
Introduction

This study explores an effective way to teach Japanese EFL learners formulaic

expressionsorsentencestructuresthatarerememberedandretrievedasunanalyzedwholes

(e.g.,idioms,collocations,orfixedphrasalstructures).Formulaiclanguageiscommonly

referredtoaslexicalphrases(Nattinger,1980;Nattinger& DeCarrico,1992;Lewis,1993,

1997),formulaicsequences(Wray,2000,2002;Schmitt&Carter,2004),ormultiple-worditems

(Moon,1997).Thedefinitionsvaryfrom researchertoresearcher(seetheDefinitionsand

FunctionsofFormulaicLanguagesection),but,inthisresearchstudy,theterm lexical

phraseisusedconsistently.

Thepresentstudyalsoadvocatesacombinationoffocus-on-form andfocus-on-formS

instructionaltreatments.Inthepast30years,languageacquisitiontheorieshavetendedto

emphasizetheimportantrolesofcomprehensibleoutput(Swain,1985,1991;Swain&Lapkin,

1995),interactionsbetweenL2learnersandnativespeakersormoreadvancedlearners(Long,

1983,1996;Pica,1987,1988),andnoticingofthegapsbetweeninterlanguageandtarget

language(Schmidt,1990,1993,2001),whichhasledtovariousstudiesonfocus-on-form

instruction.The principle offocus-on-form is to draw learners・attention to target

grammaticalrulesorexemplarsduringprimarilymeaning-focusedcommunicativetasks;itis

imperativethatlearnersengageincognitiveprocessing.Thisiscontrastedwiththetraditional

focus-on-formSinstructionthatpresentsisolatedgrammaticalrulesorexemplarsdeclaratively.
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Abstract

Thisisapseudo-experimentalstudythatinvestigatestheeffectivenessofform-focused

instructionaltechniquestofacilitatetheacquisitionoflexicalphrases.A groupofJapanese

universitystudents,enrolledinacommunicativeEFLcourse,wereguidedtouseandlearn

lexicalphrasesthroughcontrolledandreconstructiveoralrepetitiontasks.Theoveralleffect

ofcombinedrepetitiontasksontheparticipants・acquisitionoflexicalphrasesandtheextent

towhichcontrolledrepetitionmightmediatetheeffectivenessofreconstructiverepetitionpractice

wereevaluated.Theresultsindicatedthatthecombinationofcontrolledandreconstructive

repetition,contextualizedincommunicativeEFL instruction,facilitatedtheiracquisitionof

lexicalphrasesatastatisticallysignificantlevel.Ontheotherhand,controlledrepetition

enhancedtheshort-termretentionoftargetphraseslearnedthroughthereconstructiverepetition

tasksandcommunicativetasksbutdidnotcontributetolong-term acquisition.



Recently,however,somestudieshavedemonstratedtheeffectivenessofcombinedfocus-on-

form andfocus-on-formSinstruction(Williams& Evans,1998;Muranoi,2000).Thepresent

studyisanotherattempttoexploreanoptimalcombinationoffocus-on-form andfocus-on-

formS activities.Thetargetgrammaticalformsarelexicalphrasesthatarenormally

learnedandusedasunanalyzedchunks,lessdependentononlineconstructionofindividual

lexicalitems.

Inthisstudy,focus-on-form isoperationalizedasreconstructiveoralrepetitionoftarget

lexicalphrases,contextualizedincommunicativelanguage-learningactivities.Focus-on-formS

isoperationalizedascontrolled�orintensive,mechanical�oralrepetitiondrills,whichmay

helplearnersreinforcetheirmemoryoftargetphrases.Thefirstmajorresearchobjectiveis

tomeasuretheeffectsofmultiplefocus-on-form andfocus-on-formSactivitiesonlearners・

acquisitionoflexicalphrases.Thesecondistoinvestigatetheextenttowhichthecontrolled

focus-on-formSoralrepetitionpracticemightmediatetheeffectivenessofthecontextualized,

reconstructivefocus-on-form repetitionactivitiesthataredesignedtoactivatesomelow-level

cognitiveprocessing.

Review oftheLiterature

Thissectionbrieflyreviews:(a)thepracticalpurposesofcontrolledrepetitionpractice

anditslimitations,(b)themajorcharacteristicfeaturesoflexicalphrases,(c)thebasic

conceptsand definitionsoffocus-on-form and focus-on-formS instruction,(d)example

communicativeactivitiesthatinvolverepetitiontasks;and(e)practicalapproachestothe

learningofidioms,collocations,andothertypesoflexicalphrases.

RolesandLimitationsofControlledOralRepetition

Ithasbeenpointedoutthatcontrolled�ormechanical�repetitionpractice(i.e.,parrot-

likerepetition and substitution drills)doesnotdirectly translateinto communicative

language use (DeKeyser, 1998). As a major tenet of Audio-lingual Method, the

administrationofrepetitionpracticewasbasedontheassumptionthatlanguagelearningis

a mechanicalsystem ofhabit-formation and reinforcementthrough stimulus-response

exercises.Theopponentsofthisapproachinsistedthatsecondorforeignlanguagelearners

must,instead,engageincognitiveprocessingtoacquirelinguisticrulesorexemplarssothat

theycanusethem ininterpersonalcommunications.Ontheotherhand,someresearchers

haveindicatedthatdifferenttypesofrepetitionpracticeservedifferentpurposesandthat

eventhemechanicalrepetitioncontributestosecondlanguageacquisition.Paulston(1971)

classified structuralpattern drills into three types (i.e.,mechanical,meaningful,and

communicative)and argued thateven mechanicalrepetition drillscan help beginning

languagelearners,orlearnersoflanguagesthataredrastically differentfrom L1,to

produce targetforms fluently.Another researcher who recognized a role played by
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controlledpracticeisLamendella(1979),whodiscussedthefunctionsofmechanicalpattern-

practicedrillsfrom a neurofunctionalperspectivebased on aphasicpatients・data.He

proposedthataspeechcopyingcircuitthroughwhichlanguagelearnersreproducearticulate

phonological patterns exists independently from higher language-processing systems.

Whereasmechanicalpatterndrillsmaynottranslateintolearners・communicativeskillsin

real-worldinteractions,thiscopyingcircuitcanfacilitatelow-levellanguagemanipulation

suchasretrievingaccuratephonologicalformsandsubstitutingpartsoftargetphrasal

structures,whichcanimprovelearners・overalllinguisticabilities.

Thecriticalissueinclassroom languageteaching,then,ishow andtowhatextent

controlledrepetitionpracticeshouldbeutilized.NattingerandDeCarrico(1992),asadvocates

oftheinstructionoflexicalphrases,observed,・Thereisnothingwrongwithmemorizing

someessentialchunks,especiallyatthebeginningstagesoflanguagelearning[...]The

challengefortheteacherwouldbetousesuchdrillstoallowconfidenceandfluency,yetnot

overdothem tothepointthattheybecomemindlessexercise・(p.116).Willis(1990),alsoa

proponentoflexicalsyllabithatemphasizetheteachingofusefulformulaicphrasesand

sentences,statedthat・controlledpractice[...]shouldbelittleandoften・(p.73),suggesting

thatitisbesttoadministeralimitedamountofrepetitionpracticeatatimeanddoso

repeatedlyovertime.Thatis,ontheonehand,memorizationoflexicalphrasesorprefabricated

multi-wordunitsthroughpatterndrillsdoesnotinitselfenableL2learnerstocarryout

native-likecommunicationinthetargetlanguageand,whenadministeredexcessively,can

fatiguelearners.Ontheotherhand,controlledoralrepetitioncanfamiliarizelearnerswith

essentialstructuralformsin thetargetlanguageand preparethem to usethem in

communicativelanguage-learningcontextswithgreateraccuracy,fluency,andconfidenceas

longastheyareadministeredmoderatelyandoveranextendedperiodtime.

