglishunlessabsolutelynecessary(seeClassDojobelow).Beyondthis,students

learntocooperatewitheachothertocompletetheactivitiesoutlined.Somedaysgroups

form freely and ofdifferentsizes.Other days groups are assigned on a basis of

complementary qualitiesofpersonality (introversion/extroversion),linguisticability,or

personalexperience.

OnecommonactivitythatstudentsfindvaluableisSocraticCircles.Afterstudyingatopic

outsideofclass,fourstudentsaresettodiscussit.Therearethreestagesofdiscussion,

1)Summarize,2)Issues,3)Relevance.Thefourdiscusswhatwasintheassignedmaterial,

thentheissuesinvolved,andfinallyhowmuchitaffectstheirlives.Atthesametimeeach

speakerhastwopeoplebehindhertweetingcommentthroughTwitterwithotheropinions,

agreements,ornew ideasfortheirparticularspeaker.Thesetweetsaredisplayedonthe

projector(orcanbeviewedbyeachstudentindividuallybyfilteringusingahashtag)inreal
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time.Afterapproximately10minutes,thepeopleinthecenterfallsilentandtweet,while

theothersputdowntheirdevicesanddiscussthethreestagesofthetopic.

Evaluation

Testsaregoodforeducation,butnotforlearning.Using thesoftwareNew Dynamic

English by DynEd,thisauthor learned thevalueofconstant,immediateevaluation.

Feedback atevery possiblemomentincreased studentparticipation,awarenessofthe

language,use(asopposedtousage)ofthelanguage,andretentionoftargetlanguage.This

methodtriestoreplicateconstant,immediatefeedbackintheclassroom,andbuildsitinto

theevaluationmechanism.

Studentsaregivenpointsforcomprehensionofthematerialassignedoutsideofclassintwo

ways,accuracyandspeed.Answeringquestionscorrectlyisgood,answeringthem correctly

in ashorttimeiseven better.ThelackadaisicalpaceofmostJapaneseclassroomsis

somethingakintoanassemblyline.Quickburstsofintensivelearningactivities(20minutes

seemsabouttheoptimum),followedbyshortperiodsofrestandconsolidation(chatting...in

English)aremorenatural.Studentsarerewardedforcreatingquestionsduringclasstime

inthethirdactivity.Aftertheinitialthreecommonactivities,duringtheautonomous

discussiontime,studentsaremonitoredbytheteacher.

ClassDojoisasimplewebsitethatisdesignedforelementaryschoolclasses,butworks

marvelouslytokeepstudentsontaskwithouttoomuchdirection.Eachstudenthasan

avataronscreenduringdiscussiontime.Theteacherwalksaroundclassandpushesbuttons

onatablettoselectstudent,andgivequickpositive(orsometimesnegative)feedback,such

asaskingaquestion,changingthetopic,addinginformationfrom outsideassignments.The

pointsaredisplayednexttothestudentnameonscreenforalltosee,andaquickbeep

notifiesthatpointsweregiven.Studentsquicklyseethatiftheyareinvolved,askquestion

andsimplyspeakinEnglish,theywillberewarded.Monitoringtheclassbywalkingaround

thegroupsallowstheteachertoalsogivesupporttodiscussionwhenaskedorneeded.

Attheendofeachclass,studentsareaskedtogivepointstoeachother,basedonhow

muchtheylearnedfrom thatstudent.ThisisanideacalledOnePlusMe(seeMcGonigal,

above).Bybeingapartoftheevaluationprocess,studentsfeelmoreinvestedintheoutcome

oftheirdiscussion.Lowermotivationclassestrytogamethesystem bygivingeachother

equalpointsinaroundrobin,butthatdoesnotcontinueforlongasstudentsdonotsee

theactualpointsinanyweek,butaranking.

Bycalculatingpointsgainedoutsideofclass,onlineinMoodle,andaddingthosetopoints

from comprehensionandquestionactivitiesinclass,aswellasparticipationpointsinclass,

arawscoreisaddedtotheweek・stotalforeachstudent.Itisthenaddedtoanyprevious
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weektotal,forarunningRank,whichisavailableatalltimes.Studentidentitiesare

preservedusingacodethatonlythestudentsknow.Atanytime,thestudentcanseehow

sherankedeachweek,andhow herparticipationhaschangedovertheweek.Thisfosters

bothcooperationandcompetition.Whilethecompetitionisobvious,cooperationisbuiltinto

groupworkandspecialprojects.Groupworkinclassalwaysgarnersmoreparticipation

pointsbecauseitinvolvesmorecommunication.

SpecialProjectsarethefinalelementinthecourseevaluation,andthemostautonomous.

EachweekattheendoftheActivityMenuaresuggestionsforadditionalworkonthetopic.

ThisfollowstheMake,Do,Teachformatoftheactivities,butisdoneoutsideofclass,or

preparedoutsideclassanddelivered(orpresented)inclass.Thesecanbeindividualreports,

smallgroup information collection,creating a web page,audio,video,orpowerpoint

presentation.Studentscanselectasuggestedproject,orgetdoublepointsiftheyinventone

oftheirown.Theseprojectsareentirelyvoluntary,butcanbolsterparticipationforthose

thatfinddiscussioninclassdaunting.

Augmentations

NextyearplanstoaddfeaturesoftheMOOCareunderway.Wearecurrentlylookingat

changing ouronlinepresenceaway from the・walled garden・or・siloed・(segregated)

information ofMoodleto a framework thatallowsmoreopen collaboration,such as

Pearson/Google・s new OpenCourse setup.People outside the class willbe invited to

participateinonlinediscussions,andin-classpresentationsbybothteacherandstudentwill

beavailablethroughvideoonline.ThiscollaborationwithwhatIexpectwillbemostly

nativeEnglishspeakersshouldincreaseauthenticcommunicationexponentially.

Anexperimentalfeedbackmechanism commontogamesandsocialwebsitestodaywillbe

added.Anopenplatform forawardingBadgesisbeingdevelopedatMozilla(knownforthe

Firefoxbrowser)andshouldbereadyforthenew academicyear.Badgesareakindof

onlinecertificatetoshow masteryinamicro-skill.Badgesareportabletoothersystems,

opentothepublicandavailableforfreetoanyone.Anyinstitutioncanawardbadges,and

theirworthisgradedbasedonreputationgarneredthroughfeedbackfrom institutions

employingpeopleawardedwiththesebadges.MajoruniversitieslikeHarvardandStanford

arelookingintotheirownsystem,withMITofferingafreesoftwarepackagetosetup

yourownevaluationsystem basedontheirOpenCourseofferings.

Conclusion

Thelanguageclassroom environmentandcurriculum canandshouldchangetodayasa

resultoftechnologyandchangesinliteracy.Tobuildasetoftoolsthatisflexibleand

robustenough todeveloplearnercapabilitiesshouldbebasedon research notonly in
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linguisticsandsecondlanguageacquisition,buton learning theoriesfrom otherareas.

Studentsneedtobeactiveintheirlearning.Onlythebestlecture-basedcourseswillbecome

popularonline,andsubsumetherest.Theclassroom needstobecomeaplacewherestudents

caninteract,tryouttheirnewlyformedlanguageinanenvironmentthatallowssupport

andencouragement,butalsoconstantfeedbackandtoolstoimprove.Bringingtheworld

intotheclassroom isessentialtoasuccessfulclass.
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