Theorderinwhichcommunicativetasksandcontrolledpracticeareadministeredshould

alsobecarefullyconsidered.Asmentionedabove,administeringcontrolledpracticeatthe

beginningofalearner・slanguagelearningplanorprocessmightbeonepracticalapproach

inthathe/shecanbefamiliarizedwithlexicalorphonologicalpatternsbeforeattemptingto

manipulatethem onlineforcommunicativetasks.However,anotherpractical�andprobably

better�approachistofine-tunethelanguageskillsthatonehasalreadyacquiredtoa

certainextent.Nunan(2004)suggestedthatcontrolledpracticeshouldbeadministeredafter

somemeaning-focused,communicativeactivitiessothatlearnershavebeenexposedtotarget

formsfrom acommunicativeperspectiveandarereadytoestablishlinksbetweenlinguistic

formsand thecommunicativefunctionsthatthey serve.Willisand Willis(2007)also

advocatedtheideaofadministeringfocus-on-formStreatmentafterexposinglearnersto

targetformsrepeatedly during multiplemeaning-focusedactivities.They emphasizethe

importanceofsequencingmeaning-focusedandform-focusedtasksinanappropriateway

andpointoutthatfocus-on-formStraining(e.g.,rote-memorizationofusefulsentences)can
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contributetolanguageacquisitionaslongasavarietyofmeaning-focusedtasksprecedeit.

Learnersaregradually familiarized with targetlinguisticpatternsin theprocessof

achievingtasksandbecomemotivatedtousetheformstheyareguidedtofocuson.Asa

specificexample,Lopes(2004)reportedonthesuccessfulconversionfrom theso-calledPPP

approach(presentation,practice,production)toaninstructionalcyclethatbeganwitha

speakingtaskandendedwithagrammaranalysisactivityataBrazilianEFLschool.In

otherwords,thereisnothinginherentlyproblematicaboutcontrolledpractice,althoughit

maynotbeeffectivelyutilizedwhenpresentedinthePPPprocessthattendstodeprive

learnersofopportunitiestodiscovernovelstructuresthroughmeaning-focusedactivities.

DefinitionsandFunctionsofFormulaicLanguage

Nattinger(1980)andNattingerandDeCarrico(1992)usedtheterm lexicalphraseto

refertotheformulaicphrasesorsentencesthatnativespeakersuseroutinelyandritualistically.

Accordingtotheirview,lexicalphrasesincludenotonlyidiomsandfirmlyfixedcollocations

(e.g.,forthemostpart,allinall,thepublicseldom forgivestwice)butalsosuchbasic

phrasesorsentencestructuresasa__ago,ifitwere___,mypointisthat__,andthe__

-er,the__-er,whichhaveslotstobefilledwithdiverselexicalitems.Thatis,lexical

phrasesincludeallphrasalunitsorsentencestructuresthatlearnersrememberandretrieve

as unanalyzed wholes. Paradigmatic variation (e.g., for example/for instance) or

syntagmaticvariation(e.g.,tomakealongstoryshort/tomakeanextremelylongstory

short)provides room for generativity.Nattinger and DeCarrico have emphasized the

pragmaticfunctionsoflexicalphrasestotheextentthatfrozenformssuchasidioms(e.g.,

kickthebucket,it・srainingcatsanddogs)andclich�es(e.g.,agoodtimewashadbyall)

mightbeexcludedfrom thecategoryoflexicalphrases.Phrasesthatcanbetransformedor

expandedforcreativelanguageuseareconsideredtobeimportant,whichtheycitedas

evidencefortheirtheoreticalproposalthatthereareintermediariesbetweenthelevelsof

lexisandgrammar.

Willis・slexicalapproach(1990)advocatesthesamepedagogicalroleoflexicalphrases.In

ordertocompensatefortheweaknessesofgrammar-basedsyllabi,Willisorganizedameaning-

focusedsyllabusthathelpslearnersmanipulatecommonlyorfrequentlyusedlexicalphrases,

instead ofinvesting a hugeamountoftimeand effortto explain complex setsof

grammaticalrules(e.g.,verbsystem,reportedspeech,subjunctives).Itismoreeconomicalto

usethelimitedclasstimeforteachingfunctionalstructuresincommunicativecontexts(e.g.,

presentingparticiplesasadjectives,notaspartofadifficultverbtenseandaspectsystem).

Itisalsoimportantnottoconfuselearnerswithtime-consumingtasksoflearningcomplex

syntacticrules.Thatistosay,showinghow touseusefulphrasesandclausesismore

meaningfulandproductivethanexplaininghowtheyaresyntacticallyformed.Forexample,

wayisahigh-frequency wordandcollocateswith variouswordstoform such useful
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formulaicstructuresasbytheway,bywayof,alltheway,andthewayto.Theteacher

mayfirstteachthebestwayto...isto...asaprefabricatedstructurewithslotstofillin

andsubsequentlyintroduceanumberofsimilarstructures,suchastheideaisto...andone

possibilitywouldbeto...,whichcontributestotheproductionofmeaningfulandidiomatic

speech.

Likewise,Lewis (1997)challenged the view that language consists oftwo basic

dimensions:i.e.,grammarandvocabulary.Heclassifiedprefabricated,multi-wordlexical

units into three types: collocations, fixed expressions, and semi-fixed expressions.

Collocationsarecertaincombinationsofwordsthatco-occurwithgreaterthanrandom

frequency;theyrangefrom fullyfixedcompositesoflexicalitems(e.g.,abrokenhome,to

catchacold)tomorelooselyfixedcompositesandtonovelinventions(e.g.,itisacaseof

thetailwaggingthedog).Fixedexpressionsincludesocialgreetings,politenessphrases,

・phrasebook・languagethattravelersuse,andidiomswhosemeaningscannoteasilybe

reconstructedbasedonthemeaningsofindividualwords(e.g.,kickthebucket).Semi-fixed

expressionscanbefreelymodifiedorcombinedwithotherwordsorphrases;thistype

correspondstowhatNattingerandDeCarricorefertoasthephrasalorsentence-structure

patternsthatperform grammaticalfunctions.Theproducedphrases,clauses,andsentences

canbeusedtoexpresscomplexideascreatively,invalidatingtheviewthatlanguageismade

upoffixedvocabularyandgenerativegrammar.

Wrayusedthetermsformulaicsequence(2000,2002)andmorphemeequivalentunit

(2008),emphasizingthattheacquisitionofformulaiclanguagewouldfacilitateL2learners・

native-likeuseofthetargetlanguage.Shestatedthat・[g]ainingfullcommandofanew

languagerequiresthelearnertobecomesensitivetothenativespeaker・spreferencesfor

certainsequencesofwordsoverothersthatmightappearjustaspossible・(p.463).Shealso

indicatedthatnativespeakersrememberagreaternumberofidiomaticphrases,collocations,

orformulaicutterancesasunanalyzedwholesthannonnativespeakersandcanretrieveand

usethem asfixed formswith greatfacility.Themastery ofidiomsand collocations

facilitatesnotonlylearners・fluencyinspeechorwritingbutalsotheirswiftandaccurate

understandingofspokenandwrittenmessages.Usingformulaicphrasesandsentencesalso

enableslearnerstosavepreciousattentionalresourcesforpragmatic-ordiscourse-level

languageproduction.Theoretically,thememorizationandretrievalofformulaicsequences

may run countertothetheorizing aboutthecreativenatureofhuman languagesor

communicative,cognitivelanguageteaching approaches.Wray (2000)acknowledged this

theoreticalcontradictionandthefactthatadultL2languagelearnerswhouseprefabricated

phrasesforcommunicationcannotnormallyderivegrammaticalrulesfrom mereexposureto

thechunks.Nonetheless,sheclaimedthattheuseandacquisitionofformulaiclanguage

playsanimportantroleinsecondlanguageacquisition.
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DefinitionsandFunctionsofFocus-on-Form andFocus-on-FormS

Firstofall,form-focusedinstructionwasoriginallydifferentiatedfrom meaning-focused

instructioninwhichlearnersarenotguidedtoattendtoanyparticulargrammaticalrule

orlexicalitem.Thetargetunitsforform-focusedlearningcaneitherbethegrammatical

system (e.g.,syntactic rules)or exemplars (e.g.,pronunciations,vocabulary items,

morphologyendings,andcollocations);themajorassumptionisthattheyareproblematic

itemsthatpresentachallengetolanguagelearners.Normally,form-focusedinstructionis

dichotomously divided into focus-on-form and focus-on-formS (Long 1991,Doughty &

Williams,1998),butdefinitionsvary depending on research orteaching contexts.For

example,Ellis(2001)categorizedform-focusedinstructionintothreetypes:focus-on-formS,

plannedfocus-on-form,andincidentalfocus-on-form.Inthepresentstudy,Irefertofocus-

on-form andfocus-on-formSascontrastiveinstructionaltreatments,althoughcomparing

focus-on-form andfocus-on-formSasglobalmethodsisbynomeanstheaim ofthisstudy.

Regarding thefocus-on-formS vs.(planned orincidental)focus-on-form distinction,

severaldefinitionsexist,includingtheoriginaldefinitionbyLong(1991)andamodified

definitionbyDoughtyandWilliams(1998).AccordingtoLong・soriginaldefinition,focus-on-

formSreferstoatypeofinstructioninwhichoneisolatedlinguisticitem istaughtata

time,andlanguageteaching isbasedon astructuralsyllabus.Focus-on-form requires

learnerstopayattentiontocertaingrammaticalrulesoritemsintasksandactivitiesthat

areprimarilymeaning-focused.Inthefocus-on-form instruction,learnersarenotawarethat

theyarelearningaspecificstructure,andmeaningtakesprecedenceoverform.

AccordingtoDoughtyandWilliams・s(1998)definition,focus-on-formSinstructionis

directedonlyatformalaccuracyintheform oftraditional,controlledexercises,andfocus-

on-form instructionisdesignedtohelplearnersestablishform-meaningmappings.Evenin

focus-on-form instruction,learnersmightbeinformedofwhatgrammaticalstructuresthey

arelearning.Activitiesandtasksarenotprimarilymeaning-focused;instead,form and

meaningareemphasizedequally.Inthisstudy,thelatterdefinitionsoffocus-on-form and

focus-on-formSproposedbyDoughtyandWilliamsareemployed.

RepetitionTasksInvolvingCognitiveProcessing

Controlled oralrepetition practicecan alwaysbeutilized in tandem with separate

communicativeactivitiesthatprovidelearnerswithopportunitiestopracticeusingthetarget

forms.LeaverandKaplan(2004)proposedthatteachersfocusononethemeandengage

learnersinvarioustasks,sothatthelearnerscanpracticeusingtheformsrelatedtothe

samethemeortopicsrepeatedly:sometasksarecontrolled exercises,and othersare

communicative activities. Likewise, Saito-Abbott (2004) discussed the advantages of

administeringatask-basedinstructionprogram madeupofseveraldifferenttasks.However,

itisalsopossibletodesignatask-basedrepetitionpracticethatactivateslow-levelcognitive

―20―



processinginitselfandprovideslearnerswithopportunitiesforrepetitionwithoutboredom.

OnemodelforpracticalrepetitionpracticeisDiPietro・s(1982)open-endedscenario.It

operatesontheuseoflexicalphraseswithslotstofillin,whichresonateswithNattinger

andDeCarrico・s(1992)andWillis・s(1990)ideaofteachinglexicalphrases.InDiPietro・s

modelofrole-play,theteachersetsupaconversationalsituationsimilartoareal-life

communicativeinteraction andguideslearnerstofreely manipulatethebasicformulaic

phrasalstructuresprovided.Learnersrecycletheusefulphrasesinconversationalsituations,

insteadofrepeatingrigidlyprescribedsentencesverbatim,andtransform orexpandthem to

conveytheiroriginalideas.Theconversationalset-upsaredesignedtodevelopfrom one

phasetoanother,andlearnersstrivetofindanduseappropriatefunctionalphrasesto

convey theirideas.In otherwords,learnersstriveto learn form-function composites

throughaseriesofrelatedspeakingactivities.

AnotherapproachtocontextualizingoralrepetitionpracticewasproposedbyGatbonton

andSegalowitz(1988),whotriedtocreateactivitieswherelearnersneed,anddesire,to

repeatedlyuseprefabricatedphrasesandformulaicsentencepatternsthatrepresentbasic

languagefunctions(e.g.,directing,requesting,askingquestions,describingpastactivities)

withinrealisticcommunicativeinteractions.Forexample,learnerspracticenegotiatingtheir

respectivepositionsfortakingaclasspictureand,intheprocessofexpressingtheirown

ideasinthetasks,learnandrepeatedlyusehigh-frequencyformulaicphrases:e.g.,tothe

rightofA,infrontof,orbetweenBandC.

Yetanotherexampleoforalrepetitionpracticethatinvolvescognitiveprocessingis

elicitedoralimitation.Erlam (2009)utilizedthistaskfortestingpurposes,butitcaneasily

betransformedintolanguagelearningactivities.Insteadofsimplymakinglearnersrepeat

providedspokenstatements,shepresentedgrammaticalandungrammaticalsentencesand

guided them to repeatthegrammaticalsentencesand producetherepaired formsof

ungrammaticalsentences.Thus,thelearners・repetitionwasreconstructive:theydecodeand

interpretthestimulibeforereproducingthetargetforms,insteadofrepeatingtheforms

verbatim.

Finally,Nation・s(1975)blackboardreproduction,orWillisandWillis・s(2007)progressive

deletion,deservesspecialattention.Theteacherwritesasentenceontheblackboardand

startserasingsomeofthewords.Studentsareinstructedtorecallthemissingwordsand

readoutloudtheoriginalsentencefrom memory.Althoughitlookslikeamechanical

exercise,learnersreflectonthestructureofaphraseorsentenceverycarefullyandstrive

torestoretheoriginalsentence.Oneadvantageofthistypeoforalrepetitiontaskisthat

itcanbeusedtoteachanysetofexpressionsorlexicalphrasesbyjustpreparingashort

passagethatcontextualizestheuseoftargetforms.Thereconstructiveoralrepetitioninthe

presentstudyismodeledonthistechnique,utilizingPowerPointinsteadofblackboardand

chalk.
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StrategiesforLearningFixedLexicalPhrases

Onemajorissueregardingforeign-orsecond-languagelearners・acquisitionoflexical

phrasesmightbewhethertheymemorizealltargetphrasesbyroteasunanalyzedwholesor

whethertheyresort,atleastpartially,tosomeanalyticalstrategy.Collocation(i.e.,twoor

morewordsthattendtooccurtogetherorincloseproximitytoeachother)issometimes

semanticallytransparent:i.e.,themeaningsofsomecollocationscanbededucedfrom those

ofindividualcomponents.Basedontheresultsofhiscorpus-basedstudy,Walker(2011)

indicatedthatcollocationsarenotnecessarilyarbitrarilyformedandprovidedevidencethat

semanticorpragmaticfeaturescanpartially,ifnotentirely,explainwhy,orhow,certain

collocationsareformed.Thatis,pedagogically,rote-memorizationisnottheoneandonly

waytolearncollocations;theycanbelearnedeitherasunanalyzedwholesoranalyzable

linguisticunits.ResearcherswhoinvestigateL2learners・useoracquisitionofcollocations

cannottakeitforgrantedthatlearnersmemorizethem aschunkswithoutusingany

analyticalstrategy.

Kennedy(2003)arguedfortheadvantageofteachingcollocationsbothimplicitlyand

explicitly.Basedon hiscorpusdata,heproposedthatitispossibletoexplain which

amplifiers(i.e.,adverbsthatintensifythefollowingadjectives)andadjectivesarecompatible

in termsofthelatter・ssemanticand syntacticfeatures.Forexample,perfectly often

amplifiestheadjectivesthatendin-ableor-ible,andbadlyisparticularlyassociatedwith

damage(e.g.,bruised,corroded).Maximizinglearners・exposuretotargetcollocationsis

crucial,butexplicitinstruction ofsome frequentcollocations can facilitate language

acquisition.Liu(2010)alsoconductedacorpus-basedstudy,producingevidencethatmany

collocationsaresemantically motivated,instead ofbeing arbitrary,and proposed that

cognitivesemanticanalysisshouldbepracticedasastrategyforlearningcollocationsin

additionto�notinplaceof�thenoticing-and-memorizationstrategy.

Idiomsaremorelikelytobelexicallyfixedandsemanticallyopaquethancollocations.

However,Simpson andMendis(2003)advocatedtheuseofboth holisticandanalytical

approachestolearningidioms.Whentheholisticmeaningofanidiom tendstobedistinctly

differentfrom themeaningsofitsconstituentparts(e.g.,readthehandwritingonthewall,

outofwhack),learnersmightbeencouragedtomemorizeandretrieveitasanunanalyzed

stringofwords.Ontheotherhand,iftheconstituentsprovidehintsforpredictingor

rememberingthemeaningofanidiom (e.g.,adropinthebucket),thereisnoreasonwhy

learnersshouldnottaketheanalyticalapproachaswellevenifnativespeakerstendto

memorizethem aschunks.

ResearchQuestions

Thefollowingresearchquestionsguidedthisstudy:

ResearchQuestion1:Towhatextentdoesthecombinationoffocus-on-form andfocus-on-
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formSinstructionfacilitatetheparticipants・acquisitionoflexicalphrases?

ResearchQuestion2:Towhatextentdoesthecontrolledoralrepetitionpracticemediatethe

effectivenessofthecontextualized,reconstructivefocus-on-form repetitiontasks?

Method

Participants

Participantswere31studentsenrolledinamovie-basedEFLcourseataprivateuniversity

inTokyo.ThisuniversityisoneofthemostprestigiousprivateuniversitiesinJapan,and

theparticipants・academicproficiencieswereveryhigh.TheirEnglishproficiencycouldalso

besafelyregardedashighbecausethepertinentmovie-basedcoursewaslabeledasan

advancedEFLcourse,andonlythosewhohadscored720orhigher(outofthemaximum of

1000)onWeb-basedTestforEnglishCommunication(equivalenttoaTOEICscoreof690or

higher)werepermittedtotakeit.Twenty-threewereEnglishmajorswhereassevenmajored

insocialsciencesandonemajoredinmathematics.Thereweretwofreshmen,13juniors,15

seniors,andonefifth-yearstudent(orrepeater)inthegroup.Elevenwerewomen,and20

weremen.

InstructionalTreatment

ThepertinentEFLcourse,whichranoveranentireacademicyear,ortwosemesters,

wasdesignedtodevelopparticipants・overallEnglishskills.Theemphasiswasontheir

acquisitionofusefullexicalphrasesthroughmovie-basedactivities.Theywereexposedtoa

varietyoflexicalphrasesandguidedtousesomeofthem inspeakingandwritingactivities.

A seriesofform-focusedtaskswereadministeredrepeatedlyduringtheclasssessions.As

teacheroftheclass,Itriedto:(1)draw participants・attentionto,andguidethem touse,

targetlexicalphrasesthroughcommunicativeactivities(i.e.,focus-on-form)and(2)further

enhancetheirmemoryofcertainlexicalphrasesthroughoralrepetitionpractice(i.e.,focus-

on-formS).

First,participantswatcheda20-to30-minutefilm clip.Theywatchedatotalofsix

English-languagemovies,viewingasmallsectionateachclassmeeting.Thehandout,which

wasdistributedaweekbeforeeachclasssession,containedcomprehensionquestionsand

partsofimportantdialogsextractedfrom thefilm clip;theparticipantswereinstructedto

studyitinadvance.Thetargetlexicalphraseswerehighlightedinbold.Duringmovie

watching,theEnglishdialogueandEnglishsubtitleswereusedsothatparticipantscould

relyonbothauralandwritteninputtofollowtheplotandrecognizetargetlexicalphrases.

Afterwatchingafilm clip,theparticipantsanswered10to15comprehensionquestions

(printedonthehandoutandalsodisplayedonthePowerPointscreeninclass)tomakesure

thattheyhadunderstoodthemajorpointsofthemovie.Severalstudentswererandomly

calledontoanswerthequestions.
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Second,theclassdividedintosmallgroupsoffiveorsixanddiscussedthesocialor

moralissuesdepictedinthefilm clip.Thestudentswereencouragedtocarryontheirgroup

discussioninEnglishbutwerepermittedtoswitchbacktotheirfirstlanguagewhenthey

founditdifficulttogeneratemeaningful,detailedideasinEnglish.Theywerewarned,

however,thatarepresentativeofeachgroupwouldhavetospeakpublicallyinEnglish

afterward;thegrouprepresentativeswereadvisedtorehearsetheirspeecheswithintheir

groupsbeforespeakinginfrontoftheentireclass.

Third,afterthegroupdiscussion,theleaderofeachgrouppresentedthesummaryof

theirdiscussionortheirgeneralcommentsonthemovieinEnglishinfrontoftheentire

class.Themembersofeachgrouptookturnsinservingasadiscussionleaderandspeaker.

Thespeakerswereallowedtohaveonlyalistofkeywordsassupport:i.e.,readinga

preparedscriptoutloudwasprohibited.

Fourth,participants were engaged in oral-cloze activities modeled on blackboard

reproduction,orprogressivedeletion,inordertoreinforcetheirmemoryoftargetlexical

phrases.A setofPowerPointslideswereprepared.Thefirstslidedisplayedasummaryof

amajorscene.Thesemanticmeaningsandsyntacticstructuresofdifficultwordsorlexical

phraseswereexplained.Thesecondandthirdslidesforeachmovieclipdisplayedthesame

writtensummarywithpartsofthetargetlexicalphrasesleftout.Oneortwosmallgroups

werecalledontofillintheblanksandreadtheentirepassageoutloudinunison.Asfocus-

on-formStreatment,allparticipantswereinstructedtoreadoutloudsomeofthetarget

lexicalphrases�highlightedinbold�inchorus.

Finally,inadditiontothegroupleaders・oralpresentations,allstudentssubmitteda

shortEnglishessayofapproximately100to200words,presentingtheirindividualideas.

Theywereinstructedtowritetwoparagraphs,summarizingoneinterestingsceneinthe

movieclipinthefirstparagraphandpresentingtheirpersonalopinionsinthesecond.They

wereencouragedtouseasmanyofthetargetlexicalphrasesaspossible,andtheuseofat

leasttwolexicalphraseswasstrongly recommended.Theessayswerereturnedtothe

studentsatthenextclassmeetingwithcontentandlinguisticfeedback.

Again,therepetitiveuse,orrecycling,ofthesamelexicalphrasesindifferentactivities

wasintendedtofacilitateparticipants・acquisitionoftheforms.Thein-classactivitieswere

primarilymeaning-focusedinthatparticipantsreflectedonthemajorconcepts,events,or

ideasdescribedinfilm clips.Theywereguidedtofindappropriateformstoexpresstheir

ownideasduringcommunicativeactivities.Then,controlledoralrepetitionwasbelievedto

increaselearners・kinestheticfamiliaritywiththelexicalphrasestowhichtheyhadbeen

exposed.Theparticipantswereguidedtoorallyrepeateachfocus-on-formSphraseonlyonce

ortwiceinoneactivitycontextsothattheywouldnotbefatigued.

Itmustbenoticedthatmechanicaloralrepetitionoftargetphraseswasintendedtobe

focus-on-formSinthisproject,whereastheoral-clozeexercise,inwhichlearnersstroveto
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retrievethemissingwordsinashortpassageandreadtheentirepassageoutloud,was

categorizedmoreasfocus-on-form inthisstudy,althoughthelattermightbemoreprecisely

categorized as an intermediary between focus-on-form and focus-on-formS activities.

Discussion,oralpresentation,andessaywriting,inwhichtheyhadchancestousetarget

phrasesfreelyandspontaneously,mightberegardedasmoreclearlyfocus-on-form-oriented

activities.

Analysis

PriortotheadministrationoftheANOVAs,theparticipants・scoresonthemultiple-

choiceand partial-translation testsweretransformed into Rasch measures.TheRasch

analysisprovidesanumberofadvantagesovertheuseoflearners・rawtestscores(Bond&

Fox,2007).First,Raschmeasuresareusefulforaccuratestatisticalmeasurementbecause

they areequal-intervalmeasuresthatarederived from theprobabilisticrelationships

between person abilitiesand item difficulties.Second,themodelprovidesinformation

concerningmisfitforbothpersonsanditems;researcherscanchoosetodeletethedatathat

donotfittheprescribedanalysismodel.Third,theitem-personmapvisuallydepictsthe

relationshipbetweenpersonabilityanditem difficulty.Finally,Raschmodelseasilydeal

withmissingdata;thus,theresultscanbeusedforANOVAswithoutadjustmentsbeing

madeformissingresponses.

Atthebeginningoftheyear,theparticipantstookapretestthatconsistedoftwo

sections:(a)a34-item multiple-choicetestthatrequiredparticipantstochoosethemost

appropriatewordoutofthreealternativestoform alexicalphraseandcompleteagiven

sentence(hereafterreferredtoasmultiple-choicetest)and(b)a32-item partial-translation

testthatrequiredthem towriteanEnglishlexicalphraseintheblanktocompletea

sentence,relyingonanequivalentJapanesephraseprovidedasahint(hereafteraspartial-

translationtest).Thelexicalphrasestestedonthetwotestswerebasicallythesameexcept

thatthemultiple-choicetestincludedtwoadditionalitems,buttheorderofthequestion

itemswaschanged.Themultiple-choicetestwasconductedatthefirstclasssession,andthe

partial-translationtest�themoredifficultversion�wasadministeredatthesecondclass

meeting.

Then,theposttests,including multiple-choiceand partial-translation sections,were

conductedtowardtheendoftheacademicyear.Thepartial-translationtestwasconducted

aweekafterthemultiple-choicetest.Theposttestcontainedthesametargetphrasesasthe

pretests,buttheywerescrambledandmixedwithafew additionalitemstopreventany

possibletesteffect.

Twot-tests(oneforthemultiple-choicetestandoneforthepartial-translationtest)

wereperformedtomeasuretheextenttowhich theparticipants・knowledgeoflexical

phrasesimprovedovertheexperimentalperiod.Onthemultiple-choicetest,participants
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earnedonepointforeachcorrectanswerandzeropointsforanincorrectanswerorno

answer.Theirraw scoresweretransformedintoRaschmeasures,usingthedichotomous

Raschmodel.Onthepartial-translationtest,participantsweregiventwopointsforwriting

atargetlexicalphraseperfectly,onepointforapartiallycorrectanswer,andzeropoints

foracompletelyincorrectanswerornoanswer.ThescoreswerethentransformedtoRasch

measures,usingthepartialcreditRaschmodel.

Thesecondmajorgoalwastoinvestigatetheextenttowhichfocus-on-formSoral

repetitionmightenhancetheparticipants・memoryofthephrasestowhichtheyhadbeen

exposed,i.e.,mediatingtheeffectsoffocus-on-form activities.T-testswereconductedfor

within-subjectscomparison.Asmentionedabove,lexicalphrasescanbeclassifiedintoseveral

differenttypes.A pairoflexicalphrasesthatwerestructurallysimilarhadbeenextracted

from eachfilm clip,andtheparticipantshadbeenguidedinclasstoorallyrepeatoneofthe

twomatchedphrases(i.e.,focus-on-formSphrase)duringorimmediatelyaftereachfocus-

on-form activity.Asparticipantsengagedinseveralfocus-on-form activitieswithinaclass

sessionandreadthetargetphraseoutloudonceortwiceaftereachactivity,theyendedup

orallyrepeatingeachfocus-on-formStargetphraseatleastfiveorsixtimes.Thedegreesto

which theparticipantsmemorizedthetwosetsoflexicalphrases�i.e.,eitherwith or

withouttheenhancementbycontrolledoralrepetitiontasks�untiltheendoftheyearwere

comparedbyperformingt-tests.Inotherwords,afewpairsoflexicalphraseswereselected

from eachmovieasdataforstatisticalanalysis:onephraseineachpairhadbeenthetarget

form forcontrolledoralrepetition.

An additionaltestofwithin-subjectscomparison between thetwo treatmentswas

conductedbasedontheparticipants・weeklytestscores.Immediatelyafterwatchingeach

film clip,participantstookaweeklymultiple-choicetestonlexicalphrases,whichwas

intendedtomeasuretheirshort-term memoryoftargetlexicalphrases.Apartial-translation

testonthesamelexicalphraseswasadministeredafterparticipantsfinishedwatchingan

entiremovie(i.e.,every third to fifth week).Theparticipantswereinformed atthe

beginningofthecoursethattheirscoresontheseweekly,ormid-term,testswouldnot

affecttheir finalgrades for the course.A two-way repeated-measures ANOVA was

performedtoevaluatetheeffectsoftreatment(focus-on-form-onlyandfocus-on-form-and-

formS)and test(multiple-choiceand translation tests)on theparticipants・short-term

retentionoflexicalphrases.

Thealphalevelforallstatisticalanalyseswassetat.05.

Results

Theparticipants・rawscoreswerefirsttransformedintoRaschpersonmeasures,which,

inturn,wereconvertedtoresponseprobabilityunits(CHIPS)thatrangedfrom 20to80.

Table1displaystheseparationandreliabilityvaluesforthepre-andposttestsandthe
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weeklytests.Thepersonseparationformultiple-choiceweeklytestsandtheitem separation

formultiple-choiceandtranslationweeklytestsdidnotmeetthe2.00criterion.Theperson

reliabilityformultiple-choicepre-and-posttestsandmultiple-choiceandtranslationweekly

tests,aswellastheitem reliabilityformultiple-choicepre-and-posttestsandmultiple-choice

andtranslationweeklytestsdidnotmeetthe.90criterion.However,allseparationand

reliabilityvaluesweregenerallyhigh.

Resultsoft-TestsonthePre-andPosttestsScores

Inordertomeasuretheextenttowhichparticipantslearnedthetargetlexicalphrases

throughthemovie-basedcommunicativeEFL course,t-testswereconductedonthedata

from thepre-andposttests,includingthemultiple-choiceandtranslationsections.Thet-test

on multiple-choicetestscoreswasadministered with test(multiple-choicepretestand

posttest)asanindependentvariableandtheirscoresoneachtestasdependentvariables.

Theoriginalnumberofparticipantswas31,butonestudenttookaleaveofabsenceinthe

falltostudyabroad.Then,nineparticipantsmissedeitherthepresetortheposttest,sothe

N-sizewasreducedto21.In ordertoeliminateapossibleoutlier,thez-scoresofthe

remainingparticipantswerechecked,anditwasconfirmedthattherewasnoonewhose

z-scoreexceededthe＋3.29criterion.Tables2and3displaythedescriptivestatisticsfor

multiple-choiceandtranslationtests,respectively.

Themeanforthemultiple-choicepretestwas49.87(SD＝2.93),andthemeanforthe

multiple-choiceposttestwas58.55(SD＝5.69):therewasa noticeabledifferencein the
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Table1.SeparationandReliabilityofthePretest,Posttest,andWeeklyTests

Person
Separation

Person
Reliability

Item
Separation

Item
Reliability

Multiple-ChoicePre-andPosttests 2.32 0.84 2.65 0.88

TranslationPre-andPosttest 4.04 0.94 3.61 0.93

Multiple-ChoiceWeeklyTests 1.38 0.66 1.75 0.75

TranslationWeeklyTests 2.68 0.88 1.95 0.79

Table2.DescriptiveStatisticsfortheMultiple-ChoicePretestandPosttest

Pretest Posttest

M 49.87 58.55

95％CI LowerBound 48.54 55.96

UpperBound 51.20 61.14

SD 2.93 5.69

Skewness 0.12 0.50

SES 0.50 0.50

Kurtosis －0.84 2.83

SEK 0.97 0.97

Note.N＝21.



participants・scoresbetweenthetwotests.Thekurtosisof2.83fortheposttestwasalittle

worrisome.Thekurtosisforthepretestandtheskewnessforbothpre-andposttestswere

withintheacceptablerangeof＜±1.96.Thet-testresultshowedthattheposttestmeanwas

significantlyhigherthanthepretestmean,t(20)＝9.21,p＝.001,r＝.90(showingthatthe

factoraccountsfor90％ ofthevariance),producingevidencethatthecombinationoffocus-

on-form andfocus-and-formSinstructionwaseffectivefortheacquisitionoflexicalphrases.

Thesecondt-testwasperformedonthedatadrawnfrom thetranslationpretestand

posttest.Onestudentdroppedoutin thefallfortheabove-mentionedreason,andsix

studentsmissedeitherthepretestortheposttest;therefore,theN-sizewasreducedto24.

Themeanforthetranslationpretestwas43.00(SD＝3.08),andthemeanforthetranslation

posttestwas56.18(SD＝5.30):again,therewasaratherlargedifferencebetweenthetwo

tests.Theskewnessand kurtosisvaluesforboth pre-and posttestswerewithin the

acceptable range of＜±1.96.The t-testresultshowed thatthe posttestmean was

significantlyhigherthanthepretestmean,t(23)＝15.20,p＝.001,r＝.95,evidencethatthe

combinedform-focusedinstructionwaseffective.

Resultsoft-TestsontheProgressMeans

Inordertoevaluatetheextenttowhichthecontrolledoralrepetitionenhancedthe

participants・long-term memoryoflexicalphraseslearnedthroughthereconstructiveoral

repetitionandcommunicativetasks,twot-testswereadministered:i.e.,onet-testforthe

multiple-choicetestandtheotherforthepartial-translation test.Thefirstt-testwas

conducted to comparethemultiple-choiceprogressmeanson focus-on-form-plus-formS

(FonFS)andfocus-on-form-only(FonF)lexicalphrases.TheprogressmeansforFonFSand

FonF(i.e.,thedifferencesbetweenthemultiple-choicepost-andpretestsmeansforFonFS

lexicalitemsandthedifferencesfortheFonFlexicalitems)werecomputed,andthesetwo

pairsofmeanswerecomparedbymeansofat-test.Table4showsthepre-FonFSmean,

post-FonFSmean,pre-FonFmean,post-FonFmean,theFonFSmeandifference(orprogress

mean),andtheFonFmeandifferenceforthemultiple-choicetests.Surprisingly,thet-test
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Table3.DescriptiveStatisticsfortheTranslationPretestandPosttest

Pretest Posttest

M 43.00 56.18

95％CI LowerBound 41.70 53.94

UpperBound 44.30 58.42

SD 3.08 5.30

Skewness －0.41 1.03

SES 0.47 0.47

Kurtosis －0.57 1.30

SEK 0.92 0.92

Note.N＝24.



resultsindicatedthattheFonFSdifferencescores(M＝6.51,SD＝3.85)weresignificantly

lowerthantheFonFdifferencescores(M＝9.84,SD＝5.07),t(20)＝3.07,p＝.01,r＝.57.Thatis,

thedatafrom themultiple-choicepretestand posttest,which wereadministered eight

monthsapart,suggestedthatcontrolledrepetitiondidnotimprovetheparticipants・long-

term memory oflexicalphrasesatall.Thereiseven apossibility thatthecontrolled

repetitiontaskshadanegativeeffect.
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Table4.DescriptiveStatisticsfortheMultiple-ChoiceFonFSandFonFScores

Pretest Posttest Posttest-Pretest

FonFS M 50.20 56.71 6.51

95％CI LowerBound 48.90 54.41 4.75

UpperBound 51.51 59.01 8.26

SD 2.86 5.06 3.85

Skewness 0.44 0.57 0.24

SES 0.50 0.50 0.50

Kurtosis －0.42 1.13 1.73

SEK 0.97 0.97 0.97

FonF M 49.28 59.12 9.84

95％CI LowerBound 47.71 56.40 7.53

UpperBound 50.85 61.85 12.16

SD 3.44 5.99 5.07

Skewness －0.42 －0.37 0.48

SES 0.50 0.50 0.50

Kurtosis －0.29 1.20 －0.17

SEK 0.97 0.97 0.97

Note.N＝21.

Table5.DescriptiveStatisticsfortheTranslationFonFSandFonFScores

Pretest Posttest Posttest-Pretest

FonFS M 45.29 55.50 10.20

95％CI LowerBound 44.32 53.75 8.78

UpperBound 46.27 57.25 11.63

SD 2.31 4.14 3.37

Skewness －0.92 1.01 0.60

SES 0.47 0.47 0.47

Kurtosis －0.18 1.19 0.92

SEK 0.92 0.91 0.92

FonF M 42.58 55.20 12.63

95％CI LowerBound 41.04 52.71 10.51

UpperBound 44.11 57.69 14.74

SD 3.64 5.89 4.50

Skewness －1.13 0.80 0.15

SES 0.47 0.47 0.47

Kurtosis 2.12 －0.04 －0.73

SEK 0.92 0.92 0.92

Note.N＝24.



Likewise,thetranslationpretest-posttestdifferencesforFonFSandFonFlexicalphrases

werecomputed(seeTable5),andthetwodifferencemeanswerecomparedbyadministering

at-test.TheresultshowedthattheFonFSprogressmean,ordifferencemean,(M＝10.20,

SD＝3.37)wassignificantly lowerthan theFonF progressmean (M＝12.63,SD＝4.50),

t(23)＝3.63,p＝.001,r＝.60.Thatis,thedata obtained from thetranslation pre-and

posttests�moredifficultthanmultiple-choicetests�alsosuggestedthatcontrolledrepetition

didnotcontributetoparticipants・long-term acquisitionoflexicalphrasesintheleast.

ResultsofTwo-WayRepeated-MeasuresANOVA onWeeklyTestsScores

Table6displaysthedescriptivestatisticsfortheparticipants・weeklytestsscores.The

meanscoreonthemultiple-choiceweeklytestsfortheFonFSlexicalphraseswas60.15(SD

＝5.23),theFonFmultiple-choicemeanwas57.72(SD＝5.35),theFonFStranslationmean

was48.21(SD＝3.42),andtheFonFtranslationmeanwas47.27(SD＝4.92).TheFonFSmeans

forboththemultiple-choiceandtranslationtestswerehigherthanthosefortheFonF

means.Themultiple-choicemeansforbothFonFSandFonFphraseswerehigherthanthe

translationmeansforthesameitems.

A two-way repeated-measures ANOVA was performed to evaluate the effects of

instructionaltreatmentandtesttypeonparticipants・short-term memoryoflexicalphrases

basedonthedatafrom multiple-choiceandtranslationweeklytests.TheN-sizewas31,and

nooutlierswerepresent.Thewithin-subjectsfactorsweretreatmentwithtwolevels(focus-

on-form-and-formSandfocus-on-form-only)andtestwithtwolevels(multiple-choiceand
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Table6.DescriptiveStatisticsforWeeklyTestResults

FonFS FonF

Multiple-Choice M 60.15 57.72

95％CI LowerBound 58.23 55.76

UpperBound 62.07 59.68

SD 5.23 5.35

Skewness －0.01 0.44

SES 0.42 0.42

Kurtosis －0.43 0.04

SEK 0.82 0.82

Translation M 48.21 47.27

95％CI LowerBound 46.96 45.47

UpperBound 49.47 49.08

SD 3.42 4.92

Skewness 0.86 －0.32

SES 0.42 0.42

Kurtosis 0.6 0.36

SEK 0.82 0.82

Note.N＝31.



translation).Thedependentvariableswereparticipants・multiple-choiceandtranslationtest

scoresforFonFS andFonF lexicalphrases.ThemultivariatecriteriaofPillai・sTrace,

Wilks・sLambda,Hotelling・sTrace,andRoy・sLargestRootwereallidentical(seeTable7).

Thetreatmentmaineffectwassignificant,F(1,30)＝197.00,p＝.00,・
2
＝.87;thepartialeta

squarevalueof.87indicatedthatthefactoraccountsfor87％ ofthevariance.Thetestmain

effectwassignificant,F(1,30)＝5.47,p＝.03,・
2
＝.15.Thetreatmentxtestinteractionwas

insignificant,F(1,30)＝1.82,p＝.19,・
2
＝.06.Bothtreatmentandtestfactorshadonlytwo

levelseach;thus,itwasevidentthatthecombinedfocus-on-form-and-formSinstructional

treatment was more effective than the focus-on-form-only treatment and that the

participantsperformedbetteronthemultiple-choiceteststhanonthetranslationtests.

Theunivariatetestresultswereinaccordwiththemultivariatetestresults(seeTable

8).Themaintreatmenteffectwassignificant,F(1,30)＝197.00,p＝.00,・
2
＝.87,thetestmain

effectwassignificant,F(1,30)＝5.47,p＝.03,・
2
＝.15,andthetreatmentxtestinteractionwas

insignificant,F(1,30)＝1.82,p＝.19,・
2
＝.06.To sum up,thecontrolled oralrepetition

improvedtheparticipants・short-term memoryoflexicalphrasesthattheyhadlearned

throughthereconstructiverepetitionandcommunicativelanguagetasks.
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Table7.MultivariateTestResultsoftheTwo-WayRepeated-MeasuresANOVA

Effect Value F p ・
2

Treatment Pillai・sTrace 0.87 197.00 0.00 0.87

Wilks・sLambda 0.13 197.00 0.00 0.87

Hotelling・sTrace 6.57 197.00 0.00 0.87

Roy・sLargestRoot 6.57 197.00 0.00 0.87

TestType Pillai・sTrace 0.15 5.47 0.03 0.15

Wilks・sLambda 0.85 5.47 0.03 0.15

Hotelling・sTrace 0.18 5.47 0.03 0.15

Roy・sLargestRoot 0.18 5.47 0.03 0.15

TreatmentxTestType Pillai・sTrace 0.06 1.82 0.19 0.06

Wilks・sLambda 0.94 1.82 0.19 0.06

Hotelling・sTrace 0.06 1.82 0.19 0.06

Roy・sLargestRoot 0.06 1.82 0.19 0.06

Note.df＝1,30,α＝.05.

Table8.UnivariateTestResultsoftheTwo-WayRepeated-MeasuresANOVA

SS MS F p ・
2

Treatment 3883.04 3883.04 197.00 0.00 0.87

Residual 591.35 19.71

TestType 88.07 88.07 5.47 0.03 0.15

Residual 482.73 16.09

TreatmentxTestType 17.29 17.29 1.82 0.19 0.06

Residual 285.75 9.52

Note.df＝1,30,α＝.05.



Discussion

Thefirstresearchquestionwas:Towhatextentdoesthecombinationoffocus-on-form

andfocus-on-formSinstructionfacilitatetheparticipants・acquisitionoflexicalphrases?The

resultsoft-teststhatcomparedthepre-andposttestmeansprovidedevidencethatthe

combinedform-focusedinstruction,operationalizedascontrolledrepetitionandreconstructive

repetition taskscontextualizedin communicativeEFL teaching,facilitatedparticipants・

acquisitionoflexicalphrasesatastatisticallysignificantlevel.

ThesefindingsresonatewithWilliamsandEvans・(1998)andMuranoi・s(2000)studies

that demonstrated the effectiveness of multiple focus-on-form and focus-on-formS

instructionaltreatments.Onenotabledifferenceisthat,whereasbothWilliamsandEvans

(whosetargetlinguisticformswereparticipleandpassiveadjectives)andMuranoi(who

focusedonindefiniteanddefinitearticles)analyzedtheacquisitionofsyntacticrules,the

presentstudyprobedintotheacquisitionofexemplars(lexicalphrases),whichmightbea

minorcontributiontotheknowledgeofform-focusedinstruction.

Thesecondresearchquestionwas:Towhatextentdoesthecontrolledoralrepetition

practice mediate the effectiveness of the contextualized,reconstructive focus-on-form

repetitiontasks?Theresultsofthetwo-wayrepeated-measuresANOVA onweeklytest

results indicated thatcontrolled oralrepetition enhanced the participants・short-term

memoryoftargetphrasesatastatisticallysignificantlevel,whichisinaccordwithmy

earlierstudy(Ogawa,2011)thatinvestigatedtheeffectsoforalrepetitionontheuseof

lexicalphrasesbyagroupofstudentswhohadjustfinishedstudyingabroad.Ontheother

hand,thet-testsresultsonthepretestandposttestscoresshowedthatthecontrolledfocus-

on-formSrepetitiondidnotimprovetheparticipants・long-term memoryofthelearned

phrasesatall.Theearlierstudy(Ogawa,2011)alsoshowedthatoralrepetitiontaskshadno

significantly strong long-term effecton learners・useoflexicalphrasesbutthatthe

participantshad,atleast,attained higher scoresafter treatmentalthough notata

significantlevel.Inthepresentstudy,theparticipants・scoresonfocus-on-form-and-formS

phrases were significantly lower than those on the focus-on-form-only phrases.This

anomaly mightbepartly explained by thefactthattheformerstudy evaluated the

effectivenessoforalcloze(i.e.,reconstructiveoralrepetition)andmechanicalrepetition,as

opposedtothecommunicativeactivitieswithnorepetitionpracticeatall.Thus,theresults

maybeinterpretedaspartialevidencethattherepetitionpracticethatinvolvessomelow-

levelcognitiveprocessingissomewhateffectivebutthatthemechanicalrepetitionperse

playsnoroleintheacquisitionofexemplarsorcanevenhaveanegativeeffectonstudents・

overalllanguagelearning.

Anotherpossibleexplanationforthefactthatthefocus-on-form-and-formStreatment

hadanegativeeffectontheparticipants・long-term acquisitionoflexicalphrasesisthatthe
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intensityof,andthepercentageoftimespenton,thecontrolledrepetitionexercisewas

ratherlimitedwhereasparticipantsengagedinsomanydifferentactivities,includingvarious

communicativetasksaftermoviewatching,andoralclozerepetitiontasks.Thefocus-on-

formSinstructionforthisstudywasbasedonWillis・s(1990)proposalthat・controlled

practice[...]shouldbelittleandoften・(p.73),but,inretrospect,itisacknowledgedthat

fiveorsixoralrepetitionsforeachtargetphrasemightnothavebeenfrequentenoughfor

long-term retentionconsideringtheamountoftimethattheparticipantsspentontheother

tasks.

Furthermore,inthepresentstudy,theparticipantswereguidedtorepeattargetphrases

severaltimeswithinthesamelesson.Veryfewlexicalphraseswerepresentedrepeatedlyat

differentclasssessionsduring theacademicyear.Karpickeand Roediger(Karpicke&

Roediger,2007;Roediger& Karpicke,2006),whoinvestigatedtestingeffects,suggestedthat

theopportunitiesforrepeatedretrievaloftargetlinguisticformsarelikelytoresultin

long-term retentionandthatitismoreeffectivetoprovidelearnerswithchancestoretrieve

thetargetformsatreasonablylongintervals.Thus,ifsomeofthetargetlexicalphrases

arepresented repeatedly overtheexperimentalperiod,itmightproducemoredecisive

results.

Therehavebeenunfortunateincidentsinthedatacollectionandanalysisprocessas

well.Approximatelyhalfoftheenrolledstudentswereseniors,andmanyofthem failedto

attendclassesregularly.Theirirregularattendancemighthavehinderedaccuratestatistical

datacollectionandanalysisinthatthosestudentsdidnotconsistentlyreceivefocus-on-

form-and-formSorfocus-on-form-onlytreatment.Theymighthavemissedchancestoorally

repeatsome ofthe targetlexicalphrases.For follow-up studies in the future,the

participants,orparticipantgroups,mustbechosenmoreselectively.

Anotherpossibleproblem pertainingtothedatacollectionwasthatallparticipantswere

advancedstudents.Paulston(1971),whoarguedfortheconstructivepurposeofmechanical

repetition,indicatedthatitwasparticularlyusefulforbeginninglearnerstoengagein

mechanical repetition. Nattinger and DeCarrico (1992) also stated that verbatim

memorizationofusefullexicalphrasesmightbeeffectiveespeciallyatthebeginningstages

oflanguagelearning.From apsychologicalperspective,theparticipantswhowereadvanced

EFLlearnersandhadveryhighacademicproficienciesmightnothavebeenmotivatedto

engageinmechanicalrepetitionasstronglyasbeginningEFLlearners,andtheboredom

thattheyexperienced,apossiblenegativeeffect,mighthavebeengreater.

Yetanotherrestriction wasthatthetargetlexicalphrasesincluded phrasesthat

participantsmighthaverememberedby using acognitiveanalysisstrategy,insteadof

copyingthem asunanalyzedstringsofwords.Thiswastechnicallyinevitablebecausehighly

idiomaticexpressionswhosemeaningscanneverbededucedfrom individualcomponentsare

veryrarewhenexperimentaltreatmentsareadministeredtointactclasses.However,itmust
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beacknowledgedthatparticipantsmighthavelearnedsomelexicalphrases(particularly

focus-on-form-only phrases)by meansofcognitivestrategiesjustasresearcherswho

investigatedtheacquisitionprocessesofcollocationsandidiomspointedout(Kennedy,2003;

Simpson & Mendis,2003;Liu,2010;Walker,2011).Theinclusion ofsemantically or

syntacticallytransparentphrasesmighthaveaffectedtheresultsofthisstudy.

Conclusion

Torecapitulate,theresultsofstatisticalanalysesinthepresentstudysuggestedthat

thecombination ofcontrolled repetition (focus-on-formS treatment)and reconstructive

repetition(focus-on-form treatment),administeredincommunicativeEFLactivitycontexts,

facilitatedparticipants・acquisitionoflexicalphrasestoastatisticallysignificantdegree.

However,theresultsalsoindicatedthatcontrolledrepetitiononlyenhancedtheshort-term

retentionoftargetphrasesanddidnotcontributetolong-term acquisition.Therewasroom

forimprovementinresearchdesign,regardingtheintensityandmethodofcontrolledoral

repetition,butthegeneralimplicationwasthatreconstructiverepetitiontasksaremore

practicalfortheacquisitionoflexicalphrasesthataregenerallybelievedtoberemembered

andretrievedasunanalyzedwholesforin-classorreal-lifecommunication.

Thisstudy had severallimitations.First,although thepresentstudy managed to

compareparticipants・acquisitionofpairsoflexicalphrasesthathadapproximatelythe

samestructures,thetargetphrasesincludedcollocationsandidiomaticexpressionswhose

meaningsparticipantsmighthavebeenabletodeducefrom individualcomponents.They

mightnotnecessarily havetriedtorememberthem using thenoticing-and-memorizing

strategy.Replicationstudiesareneededtoinvestigatehow learnersmightlearnlexical

phrasesthatcanonlyberememberedasunanalyzedchunks.

Second,Ioriginallyplannedtoconductadelayedposttesttomeasurethecarry-over

effect.Astheexperimentlastedforoneyear,ithadseemedtechnicallypossibletofinishall

thetargetmoviesamonthbeforetheendoftheacademicyearandarrangeanothertest.

However,consideringthefactthatparticipantsweresomewhatfatiguedafterrepeatedtests,

includingthepre-andposttestsandweeklytests,Idecidedtodispensewithanadditional

posttest.Oneway tosolvethisproblem istosimplify theoveralltesting system by

includingmultiple-choicequestionsandpartial-translationquestionsineachonetest(for

bothpre-andposttestsandweeklytests)andorganizefewertestsessions.

Third,theoriginalresearch plansincluded analysesofparticipants・speeches(oral

presentationsaftergroupdiscussion)andessays.Theresultsmighthaveprovidedaninsight

intodifferentaspectsoftheparticipants・acquisitionoftargetphrases.However,various

administrativerestrictionspreventedmefrom finishingtheanalysesofsuchoralandessay

data.

Despitesomenegativedataproducedinthisstudy,thecontrolledrepetitionpracticestill
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hasthepotentialtoimproveEFLlearners・performanceincertainareas:e.g.,acquisitionof

longlexicalphrasesorcorrectpronunciationoftargetphrases.Usefulinformationmightbe

generatedbyconductingadditionalstudiesinwhichthefunctionsoforalrepetitiontasks

weremorefinelydefinedandexaminedfrom differentangles.
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